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Welcome to the EWS
- carol Gray, EditorJENISON Autism Journal

Welcome! In response to comments that the name, THE MORNING NEWS didn"t
adequately represent what our journal is all about, we retum 1o the new school year as
the Jenisan Awtism Jawrnal: Creative ldeas in Proctice.  To celebrate, this issue is
severnl pages longer than usual.  Keeping with our coverage of challenging topics. our
theme for this fall EDEI'.L:' issue is friendship and autism spectrum disorders (ASD).

The izsue opens with i",':.;ﬂ Prafile of Friendship in Asperger’s Syndrome, an article by
Dr. Tony Attwood, excerpted from a new book in press. This article explores the
various stages of friendship as children with Asperger’s Syndrome grow,

Equipp-mi with in!’nmﬁi{m regarding these unique challenges to friendship, the issue
continues with a Fm.'iﬂif of a new book, The Friendship Factor, by Kenneth H, Rubin,
PhD with Andrea Thumpmn Dr. Rubin’s book explores the changing developmental
profile of childhood frim:lshm its important role, with practical advice for parents,
This review explores how Dr. Rubin's work can benefit all children, including those
with autism spectrum disorders,

The following article, Friendship on the Hovizon: Can Social Storvies Pave the Rood?
demonstrates how concepts from The Friendship Factor may be wranslated into Social
Stories. Based on Dr. Rubin’s description of four basic steps that children follow when
joining play activities (waich, listen, move closer, ease in), this article shares Social
Stories and strategies that may be used to teach group entry skills to children with
ASD.

Friendship on the Horizon contains an appendix, a collection of Social Stories that
encourage children to waich, listen, move closer, and ease in when joining a group.
Printed on perforated paper to allow for easy removal and placement in protective
plastic sleeves, the Stories are ready to be creatively used in a home or instructional

selting.

Expanding on our friendship theme is an article by Judy Williams, an elementary
school counselor at Jemison Public Schools. Her article, Empowering Childven for
Peaceful Ployverownds describes a new program that provides structured games and
activities to take some of the social guesswork out of recess.

Before heading out 1o join others at play, it"s important to tie your shoes! This can be a
real challenge for little people with ASD. Here's a review by a mother, Laurel
Hoekman, of a resource-to-the-rescue,

Keeping in accordance with a very friendly MORNING NEWS wradition, the fall 2002
issue closes with the first Jerison Awtisey Jovwrsad Pen Peal Regisiey. Students with
autism spectrum disorders are extended this continuing invitation to look through the
registry for a new pen pal. or 1o register as a pen pal for a future issue. To date,
thousands of students have participated in this fun and friendly section of our journal.

Welcome to this issue of the Jenison Autism Journal. Share it with a friend.



The Profile of Friendship Skills
in Asperger’s Syndrome

- Dir. Tony Adtwood,
Clinical Psychologist, M.Sc., Ph.D),, MAPS., AFBPsS

Editor's mote: Dr. Tony Attwood @5 a cfinical pavchologist whe bas specialized i the area of antism for over 23
veuars,  Thix experience covers the full reege of expression alomy the antizan specin r.rr.ll,l"rrmr those wiho are prq?ﬁ?r.lm .|'|[ ¥
disabled to nniversity professors.  Dv. Aitweod has published several papers, chapters, and tvo books.  His book,
dsperger's Swidrne: A Gl for Parents and  Professionals  {Jessica Kingsfey  Prblishers, London  and
Philadelpliia, 1998) is constdered a classic in the field, assisving pavenis and professiorals troughout the world in
their efforis fo assisi people with Asperger’s Smdrome. D, Aitwood presents several workshops infermationally
el Ve,

This aritcle & an excerpt taken from o chapier in press. The reader Is advized thay it Is 1aken from a chapter wihere
other ixxues and intervenions surronnding friendship and peopde with Asperger’s Symifromne are covered in detail.
Herve, D, ditwoed dizciesses the changlog prafile of frlerdship skilly ar peaple withh Azperger’s Sindrome grow,
falentifiing many of the most conmon challenges they face, The staff of the Jenison Awtism Jowrnal wish to thank
Dr. Antwoasd for peratizsion fo print ihiz arricle from a deal-te-progrezs, as e has so grociously done many s in
past ixswes, His work is an important aod cominning guide for parents and professionals.  [lustrations by Mova
Development | 19971908,

When we observe and examine the social play and friendship skills of children with Asperger’s
Syndrome, we first assess whether there is a delay in the conceptual stage of friendship. The child may
have an overall intelleciual ability within the normal range, bat their conceplion of riendship resembles a
much younger child. Indeed the natural choice of companion or friend may be someone from within their
level of friendship maturity and be considerably younger than their chronological age. However, it is not
simply a matter of developmental delay. While the diagnostic criteria in DSM IV, the primary diagnostic
text, includes the criterion failure to develop peer relationships appropriate to developmental level it
includes reference to a gualifative impairment in social imteraction.  Thus there are aspects that are
conspicuously unusual for any of the stages. The diagnostic criteria refer to qualitative impairments in
behaviour to regulate the interaction and a lack of social or emotional reciprocity. What are qualitative
differences al each stage from the perspective of the child with Asperger's Svndrome and their peers?

Stage 1 The child with Asperger’s Syndrome can be genuinely
pleased to be left alone enjoving solitsde; or their preference can be
o interact with adulis, The author’s sister-in-law has Asperger’s
Syndrome and she recalls that, *...as a child, a teenager, and a yvoung
adult, | seldom got along well with my peers, preferring the company
of older adults. Probably because they are likely 1o be more mellow
in temperament and of course quieter.” The child’s motivation may
not be to engage in social play, but 10 leam. Adulis {and books)
provide information about the world. Their peers may have little
knowledge on the topic that they find interesting.

There can be a difference in perception and priorities. The child with Asperger’s Syndrome can walk into
a room and focus on the toys to play with rather than potential friends. Observation indicates that the
child's play is constructive, but not interactive. The child’s “friends” arc objects. My sister-in-law
recalls, “...iU"s casy to bestow love onto objects rather than people because although they can’t love back
they can’t rebuke either. It is a very safe form of idolisation where no-one can get hunt,”™



To the child with Asperger's Syndrome social play, al this siage, can b quite unpleasant,  They have
difficulty coping with The noise, interzuptions, aew ideas of 1heir peers and apparent chaos,  They may be
moee Wobtecint and intaractve in a raon with just ong playmaie.

Childeen with Asperger's Syndrome have a clear end produce in mind when playmmg with 1oys, bul may
fail to effectively communicate this to the othee child, or tolemate or Incirponte thesr sopgestions, wiich
would produce an unannicipated outcume. The child wale Aspergers Svadrome wanig predictability
while their prers wanl spersaneity and vaziery, A description iz perbaps (he “Frank inatra approach”™
My Way. The child becomes very agitaled and possitly agpressive when thwarted by having 1o chenge
their ideds or play to accommndate the intentions cr preferences of the other child.  Liane Holliday-
Willey explaing in her autnbicgraphy, Frerending o fe Newvweal {1995, > the Tun éame (rom seiing, up
and aranging things. Baybe this desire 1w orgawise things rather than play wilh things, is the reason 1
never had o great wierest i my peers,  They always wanted to use the things | hed so carefully armnged.
They would want 1o cearrange and rede. They did non bet me conteol e environment™ (p, 193,

The child has a clear determinatigpn o contrel the activity, The conceprs of sharing, waiting and twen
aking ate not apparent in their play with peers ol s siage, but 0 may be apparant i Qe mitecaclions
with adulis. Theie play cen be considered ax self-conteed mfher than selfish, witl social play avoided 1o
maintain contesl. As one young lady sad, <My feends don™ Tet me do what Dwand 19 do.” They tend net
Lo g chemselvies as part of a group but as an individual whao prefers 1o celate to adule. Other children are
considered as bewildenng, gnomnt or a numsance.  Tlee Bewilderment is due to difficulies reading the
souial cues of their pegrs. They may not read The sogial expressions and body lanpuage 1o indicate
feelings that would be intuitively recognised by much younger typical childmno. Other children instantly
recognise averl and subtle sipgns of anger, fear, delight and disgust, yet 1hesa signals may not be perceived
or considered as [aciors 10 madify the interaction by the child with Asperger’s Syndromic.

Children with Asperger's Syndrame ctearly have defficulty knowing how 1o socialise with therr peers.
Their frustration can lead to aggression but it can also bead 1w anxicty. This can be s severe than the chald
develops elecnye mutiso a6 schoal or schoal refwsal, Programs to ¢ncouraze fricndship skills should be
part of treapmg programs for anger and anxi=ly managemenl.

One of the chacactensics of Asperger's Syndrome is to kave a literal interpretation of the comment or
reques! of other childrem, A girl with Asperger’s Syndrome came home from school extremely agitated
and tpld her mother they must pack all theie belongings and move howse immedialely. When her mother
ached why, she said than at school, a boy said, “1'm going o many you™

When ather ¢hildren approach the ¢hild with Asperger’s Syndrome, they see a child who docs nol boak

any differsnl m teoms of sixe and facial caomcienstics. Tlhey may be enpaged in complex consiractive
play but when approached iney may nat ofer the cxpecied welcome or inglusion in the activity, The
child wilh Asperger’s Syndromwe 5 peoceived ac bossy, sounding and behaving more like a 1=acher than a
fmend. Odher childrin s ancnps oo become o end “Tall on deal eacs” and they may be inclined 19 mowve
on and play with semeons mare responsive and leszz insular or dictanorial, The child with Aspereer's
Syndrome therefore misses an opportunity to use and develop the maturicy of their friendship skills.,

Stage 2 [nosvage | thee child wich Aspergec’s Syndrome may have limited motivation o pley with odher
childeen and develop friendships. [nostage 2 they can actively wani to join in hut lack specific abilities.
They want to imeract hasmtronooos!y Bul aee fol sute whan 1o do. Sometmes they become scutely awane of
a lack of foendship and become guile distressed iF their nave aliompts 8 social ineraction ace
unsuscessiul. They con develop compensatory mnechanisms thal range from deniel and amogance to lowr
celf-estoem and withdraval.



Their initial myopic optimism for friendship can also um 1o
paranoia, especially if they fail to make the distinction between
accidental and intentional acts. The research on Asperger’s
Syndrome has established a difficulty with Theory of Mind
tasks; that is conceptualising the thoughts, feelings, knowledge
and beliefs of others. Other children may recognize from the
context and often knowledge of the character of the other person
whether the comment or action had benevolent or malicious intention. For example other children know
when someone is teasing with friendly or unfriendly intentions. This knowledge may not be available to
the child with Asperger’s Syndrome.

The author has noted that such children can have limited ability for character judgements. Other children
will know which children are not good role models and should be avoided. The child with Asperger's
Syndrome can be somewhat nafve in character judgements and prone to be attracted o and imitate
children who may not demonstrate good friendship skills.

Another aspect of this stage is a tendency to be possessive in friendships with an intensity that can
eventually be intolerable 1o their chosen friend. They may not understand that the friend is a free agent
who sometimes wants to play with other children and may refuse an invilation to play. When these
situations occur the child with Asperger’s Syndrome may refuse any further contact with the person
whom they perceive as having broken the rigid social rule that a fmend will always play with vou. A
child with Asperger’s Syndrome said, “He can’t play with me one day and then other friends another day
- that wouldn't be a true friend.”™

They may also be intolerant of their friend’s errors and quick to criticise but conversely, hate being
criticised themselves. Other children are starting to learn to “think it not sav 1™ 30 as not (0 hart their
friends feelings. At this stage, the concept of a “white lie™ is a feature of friendship, but children with
Asperger's Syndrome seck honesty and truth as more important than someone’s feclings. They can be
unaware of why their honest comment made their friend upset.

Children at this stage are playing more complex interactive games and children with Asperger's
Syndrome can become exceptionally emotional if they lose, Their concept of being fair is somewhat
egocentric. They may always want to win or be first, not necessarily for dominance but to know the
outcome. The person hates surprises or the unknown. In competitive games, of unknown oulcome, the
child wants certainty,

When one considers the fmendship profile of the child with Asperger’s Syndrome at this siage, they are
unusudal in comparison to their peers in having fewer friends and often not secking contact with friends
out of school hours. Contact may be organised by parents rather than arranged spontaneously by the
child.

In their attempts to make friends, the child's intentions can be misinterpreted. The author’s sister-in-law
explains that as a child she was “longing to make friends, when someone complimented a drawing 1 had
done, | started giving people drawings until someone accused me of bragging — a rebuke 1 never forgot. |
was only trying to win friendship™. They are also vulnerable to exploitation, prepared o comply with
requests that other children would recognise as inappropriate. They may tolerate being tormented just to
have company. Sometimes they may fail to recognise that the other children are not displaying signs of
friendship and are quite resistant to the suggestion that their ““associates™ are not genuine friends in their

attitude and actions,



From the perspective of their peers, the child with Asperger’s Syndrome can be unusual in other ways, In
stape 2, children are starting to talk more to each other while they are playing. The choice of
conversational topic can be quite unusual for the child with Asperger’s Syndrome who may want to play
orf talk almost exclusively on some aspect of their special interest. There is a lack of reciprocity in the
choice of activity or topic of conversation. They can also appear to be ill mannered or ungracious and
somewhat autocratic. It is at this stage that empathy becomes recognised as an aspect of friendship and
the tvpical child can expect words or gestures of compassion, compliments and offers of help.
Observation of children with Asperger’s Syndrome suggesis that they may not recognise the cues or know
how to respond. Their friend may perceive them as uncaring.

Stage 3 The child’s problems in peer relationship
can be re-cnacted at home, taking on the role of
antagonist with younger siblings. They may
appear to be a Dr. Jekyl and Mr. Hyde in behaving
calmly and sociably with their peers at school but
extremely  autocratic  and  intolerant  when
interacling with their family. There can also be a
vehement denial that ithey have any difficuliies.
When the subject of friendship is brought up at
home or school the child is adamant that they have
similar friendships to their peers. We do not know
if this iz a reflection of their lack of an accurate
perception of the nature of their peer’s friendships or an attempt to convinee themselves, more than others
that they are successful. This denial or armogance can be impenetrable.

Another reaction was explained by the author’s sister-in-law, *The fact is, no one likes others o know
their weaknesses, but with an alfliction like mine, it's impossible to always avoid making a fool of
yvourself or looking indignant/undignified. Because | never know when the next *fall’ is going to occur, |
avoid climbing up onto a “confidence horse™ so to speak.” At this stage the child with Asperger’s
Syndrome may be socially withdrawn and clinically depressed as a reaction to their insight inte their
difficulties with friemndship. Socialising with their peers can also be exhausting. Stephen comments, It
takes all my brain power to be a friend.”

During stage 3. friends are leaming to constructively manage conflict, but experience has shown that
children with Asperger’s Syndrome have considerable difficulty with the subtle arts of persuasion,
negodiation, knowing when to back down, trying another way, admitting making a mistake and making
personal sacrifices for the sake of friemdship. These interpersonal management skills require a
comprehensive understanding of another person’s thoughts and feelings. This aspect of stage 3 can be
quite ¢lusive for the person with Asperger’s Syndrome.

Peers expect an allegiance to the group. For the child with Asperger’s Svidrome, their allegiance 15 (o the
rules. They can be perceived as the class policeman, not a popular role with their peers. As regards (o the
choice of a friend, there is an expectation among their peers of choosing someone of the same sex, age
and values; social conventions not readily recognised by the child with Asperger’s Syndrome. He may
have several friends, including girls who are kind and sociable. The friend may be considerably yvounger
or older, or from a different culivural background. Their choice of friend may cause them 1o be ridiculed,
as their peer group may not value their chosen friend.

From the perspective of their peers, the child with Asperger’s Syndrome is “poor” in terms of the
currency of friendship. S/ he may not wear fashionable clothes or be interested in the popular television
programs or merchandise. In return, the child with Asperger’s Syndrome perceives peers as having



hmited cumency for bis oc ber culture, namely knowlcdge. Peta, a girl who has an encyclopaedic
knowledge of the weather finds other pirls her age boning, as they eoly sent to talk abgut megazines and
make up. She wapts to talk about metenrolomy, which is perceivarl as aqoally baong by her pasrs.
Stage 4 For typical ieenagers this stage beging in high school
I A and confinuce throughout the adult years.  The dificuliies
' ﬁ. encounteted by someone with Asperper's Svndrome iaclude the
nractical isgues of finding someone with the same inleress,
expenences and thought proceszes. They can sxpress strong
feelings of loneliness and yeaming o have a geowine fmend.
Che Young adult said, "It"s not thay I'm antisocial, it's that [
don't meel many people (hat I like,” Another characteristic ¢in
be a lack of personal hygicne and 2n cccentric personal
appearance, which obviously has an ¢ffeel on other people's
perception of thems,  Dunng this stage there should be an gbilily
and fluency with self-disclosore and the concept of sclfl As
Cieoll describes, “"When there 5 4 social conversaton of's Like 4
different Jangusge™ There cam be real difficolty in knowang
what ip say and the manslation and communication of the social
languepe.

The authe’s experience of psychotherapy with voung adulis with Asperger's Swadrome ibdicares
considerable diffigulty with the concepl of 52)f end introspection. A difficulty concepiualising the
thoughts and feelings of others (Theory of Mind skills) <an include a diffully vedbalising their own
thoughts and feelings, The differant way of thinking can include zn advenced method of visuahsagon
that means in educational terms, & picture 15 worth & thousand words. Howewver, a5 Damiel deseribed, in
his mind he has @ picture but nof the thousand words, The person with Asperger's Syndrome does
exparience emolions that would be relevant o include in @ conversation, but ool the vocabulary or
sloquence to convey those feclings using speech.

At thiz stage the person with Asperger's Syndrome cen become agutcly aware of their problems and
ervors in sogial intecaction.  This can lead to snxicty and & genuine social phobia  They may seck
excessive rmassueancs that their intsation was understood and dwell on potential social eerors. Ome young
lady comrnented, “The worst thing about disappointing yoursel [ is thet you never forgive vourself flly.™

The person can be gullible and vulnerable with cepgard 10 the misinterpretation of signels and intentions.
A frendly remark or gesture may be perceived as meaning more than was intended. A Reodly smibe or
touch dunng coaversalion could be parceived as indicating the person would lKe (o progress 1o @ more
intimate relationship. (Others would know that such acuens or gestures were simply signs of an elfusive
personality. The persen with Azperger’s Syadeorme can misiterpred ihe actuons and develop an emotional
atmachment thal progresses (o 4 special intepest in that person which may then be mis-porceived by the
pther az an infatuation, There can also be despemtion e be ncluded 08 group, but ths can be a group
whaose values and hifestyle can bead the pereon o be in conflict with the Jaw. They can act ihe part, &nd
wear the costumé of & manrinalized group, Members of that group realise they are not the penuine article
and encourags (thetn (o break their stricl adhereree W their morl and legal code, knowing they ane aol
“sireat wige” and more likely 1o be caught by the authonties,

When @ Fiemdship beeomes a bayfricnd-giclfaend relationship there can be 3 misinterpretation of the
other permsen's feelings and body labguage, A young man with Asperger's Syndrome, Corey, bad a
girliriend; bul the relationghip with the girl hed ended. His mother was concerned thal Corey was not
reading $he signals and compounding the situation by buying her expensive presents. When 1 explored



Corey’s perception of his girlfriend’s body language, he described someone who expressed the subtle
signs of embarrassment. When | asked him how he thought she was feeling, he said ©.. sad. . that's why |
buy her presents, to cheer her up.”

If people with Asperger’s Syndrome are unsuccessful in finding a friend, they may develop a friendship
with animals that accept them for who they are, whose feelings are more easily understood and unlikely to
take offence. Their substitute friends and “family™ can be a menagerie of animals.

Al some point they may meet someone who shares some of the characteristics of Asperger's Syndrome,
Al last they have a friend from their own culture who understands!  They are a member of their natural

peer group and friendships with other individuals with Asperger’s Syndrome can be remarkably
successful and durable.

To the typical young adult, the person with Asperger’s Syndrome can appear 1o be quite eccentric,
requiring considerable patience and understanding. However, in return this person can be a valued friend,
renowned for their knowledge, integrity and loyalty. My sister-in-law explains, “Because of the way |
talk and my dislike of things that are loud, people don’t always accept me or often judge me before even
knowing me. 1f people with Asperger’s find it hard o integrate into society and socialise, it could have a
lot te do with discrimination on the part of others.”  With mutual understanding there can be genuine,
reciprocal fmendships, free of ignorance and discrimination,

Beferences
Holliday-Willey. L. ( 1999) Pretending to be normal. London, England: Jessica Kingsley Publishers,
Nova Development (1997-1998). An Explosion. Calabacas, CA: Nova Development Carportation,
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The Friendship Factor: A Review

Carol Gray

- Director, The Gray Center for Social Learning and Understanding
THE = and Consultant to Students with Autism Spectrum Disorders,

ERIENDSHIP Jenison Public Schools, Jenison, Michigan

FACTOR The Eriendship Factor: Helping Our Childven Navigate Their Social World — and
Wiy It Manters for Their Success and Happiness

pieem P AR eigeia

This baiasd Wit g Wiy = mE— by Kenmerh W, Rubin, PhD, with Andrea Thoustpson

e s feiniman vl Saprtren

A Skvlight Press Book, Viking, published by Penguin Putnam Ine.,
375 Hudson Street, New York, New York, 10014 LL5.A.
ISBM (=AT0-03018-X

The silhouette of children on the cover of The Friendship Factor, by Kenneth H. Rubin, PhD, reminds me
of the cut-outs 1 used 1o make from black construction paper; a string of child shapes linked at the hands.
Because they were cut after making several folds in the paper, the result was a series of identical child
shapes. This book could not have a more fiilting cover; sharing the results of over two decades of
research on the changing “social silhouette™ of childhood. In contrast to my cut-outs of childhood, each
child in the cover photo has a unigue profile, testament to the factors that have an impact upon each
child's social and emotional development. Beginning with a brief overview of this important new book,
this review explores the applicability of The Friendship Factor to those working with children with
autism specirum disorders (ASDY); children whose “social silhoucttes™ may be among the most unigque and
challenging, and whose quest for a friend may be the most difficult.

Dr. Kenneth Rubin is the Director of the Center for Children, Relationships, and Culture at the University
of Maryland, and is internationally respected for his research in child development. The Friendship
Factor is a practical, reader-friendly guide to the social connections of childhood, sharing the results of
vears of study. Along with other researchers his earlier studies “.. .bore out one of the leading theories of
the time, the thesis that being with other children, and engaging in play and pretend games with them,
seemed (o promote a young child’s ability to think and act socially™ (p. 8). An ongoing Friendship Study
has explored several questions surrounding friendship, incleding its roots, role, and impact on child
development. On these pages is a research-based and insightful tour of childhood friendship — from the
exploration of a young child’s biologically-based temperament, to the descriptions of interesting child
laboratory studies, to adolescence, all with consideration of the important influences of peers and parents
on human development, All in all, it’s a tour with an important purpose; providing parents with the tools
they need to help their own child develop social and emotional competence.

Although | reacted to The Friendship Factor as a parent first, responding as a professional was never far
behind. In many ways, when it comes to the challenges of growing up among others, all children share
striking similarities. From the common threads that struck me as I read passages in the book, to those that
emerged from between the lines, | found a wonderful resource throughout for those working on behalf of
children with autism spectrum disorders, for these reasons:

I Children with ASD are children; this book is about them, too. Those of us working on behall of
children with ASD risk a danger of clouding recognition of a child’s temperament and personality. In the
dust of our trails to gather information about autism, we have a tendency to attribute too much of what we
observe in a child's responses to his or her disorder; awarding autism undeserved and inflated influence.
While reading Dr. Rubin’s descriptions of inbom social temperaments of the children in his research, |
was reminded that many of the behaviors “in autism™ that captivate our concem - or cause us to celebrate



« are nod doe o “the autism factor™ ar all. My ¢xpenicnce has suggested that, more realistically, autism
may be responsible oniy for the frequency or inlensity of 8 child's respanse. Thus, Dr. Rubin's advices 1o
parents, specifically his tatloring of social puidance i response tooa chilld’s personality and Empeament -
5 abseintely gaoplicable 1y those of us warking with childeen wnk ASD. Thowph we may nead o modify
hepe and there with consideration of the disorder, The Friendship Fagior provides wonderfil possibilities
lor us o cxplare.

2. The face of friendship chaages oy childran grow kemwing the details af dow and why hriags improved
acciracy fo aur efforts i feack social concepls and skiffs 1o chifdresr wirlt A58, The last Mfcen years
have intreduced a wealth of simlegies  build meaning inle our commvnication with childreo wilh ASTE
We have new tools and formals o meake social mloramanen understandable, Soial understanding groups
are benge formed. This has created o need for resources b0 guide the development of that which, it many
Cases, 6 an inhitive eurriculum™ most people were never formally wght. The Fniendship Facter holds a
wealth of new wpics for us, elemams of 3 polernally wachable curricalum,.  For example, T, Rubin
describes four steps <hildren Tollow (9 join an activity — wereh, Nefen, mow olarer, coge m Ep, L2003, This
information can be tanslated inlo & seres of Sociel Stones for childeen with ASD (Goay, X
Sirmilarly, 1the discossisn of populinty in The Froendship Facior may be tmnslaed into 3 Soctal Actiele for
adolescents with ASD. [0 addwon, amproving oot urdersianding of the many faetors thal 1apact 2
child's social suceess expands (he potential of instructional steategics like Tomie Strip Conversations
fGiray, 1994}, (hat kelp childrgn gxplone intenti, emotion, and eoniexl in communication,  Instead of
working from what parents and professicnads eay beflieve 10 be lue, or dmwing from personal
experience, they can mow reach fer The Friendshap Facior e add accuracy and dewail o thear effons.

1 Uinderstanding fricedship ar each age helpr s to shore dnformaltion abonl auiism with peers that is
Igilered [o their own sociel aeeds, Above all else, autismm is & social.communication disorder not marked
by physical abnormalitics. Instcad it makes itself known through unique behaviors and atypical responses
to the envipgnment.  Understzndably, typical childeen are puzzled. Their teachers sgarch for resounces to
share informavion about awtism, o help them underitand why Hyan doesn't always respond 1o their
grezting, or why Angela sists on e off the light as they exin the ¢lasscoom.  Prérequisie Lo
knowtng what (o share, or how to sav it, is wnderstanding (he social necds at ¢ach age, Al what age do
children nodice children on the social pedphery, and how do they interpoet that? What aboul adolescerce,
peer acceplance, and 'Brinn different™ 1o there anvihiog we should koow than mighl help w0 inclede our
student with ASDYT The Fricndship Faclor provides imponant clucs w0 teachers scnsitive 10 1ailoring social
information for the audi=nce a1 hand.

Today, my copy of The Feiendslnp Factor it a wondarful rmess - socky noes everywhere, with
highlighted passeges and notes in the macgins! | have [bund something 1 can use on every papge - the
etements of a teachabte sociel cumculum. Tooteach children with autism speetrum disorders, we began by
gxploming how Lhey learm. To leach the skills of freendship, we must bexin by underslanding i1s changing
profile throughout childhood. We heve the opportunity to mesge importanl khowledge, Brem both sides
gf the social equation, tooimprove the social expenences of children wilh awtism spectrum disorders, and
teach the social concepls and skalls that may lead w opportucities [or foendship. We heve all we need to
begin to factor fhendship into the lives of childeen with ASD, placing the silhouwertes af athers slongstde
their own.

Thank yau, Dr. Rubin, for an ingredible new resource, and a wonderful book stote discovery!

Befyrmers

Gray, C. (198} Comic Btnp Cenversations. Aglingion, TX: Futue Homsonsg,

Gieay, T (2002} Frirndzhin on dhe rerizast Can sacial staries pave the poad® Jenisan, M Jeaison Autism Joumal,
Yol b dopp 1146,



FRIENDSHIP on the Horizon:
Can Social Stories Pave the Road?

- Carol Gray, Director, The Gray Center for Social Leaming &
Understanding and Consultant to Studenis with ASD, Jenison
Public Schools, Jenison, Michigan

Ackmovledgement: The author wishes o thank Mr. Brian Gray, Ms.
Lenwvel Hoekman, Ms, Swe Jonker, Ms. Karen Lind Dr. Kenneth
Rubin, aod My, Elaine Yagiela for their helpful review and feedback
on a draft of this article and Stories in the appendix.  Their ideas,
fxigl, and poatierce are sincerely appreciated. Mlisirarfons by Arr
Explosion, Nova Developenent {1997-J9958),

Following a disastrous trip to the grocery store, a mom wrote a Social Story to help her son, Bennen,
understand the check-out procedure. Her Story patiently described the rationale, routines, and people that
comprise the process of paying for groceries. During the next trip to the store, Bennett was calm and
comfortable: a happy participant in the check-out line, Thrilled with the result, Bennett's mom returned
home to write another Story to help Bennett join others in a play activity. Type... delete. Type... delete.
Type... delete. Mom knew the people and procedures of “grocery store™ like the back of her hand, but
addressing this new topic caused eve-crossing confusion, As parcnts and professionals write Social
Stories about the concepts and skills that drive friendship, frustration can result. Social Stories have
provided an effective format for sharing information with children with autism spectrum disorders (ASD),
but when it comes to friendship skills, we need more information.  This article seeks 1o increase the
frequency with which young children with ASD receive an affirmative reply to, “Can 1 play? using new
information from The Friendship Factor, by Kenneth H. Rubin (2002), to create Social Stories that help
1o pave the way.

For several years, Social Stories (Gray & Garand, 1993) have been used to teach concepts and skills 1o
children with ASD. Since their development in 1991, the Social Story Guidelines have defined how
information is presented, ensuring that the format, text, and illustrations are “autism friendly™. Above all
else, a Social Story is accurate; even il interpreted literally the meaning is not altered. Social Stories
share ideas that others mistakenly assume “everyone knows”, replacing the missing pieces in a child’s
understanding of an event, concepl, or skill. They have addressed topics ranging from self-care and
classroom routines to explaining why flags move randomly in the wind. Like Bennent's Story, the result
is frequently an improvement in the child’s responses, and many believe, his or her understanding of the
topic. Social Stories have helped countless children and adults with ASD, caming the respect of
professionals and the enthusiastic affection and gratitude of parents.

Friendships and relationships are a critical part of human development, the canvas where children leamn
problem solving skills, emotional regulation, and right versus wrong. As they grow, this “social mural™
becomes more advanced with the continual addition of social detail and maturing insight. From the time
a child is first diagnosed, often in the preschool years, parenis seck help to teach their child the social
concepis and skills needed to work and play alongside others. There are programs designed 1o teach these
important social concepts to young children with ASD, providing critical instructional resources for
parents and professionals (a few are listed in Addlitional Resources). Frequently, Secial Stories are used to
complement the goals and objectives of these programs, providing meaning and personalized application
to social information,
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Many children with ASD ore estalfishing connections and telationships with others, and rfer cam, in
many cases, master the component skills thal provede ke cutline far social inclusion. Parcnis and
professionals are inctsasingly cunous about the lescons within friemdfsfie.  Enter 4 new mésource w
provide the oulline, (he insights, the coneepts fwaiting o Be translated into Social Stories), to complectune
the efforts of parents and programs of professionals.

The Friendship Factor {Bubin, 2002) i5 a wonderful new “wser mendly” summary of the ndings of child
developmient rescarch and specifically, 2 longiudinal frigndship study, The tuthor, Dr, Kenneth Bubio,
Dircetor of the Center for Children, Belationships, and Colture at the University of Maryland, shares a
fascimanng Iook at the mvsteries, challenmges, and dchievements of childhood Enendship. Through
glimpses inlo laboratory studies, cxcompts and quotes from childeen and parenis, and & descriplion of the
dynamic satial profile of fnsndship from wddler 1w adelescent, The Friendship Factor iranslates research
mte practical applicanon.  Each step of the way, advice 18 offéred o parents so they can pot the
information to work within the walls of their hame, te benefit thewr own children.

Whet is friemdchip, and what 15 ils relationzhip to social skill=?* According tn D, Rubin, A fricndship is a
reciprocal, veluatary affeir. Mo exiermal foree such 3s 4 mum or dad, nor any Axed circumstance, decreed
that these two should be pals”™ {p. 27). Thai being said, we™ve learned (han we cin tzach the clezmental
skills that ceeate the opporterity for friendship. In ihe past, Socizl Stories have helped parents and
professioaals inteoduce much of g infemanom 1w childeen with ASD. Now, equipped with an vpdeted
and rescarch-based unpderstanding, we ¢an use So¢ial Stones as o part of o comprehencive progmm 1o
teach the skells that lead to, and suppon, friendship.

Juining 2 Flay Activlity Spang Break of this year provided my first opporiunity to read The Friendship
Factor, Like many of my fvorile vacanens, | found ame e s and mad alongside my husband on a
Flenda beach. One moming | wes reading about the four steps that children typically follow to join a
*rrouvp activity: £} wetel, 2) Leten, 3) soove cfoser, and ) cose fo (Rubine po 1200

Looking up for 2 mament, | realized thar what [ bad jus) read was happening = fow fest away. A group of
four childeen were playing near the water, Two of the children, a girl and a boy about eight years obd,
wiere building in the sand. About theee Feet from them was a toddler pushing & yellew plashic truck across
the sand and - with évery sweep of the tide - through the water,  Playing nesr the other two, the toddler
wag fescinated by his own dchivity. Tweo dads wire standing and chatting nearhy, with a mom on @ beach
towel fucther inland. W was dhe founh child, 'l 2all him David, askwardly on the pedphery of #a're
Lugping Fopether, Jac., who held my gitention. | recognized David's predicament from (he pages of The
Fnendship Factar.  Apparently he is not alone:
Breaking the ice can be a tough challenge for kivds of afl apes. Same children push theiv way in,
while wthers haver on the culskils, making an pogiive moves to exrablish comtact and simply
wetiting o be imcteded - and s wswefly staying me, el some cxocpfionefly kind ond
generaus child i the growp exends o welcoming gesture " (p. L1R),

Twatched Dwvid repeatedly follow three of the four steps o grosp entry, He waicherd lhose digging in the
sand, fissened to what they said. and moved cfeser. He stayed for an awkward lew seconds, then retoeated
toe his onigindl position while glanocing toward the group. Again David moved, this time a litlle closer,
Suddenly, he made a second ceteear, as i repelled by an invisible barrier, A few socially tentative
seconds passed before he made his third - and final - alternpt w join the group,  Awere of his son's
repetitive approaches, David's father reached owl, placed one hand on each of his son's shoulders, and
pultcd him back, Dad direcled David to join Mom. Mom foliowed Dad's lead, calling to her son to join
her un the beach tnwel.

*For the porporeg f this arlicie. Cgrop ” refers w fomming oae e more cRildeoen cUEReHITY et oged in o achivify,



Dr. Rubin discusses how leaming to merge successfully into a play activity is a critical social skill. It is
demonstrated by a socially competent child in the preschool years, but to varying degrees for all children,
remains an “...inescapable challenge™ throughout a child's school carcer. Parents play an important role
in teaching the skills of group entry:
The message is clear: a voung child will benefit from a pavent’s sensitive help and intervention
in this matter of emtering a growg. §t is an essenticl skill for childven o aoguive, both becanse its
absence is a predictor of peer refection and becanse mastering of peer-group enfry assuredly
helps youngsters feel better about themselves and their own social competencies™ (p. 120).

As | continued to read on the beach, children with autism spectrum disorders came to mind. Those who
try 1o enter groups often freak into - rather than easing info - the activity. They amive with the subtlety of
the familiar *bull in a china shop”™. With their own agenda front and center, and their challenges in
quickly deciphering the goals of others or understanding their relevance, children with ASD can make an
ill-advised intrusive first impression, Dr. Tony Atwood, an intemational expert in the field of autism
gpectrum disorders and author of Asperger s Syndrome: A Guide for Parents and Professionals (1998),
has long talked of the imporance of the component skills of friendship. In reference (o group entry skills,
he indicates that *...children (with Asperger’s Syndrome) need to leam the cues to join a group of
children without causing disruption or annoyance” {Attwood, 2002). The findings of Dr. Rubin’s
research echoes this concem. “When we observe Kids at play in our lab studies, we note that it's almost
always a bad idea for one child to disrupt or radically alter a group activity that is already under way”
{Rubin, 2002). Thus, abrupily amiving with an announcement that there's a better way to draw that
dinesaur, or insisting that the doll house isn’t supposed to be played with that way, is to risk successful
entry into the activity.

Information impacts observation, and observation drives discovery. David's dilemma at the beach
capiured my thoughis throughout the day. Leaming how children watch, listen, move closer, and ease in,
| was able to identily that David was “stuck™ on the fourth step, failing to ease in, The reason for this was
not entirely clear. Did he understand what to do? Was it emotion and shyness that got in the way?
Children with ASD often do not have the secial informarion they need: information that may seem readily
apparent to their typical peers. They may also be significantly challenged in emotion regulation. Reading
Dr. Rubin’s discussion of group entry skills - and merging it with what we know about children with ASD
- resulted in the exploration of a new idea. | began translating Dr. Rubin’s insights regarding group entry
into a collection of Social Stories.

The Social Story Sets in the *Perforated Appendix The Perforated Appendix contains Social Stonies
that collectively describe how to join an activity. The reader is encouraged to review these Stories first,
and then retumn to this section for a discussion of their goal, content and characters, and format.

The Goal The goal of the Stories is three-fold; to: 1) introduce and describe the four basic steps of
group entry, 2) build Mom, Dad, and Teacher into the process of leaming this skill, and 3) increase the
frequency with which a child with ASD successfully joins an activity. Wonderful resources are uvali]ahle
to guide the development of individual goals and objectives (listed in the Additional Resources section at
the close of this article).

The Stories address important details related to group entry. For example, one of the Social Stories that
introduce how children can learn to watch, listen, move closer, and ease in, addresses the reality that these

efforts may nor always be successful. Mentioned throughout the collection of Stories, Mom, Dad. and
professionals are built-in as partners in leaming, creating a team approach to social discovery. These

* Nov a mredical term @'; refers o the perforated pages following this article on which the appendix appears.
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frequent refecences o adulis represent ther sky "s-the-limit role in Bringing these Stories b life (soe The
Fipariant Rale of Parents ang Professionals: Rewewing o Social Story with a Yeung Chiltd, later in this
ariicle).  litimately, the Startes provide a sprinpboard for devetoping 4 comprehénsive siralegy bo trach
“yoining ™

Conlenl & Characters  To desceibe flie steps 1o feoup crtry, the Stones Follow David, the main cheracter,
as he walches, listens, moves closer, and cases in tg an activity with Hamy, Ficlional chacacters are ml
new 1 Social Slones, hiving been used previcosly i Gray s Cuedde to Compliseensy [Gray, 1999, They
an serve an impordant role. A ficlional character can “dive uno new social waters™ Mist, allowing the
reader to safely leam from his experience. A word of caution: Sectal Stories 1hat use Tictional chagaclers
and siuations may be woo difficelt for some children with autism. 162 child is n yet able 1o make the
connections between the e, illustranons, and hisher own expenonce, the Story may be contusing -
andfor the meaning lost, To gein benefit from a Siory, these childoen will need a2 more tradiional Social
StoTy, wriden compleiely from a2 fisl person perspective with e child as the centml chameler. This may
be accomplished with minor revisions to the 1ext, and the addition of personal pholographs,

The Harics employ definitive graphics (road signs], color, and repetition 1o clanfy and sohance important
information. The use of road =igns t5 aken from an activity Dr. Tony Athwodd used with one of las
adolescanl social underslandring pmwps [(Atwood, X002), where students translated several social
concepts And Situdtions into thesr “road sign” equivalenls. A volor is assigned 10 each of the four steps of
growg entry (red, blue, green, and purple, respecnvely). These v consisiently appear in boldface in
their assigned color, maiching the color of their comesponding read sign, Thtougheat 1he tittes and e,
mepedition 15 used to reinforce the somewhal rhythmiczl four steps to group entry: watch, liglen, move
closer, ease in,

Slocy Fomal The Stories in lhe Perforated Appendix are orgamized intg Foeiof Stary Saes a group of
viry short Stories that address 4 single topac. One ser mteodeces the wpic of Laming group enmy skills,
16 mext four Seis desenibe how fo 13 walch, 2) listen, 33 move closer, and 4} ease in respectively, with the
final sel summearizing key concepts. The advantages of using o Social Stery Set are:

= They eocommadare for differing attentinn and ahifior fevels. Many young children wilh ASD can
attend only for short periods of Lime. Each Story in 2 Sen is bnef, making it possible to peview
within a fpw moments.  For children with longer atbention spans, 3 pareol'professional has the
Naxibility o myiew o, three, or several Storics in one siling,.

" They prcsenr one aew comeep! per Storye whife affowing for the incinsion of dedoits. Children
with ASD leam new concepts one siep at a time, They also beneft foom the descrplion of social
datails thal they may miss on their own. A Social 3tory Set aliows an author (o describe many
details - one per Story - while also keeping =ach Story short.

v They eoke §f possible fe reinfirce bey concepls ac pew ones are phaeed. I leaming 3 new socil
eoncept, children with ASD benefit from frequent reperition.  Within =ach szt of Stories, one
Slory can be used to summanze information hefore a new jdea 13 introduced.  This builds in
systemalic eeview.

The Slofies ane designed [ be placed in a narmow natebook with 2 clear plaste cover. Children can
decorate & page 1o insert a5 the cover. The pages are numbered from 110, separate from the surounding
pegs numbers of this issue, and perforated 1o make them easy 1o remove. Penching holes in these pages
& meof recommended, as it is bkely to invade the text grillusirations. Tnstead, Lhe Stones can be inserted
intg clear plastic sheel profectoes that already have heoles in the margin (available at most office supply
stores}. Owcasionally the child-adult feam is required o write answers to questions in the Swries, The
pages may be removed foom the plasnic sleeves fo write directly on e paper, or answers may be written
un the plastic and, for future use by anpther <lald, wiped clean.
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On page T of the Perforaied Appendix the main character, David, moves closer to Harmy, The child and
adul reviewing the Story wove David across the page. Tao make this possible, 2 " David™ an card stock
appeears on the ingide Fonl cover of this issue. He may be cut owt, or eopicd and cut to preserve the cover
of thig journal. [n this way, a child and adull can practice step 3 (mowe cloger] by actwally moving David
and stopping a comberable dislance vom Harry,

The lmportant Role of Parcols wnd Professignals  Sodal Stones are best when partnts and
professionals waork a5 @ leam 10 develop & plan to imrodnce, review, and reinforce the information. This
plas will involve direct instrection, guidanee in natural setings, and the use of relaled maicnals. This
geclion contains: 1) seggestions for sharing a Social Story with & younp child, 2) ideas to enhance the
meaning of the Swoncs in the Perforated Appendia, and 3) sieegies bo coach young children e the skalls
they will need 1o successfully enier & gooup aclivaty.

Reviewing a Social Story with 8 Ygeng Child A young child brangs early cagnitive ebilities and a fimite
attention span Lo a Social Story. i pogsible v capiere & young chibd's attention - fust Aot for fome. A
child's attertion 15 @ resource in shor supply — increasing it™s value!

To make the mwost of 3 child s attentian:
1} Szlech a time when the chitd is calm, ol focused oo anocther dctevity
2} loroduce the Stomy wilh a simple staceement, 1 vave 1 (Secial] Story Tor ug o read togethar, ™
3} Review the Siory in a comfortable cetling with a positive, friendly attitude
4} Sitatthe child s side and slhightly back, wilh altention focosed on the ooy
5} Work a5 a team, supporing tha child's comprehension and apphication of new infarmation

Regardices of the best gfforts from ell parlies, success s never guaranieed. Do toa variety of possible
fagtors, review of & Sodial Swoy may look more like placing an order at a dnive-thtoogh window, will
shon moments of attendion al differens locauens. 1t may help fo shonlen 1he Stery, personalize the texd,
ncorpoerale 4 child’s interests into 2 Story, or peslpone revicw for another time. Thinking ereatively, the
aleeration of just a tow fagigrs may move the dnve-through tmEfic inside, where 8 moee focused eview 15

possible.

Enbancing the Stordes  Like the hub of a wheel, the Socal Swnes in the Perforaied Appendiz are
designed o be at the cemar af 4 comprehensive elTon o wach growp entry conecptsiskills, For example:

1} Though the Stories appear in sets, cach Story shares a concepl impenant to sueeessfol group
entry. Colleciively they form the backbone ol a group entry cemiculum.

21 A single Story may introduce &n endire besson. Frequent chechks for comprehension and relatiog a
child's cxperience to the text and 1llustrations reinforces the medmng of sach Story,  Family
phatos can help a child make these conmections,

3} Related resources help to provide additional examplés o éncoumge gendralizatoon of a child's
wnderstanding o a larger social context  lacreasingly, children’s litcrature containg acciraie
zocial information that supports friendship skills.  Some exemples: Dhfferent Jusr Like Me
{nditchell, LO0), Whor to Expecd o o Play Date [Murkot!, 2001), and fricedship: From Your
Old Friends ro Your New Friends (Barron's Educational Secies, 20011

4) All children can benefit from infocmation about how te join an activiey. A parenl-professional
leamn may elect 10 use role plays, art projects, andior structured gamies af recess (W illiacos, 2002),

Cosching Groop Entry $kills  The Perforated Appendix Sooial Stories and achivities form the backdrop
of & personalized group-entry cumiculum. The deily home and school coutines, aclivities, and interactians
Fill the stege. 1t is here wher teat and illusirations traoglate into live action; where the miin charactecs
have real names, young personalities, and a wanety of tempeaments. A [ew feet away there ace childeen
at play - 3nd thete is a child whao wanis lo join in. What ¢an parents and professionals do?
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Carcful abscrvation is an cxcclient place 10 starl, A paremt or professional can identify where & ¢lald is
struggling in the process of watching, listening, moving ¢loser, and easing in. [n The Foendskip Factor,
Ch. Bubin desoribes the efforts of Mark, age 7. whao frics 10 join two boys plaving 30 the park. The boys
are standing on a tee swing, rocking o foom side to fide. Inoan effort 1o join in, Madk imitates their
Aetivity on 3 nearby swing. His mom 15 watching, and recognizes that this 5 ypical of her son's 2fors o
join others - and rarely effective. DOr. Bubin ootes thar, “Rudding #ext 1w or “acnng hike” other kids
generally isn’y a good group-entry sirategy™ (po 1200, Mom encourages Mark o ™. move a bietle closer w
the group. sland next 19 jiis members for 2 Uide while and watch, and then talk: ... "Can | play?" or “Thal
Ivoks like fon, cam 1 iey ie?™ (p. 1213, Mom's observations and subsequent coaching help Mark to leam
and apply a wew skill, one thal helps 10 create new social oppottunities.

Dr. Rubin's advice 1o pacents is applivable 10 childeen with ASD, especially when menged with the work

of Of, Tony Atrwood. Dr. Attwood encourages parents 10 secrnt ihe coopeératiom of tymcal peers, asking

them to " Erecze the agtion” in their play, to allow a child 10 ohserve the imporant cues of entty Tirst haod:
AR geeivity can be o beginsteeme with thhe chidd tha ensey cops, such o somcere giving o
Welcaming gesivre or facial «xpression, a pause (R e aolivify ar comversaiinn me an apareiae
WET S0Ch aF retneriag M betl These oot of the sociad play’ can fe rehearsed” by identifving
g fow ofttidren wi e keert o fedp the friendsfgn shiffe of e et wadd Aipweegor 5 Senofrome:.
They can be infoemeed that o or she 5 learwing e cues and rfes foe foiniag i their play. The
CRE rwith Agporger’s sendrose) will be frving To pedn in (e the swldance of an adult) and o
recagrize the vefovant ena. When HIUR mocwrs they con help the chitd werk Azperger's Sradrome
to fdwetife the cue and infelieciually pracess e vesponse by mamentarily freesing theie aepions
thereby oluting e cnee This gives the cliild tivre to idetife the cie Swbielt eon e paised gt
by the aduft) amd me decrde whot te oy oor do ie response, perhops with @ prompt and
ennauragementt fram e odul. Their rpiponie and the enirr ore thes seccessfalile campleted.
The procedbire af idestifeing the cies (e conirived seffings ard pragliving gupropriom ceyponscy
freftearal) cor de dped for meny fremdeliip shills, The adwlt eots o2 o Arenfor or stage divecior,
giving giridarce gnd cacouragement. N i impartens ted the it from aduelts §s one of
efircey amd gridance o it the child wish Asperger = Sondvame does aot peroetve the goriviy
af Mg critived of chere cebidine geed o prbilic recugrition of their social errors. (Attwond in press,
2002

Coaching is an excellem way 10 deseribé the parent-professional role in igaching group entoy skills. A
coach knows the 1asi gamc isn’t the final gamee; there 18 alwiys next season. s emponant 19 ke stock
of the bigger piclure, to recogmze Lhal in response to fhe changing social landscape, instruction in group
entry sKills will be a convimuing &Mfort thut extends thooughout childhood and adoleseance,  ARer all,
saying, “Can 1 play™ warks well in pre-school, Bon s & disaster io 2 high school hallway or cafeteria. As
they grow. Claldren wilh A3D will require updated information to fit Both freir cumenl expenence, asd
the social profile of (eir peers, Leaming Lhese skills is a dynamic parent-child-professional peoject,
completed one step at g fime with 1ailoring as o child matores.

Oiher Conalderations In the process af writing this arlicle, other considemlions regarding group entry
chills became appareni. 1t's impaortani o ackaowledge the many other Factors eetated o the sweeess of a
child"s artermpt al group eniry: not the least of which ave fw necds and cesponses of children on he
receiving end of, “May | play™  Treaching children to macrge wiali children requices parcols and
professionals to be available and willing to provide goidance. Typical children need information aboul
iheir included classmate with ASD. The Sicthr Senze §f (Gray, 20020, helps parentsprofessionals explain
why some children display utique belaviors, why some children may be socially hesitam or awkward,
atd litew W respond. Warking smaong a liviag canvas of children - a lively, inventive, and viable
collection of tewdr people not renowned for predicability or social guarantess - regquires a
comprehensive moeging of research, respec, and creativity.
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The Next Step Al any age, friendship holds an opportunity for social and emotional leeming. iz e
dynamic curnculum full of lessons about work and play, love and conflict, problems and solutions.
Access 10 Lhis opportunity is achieved fhrough the mastery of congepts and skills; Dr. Rubin’s work
clarifies those thar are important al ezch ape,  He provides an guthne for these who work alongside
children with ASD, In addition to groun enimy skibls, theee are other topics that Sogial Stones cao address.
Similerly, Social Anticles can translale the social topics thit impact children i lacer childhood and
sdalescence.  With the topics clariied by res<arch on the Dvpical side of the social equation, we <an
eabance our efforts Lo (sach children with ASD the cancepts and skilis that suppaort friendship.
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I Am Learning to Play with Others

My name is . I am learning to play
with others.
PRt phot Sometimes I see other children playing. I may want to
play with them. There are 4 steps that may help me join
other children at play. Many children follow these steps:

1) watch, 2) listen, 3) move closer, and 4) ease in.

I Might Join the Activity

This is a drawing of David. David is learning to
watch, listen, move closer, and ease in. He is
learning how to join other children at play.

David might join the activity. Sometimes,
David may follow the four steps and join the
activity. Sometimes, David may follow the four
steps and not join the activity.

If I learn how to watch, listen, move

closer, and ease in, [ join the activity.

Adults Can Help
Adults who can help me are:

1. Adults are children who grew up. My mom,
2, dad, and teacher are adults. They remember
3. what it is like to be a child. Adults can help

children learn to watch, listen, move closer,

and ease in.



Step 1 is WATCH

What does watch mean?

Step 1 to joining children at play
is to watch what the children do.
We use our eyes to watch.

Watch means to look carefully.
Children who watch stop for a

what the children do moment to look and think. To
. watch other children, I may try to

stop for a moment and look quietly.
Adults may help me practice
watching other children.

David is learning
about the 4 steps, too.

Some children like to play with dinosaurs. Looking
at this drawing of David, we might think that David
likes to play with . IF

we were to watch David play, we might see David
play with
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What is Harry doing?

This is Harrison. He likes to be called Harry. This is okay. David is watching
Harry ride in a toy car. David tries to guess what Harry is doing. We can look at the
picture and try to guess what Harry is doing, too.

Harry is pedaling the car and smiling. David thinks playing with the toy car looks
fun. Maybe David and Harry can play together.

Step 1 to joining Harry's activity is to watch. David keeps watching what Harry
is doing.



Step 1 is WATCH

Step 2 is LISTEN

_ = . ; What does listen mean?
_ Step 2 to joining an activity is to
listen. Listen means to decide to

- hear something or someone.
L I Ste n Sometimes, people listen to
- music, Sometimes, people listen to
television. Sometimes, people listen

to what the children say.

to what other people say.

David listens with his ears.

David has one ear on each side of his
head. Sometimes, David uses them to
listen. We can try to find David’s ears
in the drawing.

I have one ear on each side of my
head, too. Sometimes, I use my ears to
listen.

Step 1 is watch. Step 2 is listen.




David listens to Harry.

David listens to Harry's words. David watches
and listens. What is Harry playing? We can try to
listen to Harry and guess, too.

Beep! Beep! T would five
fries and a hamburger to
go!

What is Harry doing? Our guess is

David watches Harry riding in the toy car. He listens to Harry ask for fries and a
hamburger to-go. David looks but cannot really see any fries or hamburgers
anywhere. David guesses that Harry is pretending to order food at the drive-thru
restaurant. Sometimes, children pretend when they play. That is what Harry is

doing.



Step 1 is WATCH, Step 2 is LISTEN
STEP 3 is MOVE CLOSER

Move Closer
to the children

David is learning to move closer.

David gets ready to move closer. On the next page, David
puts his dinosaurs on the table. This is okay. He can play with
the dinosaurs later. Many times it is smart to put favorite toys

aside before joining other children at their activity.

We have a cut-out of David. We can try to move David
slowly from the table to Harry. It is important to stop a
comfortable distance from Harry. On page 7 we can write

"¥s" to mark comfortable places for David to stop.

There are no "¥s" in real life. A comfortable distance

for children is about one arm's length. Adults can
more about comfortable distance.

What does move closer mean?

Step 3 to joining children at play
is to move closer to the children.

Sometimes children walk to
move closer. Sometimes children
scoot across the floor to move
closer. Children have many ways
to move closer to other children
who are playing.

show me
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Step 1 is WATCH, Step 2 is LISTEN, STEP 3 is MOVE CLOSER,
Step 4 is EASE IN

David is ready to ease in.

David thinks about Harry and the
car. Harry is pretending to order food
at the drive-thru, Maybe David can
help.

David has an idea. He thinks Harry
may need someone to sell pretend
fries and a hamburger. Pretend
fries and hamburgers can be ready
very quickly. David smiles and gets
ready to ask if he can play.

What does ease in mean?

Step 4 to joining children at play
is to ease in to the activity.

Sometimes, moms and dads
ease in when they drive cars.
They try to enter a highway
smoothly. They go the same
direction as everyone else. This is
very smart.




Harry, may I play? Maybe
I can self you fries and a
hamburger!

Okay, David. T ke
lots and lots of

This time, watching, listening, moving closer, and easing in worked! David
and Harry started to play together. David began to build a restaurant with blocks.
Harry drove up now and then to order more fries. Then it was snack time and David
and Harry ate REAL crackers and juice. Later, David took his dinosaurs home.



Watch — Listen —
Move Closer — Ease In

In my story, David follows four steps to start
playing with Harry. Sometime I may want to join
two, three, or even more children at play. The four
steps can be used to join any number of children.
Adults can practice with me.

Step 1 to joining other children is to watch. When children
watch they stop, look, and think. I can try to watch. Then, I can
guess what the children are doing. Adults can guess with me, too.

_ Step 2 to joining other children is to listen. Listen means
. List__qq to decide to hear something or someone. Listening can give

me clues to what children are doing. Adults can listen for

clues with me.

Step 3 is to move closer. Often it is a good idea to put my ﬁ
favorite toys aside before moving closer. This is okay. I may play
; . : _ Move closer
with favorite toys later. It is also a good choice to stop a 12 e chacas

comfortable distance from the other children.

Step 4 to joining an activity is to ease in. Watching, listening,
and moving closer may give me clues to how [ might ease in.
Saying, "Can I play?” is a good place to start. Then 1 will try to
follow the activity. Maybe, I can offer an idea to make it more fun.

I will try to watch, listen, move closer, and ease in to join other children at play.
Mom, dad, or my teacher can practice with me. Sometimes it might work for me!
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Empowering Children for
Peaceful Playgrounds

- Judy Williams, M.5., L.P.C.

Editar™s woter  Judy Williams is an elementary school
cennmseloy fow Jenison Public Schools,  Judy has 22 years
experience in edwcation, with {5 of those in elementary
|:'1?-If-|F.ﬂ.'Ilr'-"H'- She ix a ,‘lﬁu,lﬁ..:._mJH_r -l:'.:u'n_'ll"r.rd' Lol S.'!H'-I:'J.I'.rlrli.'l': ]
Tranmea and Loss, and has exteasive fraining in peer violence
prevention, fmtervention, and crisis response.  She is the co-
mithor of Mo Fishine Alfowsd o pew viodence preveion
progrom  for  efemeniary  grades,  (ilusoeations by Nova
Clevielopmaens (f Q97- THSE

As schools nationwide have searched for strategies to provide safety for all children, much of the
emphasis has been placed on intervention techniques. From video cameras and identification
badges to fencing and metal detectors, administrators and teachers alike seek the best possible
means by which to prevent another outbreak of school violence.

For those of us who have the distinet privilege of working with elementary students, preventative
strategies hold tremendous promise. By training and embracing the energy of our youngest
students, we unlock the potential of youth to be agenis of peace. This article will highlight one
school district’s attempts o make the educational setting safe for all studemts through early
education.

When asked their favorite subject in school, a common answer given by many children is
“recess”. For these children this represents a few minutes in the midst of a hectic. curriculum
filled day to relax, play, let off energy and refuel for the next academic task. But for other
children, recess is a stress inducing, conflict filled or lonely time of the day. As children become
more dependent upon technological entertainment, the ability to play in an unstructured setling
may decrease. Playgrounds can become breeding grounds for aggression, rejection and exclusion
for some children. Many of the games that are played at recess are competitive in nature. These
competitive games, though structured, can actually increase aggressive behavior (Embry, 1997).

Recognizing that all children have an unequivocal right to an emotionally and physically safe
recess experience, an elementary Conflict Management program was instituted in the Jenison
Public Schools in 1992 Each year, 200-300 students are trained and subsequently assist students
in conflict resolution during recess. When conflicts are resolved through targeted approaches
such as those employed by Conflict Managers, potentially violent situations are prevented
{ Dusenbury, Falco, Lake, Brannigan, Bosworth, 1997),

To further the violence prevention efforts of our district, the No Fishing Allowed program (Gray
& Williams, 2001), was implemented in 2001, This program, funded by a Jenison Public
Education Foundation grant, teaches bully violence prevention and intervention strategies in an
assembly format to 4” grade students. Teachers of lower elementary students also benefit from
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this program through a teacher manual and violence prevention library, so that these strategies
can be introduced through existing curriculum and teachable moments. Unigue to this program is
its pre and post teaching component for special needs students.

Being inu::::duccd this year, again through a Jenison Public Education Foundation grant, is a
program ttled, Peaceful Playgrounds (Williams, 2002). This program augments the existing
Conflict Management program by using the trained conflict managers as game instructors and
coordinators for students in grades | 3.

The rationale behind this program is
two-fold. First, due to the success of
our Conflict Management program,
problems on the playgrounds have
become less frequent, resulting in
our trained students having fewer
conflicts with which 1w work.
Secondly, it has also been noted
throughout the history of this
program, that most conflicts occur on
the lower clementary playgrounds
{grades 1-3). These younger
children have not vet developed the
skills necessary to effectively resolve
their disagreements. During
imaginative play, many children of
this age will mimic their favorite superhero, often with the accompanying levels of violence
portrayed in movies, cartoons and video games. Students secking to gain power over others may
find a less able classmate and act out aggressively toward that child. For less socially skilled
children or those that have special needs, this can translate into a fearful experience.

This new program has it's roots based in research. Studies have shown that when organized play
activities are conducted on the playground, aggression drops by 50% (Murphy, Hutchinson,
Bailey, 1983). During the first six weeks of school, when children are forming their playgroups
and developing relationships, the Conflict Managers will teach a new game each week. By using
moming and teacher announcements, students will be informed of the game of the week.
Monday through Wednesday will be instructional days with a different grade level being taught
each day. The last two days of the week will be devoted to coordinating these games with special
attention being given to those students who are more socially hesitant. This program will be
repeated during the last six weeks of school as this time period 15 generally more conflict filled.
Students have tired of the same old activitics and relationships with peers that were fresh and
new in September have become wom and stramned.

An additional value of this program is the ability of Conflict Managers to utilize their skills
directly at the point of performance, intervening in potential conflicts as they occur between
game participants. When students become the teachers, we are empowering them to provide a
service to their school and their peers. This experience often results in increased leadership, self-
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discipline and the ability to problem solve and make decisions. (Close, Lechman, 1997).
Participating students leamn concrete, usable means by which to settle their differences and see
the benefits of such approaches immediately. As was noted in the teaching of a Life Skills
curriculum at the first grade level during the 2001-02 school year. children as young as 6 years of
age are eager to share their leaming of peace making strategies with playmates, siblings and
parenis.

In the ten years that the Conflict Management program has been in existence, the number of peer
conflicts referred to the principals has dropped substantially. With the addition of the Peaceful
Playgrounds program, we hope to provide an inclusive, pro-social recess experience for all
children. By harnessing the idealism of our youth and combining that with the work of devoted
adult leaders, we hope that this dream will become reality in the Jenison Public Schools,
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Shoe-Tying Made Simple: A Review

Kelly Wilk, Occupational Therapist (2001). The School of Graphic Anis: Oxford, NC
A book review by Laurel Hoekman

As a parent, | pride myself on accomplishments such as teaching
my children to tic their shoes. Having taught my first son two
years ago, | know how difficult the process can be—especially
for a child who struggles with eve-hand coordination—so | was
nol in a hurry to start ever with my second son.

However, a five-year-old needs to leam 1o tie his shoes, so several months ago | began the difficult
process of teaching him., | have had little 1o show for the new gray hairs | am sporting as a result of our
emotional attempts. A timely discussion with Carol Gray yielded the suggestion that Mathan and | field
test the book, *Shoe Dilng Made Simple.,

At first, | was skeptical. Having survived “Shoe-Tying 101™ with my first son, | knew that there is
nothing magical about the process of leaming lo tie a shoc. Instead, it takes time, hard work,
determination...and a few emotional outbursis. | did not believe that a book would add greatly to our
SUCCESS,

Nathan and [ half-heartedly looked through the colorfiul book. He at first appeared eager 1o try, but
balked at the special color-coded shoclaces that come with the book. There was no way he was going to
use them in fris shoes!

However, after studying the book further, | realized that the author recommends putting the laces in an
oversized shoe, and that instruction begins with the shoe off, with the toe pointing toward the student. We
set up the book using the “tripod” back, seated Nathan by the toe of the shoe (1 put the laces in one of my
shoes), and began reading the book aloud beginning at the section for *Dominant Right Hand™ (there are
separate instructions for those who are lefi-handed). While [ read, Mathan listencd and looked at the
accompanying photographs as he maneuvered the special blue and yvellow lace.

Amazingly, the third time through (about thirty minutes after starting), Nathan told me that he no longer
needed me, and he began tying the shoe as he repeated word-for-word some of the text from the book.
And he was successful on his Oirst try! Although he struggled a litile as he worked o transfer his
newfound skills to his own shoes (particularly when they were on his feet), within an hour he had tied
them several times,

As a dedicated mom, I like to think that the many hours | previously invested in teaching Nathan to tie his
shoes finally paid off. Or maybe he reached a “magical age” where he was suddenly ready to leam.
Mathan is not as skeptical. When asked why he mastered the shoe-tying skill in one moming, he readily
answers, “lt was the book!™

All skepticism aside, I'll be the first to admit that | will use this book with my third child when the time is
right...and I am eagerly awaiting what [ belicve should be Kelly Wilk's next book: Bike-Riding Made

Simple!
[Mustration by Nova Development {1997-1998). Ant explosion. Calabasas, CA: Nova Development Corpontation,

*For more information: Web address: hitp v, ot oo frc o couineg T
Mailing address: Shervill Witk ¢ Qcoupational Therapy Associates, #47 iz Wy, N.::pﬁ:': FL 4010, FAX: (241)

§13-0838. If ordering, include the address for shipping and a phone monber.
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