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The Discovery of “Aspie”:
Criteria by Attwood and Gray

- Carol Gray and Tony Anwoad, M.Se., Ph.D., MAPS,, AFBPsS

Ciepreed Covey! [5 o Cons ol fer SENletnts Wil anbistie spectvinn disovaerrs faus.d ) af Jenisor Peblic Setools B
Senixon, Michigon, and divector of The Gray Center for Sociol Learning amd Elvclerstanding, o swon=prei
e Reamizalion servingg chilolrest o aalvlts with as.d, their families, and professioma’s. Corol bax frficied
and developed sirategies and matertals designed 1o teach social wmdersianding. including Socical Starfes,
Comic Strip Conversations, Pictwres of Me, Social Review, The Sixch Sense, and The Marning News,  Each
yeur, Cared compleies several prescnnations and workshops  drowehons the world

L. Tony Attwood i o clivicad pavchologist who has specialized in the area of aurlsm for over 20 years,
Thix i'_'n'lrh!'ﬂ't'hf.'t' covers e il range rfr:;m'::rhn ufn.qg tlwe aniiclic corfinuume ﬁ'j]ﬂf fhse who gre
prafaundy disabled to wiversity professors, v, Attwood has palished several papers, chapters, and tio
books. His mosi recemt book, dsperper's Svidronre: A Gutde for Parents and Professionals (Jessica
Kingsley Publishers, Lowdon and Philade(mlnia, 1998} hay axsisted parents and professionals throughou
the world in their offoris o gssise people with Asperger’s Syndrome.  Dr. Attwood presents several
wenrkishops intersiciiomally voch year.

Tony aned Carol affen co-conduct workshops, most freguently fn the Dinited Steotex, United Kingdom, and
Austrafia. Crrremily, they are co-ahoring o book.  Execrpls from that book will appear in THE
MORNING NEWS in the coming yvear. Toon and Caral fmvite and appreciare fecdback fron subseribers on

this avicle, aved otfers St will appecr in e fobore. The above photo was faken near Brisbane, Ausralia
this prast summer.

The muthors swish fo thank Mr. Brian Gray, o sohool peyvehologist at Jenivon Public Schools, for the ideas
theet fnspived this article, amd s furtfer comtribations and review, o oddition, e anthors express
appreciation ta L. Lione Hollfday Willey, Mr. Jerry Newport, Mx. Swe Moreno, Dr. Cetly Prewe, gnd Dr,
John Woads for their review and feedback on a deaft of this article. ( An additfonal note:  this article

conwing guetes from e book, Pretending 1o be Normal, by Dr. Willey. This book is reviewed on pages
1817 of this issuwe.}



Some of this cenury's best diséoveries were crcative and detcrmined ¢fforis 10 answer ' What
il questions.  What if people could My? What if cleeirical energy could be harnessed 1w
produce light?  What if there was an casily aceessible, international communeciion and
information nctwork? The answers have resulted ik permanent changes: air (ravel, light bulbs,
the Infermet.  These discoveries have rendered their less effective counicrparts o relalive
extinction from use: pone ¢ the stagscoach, gas lighting, and multi-volume hardbound
gncyclopedias, These improvements remind us of our oplion and abiliny 1o experiment, re-mold,
re-Think, and imagine.  Ia that spiric, this asticle submits a new gquestion: What il Asperpec’s
Syndrome was defed by its strengths? What chanpes might occur?

Moving from Diagnosis to Discovery

Making any disgnosis requires attention |0 weaknesses, Lhe observation and interpresation of
signs and symptoms that very from typical development or health. Cenainly it would be a Tinle
disarming 1o visil a doclor for a diaghosiz, only to have her inguere, © 5o, whal feels absolutely
great™ The DSM LV {American Psychiatric Associstion, 19594} assists in the idemilicaiion of a
varicty of disorders, It is wsed by psychiatrists and other mental health prafessionals 10 match
abserved weaknesses, symploms and behaviors (o text.  |n DEM IV Aspecper’s Syndrome is
identified by specific diagnostic criteria, & consteltation of vhserved social and communication
delays andfor devialions. Once diagnosed, & child or adult with the diagnesis is referred ta with
politically carreet * people ficst™ verminology, i.c. & persom with dsperger's Spndrome.

Unlike dfagnasis, the term discowery often relers to the idennfication of g person's strengths or
alenis.  Actors ore discovercd.  Anists and musicians arc discavered. A great Iriend is
discoversd. These people are identified by an informal combinavion of evaluation and awe that
ulimetely concludes thal this person — mare than most others — possesses admirable gualitics.
shilitics, andfor ralends. 11" am acknowledgmern thal, .. .you know, he's better tham me at....".
In eeferring (o people with respect 1o (heir talents or abilities, politicelly corect “poople first™
terminclopy is Aot required, fabels like musiciam, arrizr, or poet ane weleomed and conzidersd
complimeHary-

IT Asperper’s Syndegme was identified by observation of sirengths and 1alents, it would ng longer
be in the DSM 1Y, nor would i1 be refermed 10 25 a syndrome. ABer all, a referenee lo somepne
wilh special strengths of lalenis dors not use tcrms with negalive connotations (it's ertist and
poet, not Artistically Arragont ov Peetically FPrecccupied), nor does it atlach someone’s proper
neme 1o the word pymdrome (i's vacalisd ar sofoiss, ool Sirarra’s Symdrome). Focusing on
steenglhs requires shedding the former diagnostic term, Asperger’s Syndrome, lor 2 new term,
‘'he authors feel that Asgie, used in sell-refecence by Liane Holliday Wilcy in her new book,
Fretcoding W be Normal {199%), is & torm that séems righl at home among i1's talent-base:d
countorparts: soloist, genius, aspie, dancer. With fading DEM potential. the authors submit £
description of “aspie” for placoment in a much nreded bul currently non-existent henual of
Discoveries Akout People (MTDP [ {Figurs 1.

Mew ways of (hinking oflen lead to dmcoveries Ihat consequently discard their outdaled
predecessors.  Similarly, the change from Asperger's Syndrome to aspie holds interesting
implications and opporiunities. [0 could result in typical people rethinking their responses and
sescuing a missed opporunity 1o take advaniage of the contribution of atpies Lo qulture and
kmow ledgc.



Figure L Discovery eriteria fow asple by Altwood and Giray

A. A qualitative advin e in social interaction, i manifcsied by 8 majerily of the following:

r~

(1} peer relalionships charseterized by absolute loyalty and impeoeable dependabiling

{23 Frec of sexist, “age-ist”, o7 culloralist haases: ability to regard dhems 2l “face value™

{¥) speaking onc™s mind imespective of social contesl or adhorenee to persanal beliel

{43 ebility 1o purtwe persanel theory of perspetive despice conflicting evidence

(51 zeeking an swdience or Frsnds sapable of: enthusiaom for unigqus interests and topics;
con sicherataon of detsils, sponding Hme discossing a topic tel may not ke of prirmary
imler st

(51 listering without continual judgement or assurmpron

(7 intevesied primari by on significant contributions (o conversation; prefmming ta avoid
“ritualistic small1alk"” or sociully Irivial sralements and superficinl oo wersanon

(%) secking simotre, poditive, genuine fends wath an wnassumoig sanse of humoe

Fluend in “Asperyerese”, a apeial lanpuage chararterized by at least threse of the @ilawing:

{11 a determination to seek the truth

{2 coviwersation free of hidden meaning of sgenda
(3) sdvanced vommbuliry 20d oicsresl v words

(4) fascination with word-based humor, such a5 puns

t5) advandes use of pactowial mietaphee
Cogninive skills charactenized by 2t least four of the Iodlowing:

(1] secag preference for detail over gestals

(21 origingl, odten nique perspeciive in mobbern saolving

(3} exceptional memory andéor recall of detadls ofien Forpotten or disregarded by others. fir
example: names, dites, schodulis, o ings

(4} avid perseverznce in gathering and cataleging infamation on & topic of interest

(5] persistence of thowghi

(0} enewlopedic of “CD RO knowledge of one of more opics

(7 knowdedge of routines and a fecussd desire Lo meintain order and accuracy

(83 clarity of values/decision makiog unalfered by polinical o Favan¢aal Rdor

Additienal Pmil'l-]r: Teitnres:

(1) aute semysitaviny to spevilic semsory experiences and stimul i, for example:
hearing, Wouch, vision, and'ce smell
(2} strength in individual spewts and games, paricularly thase inval ving
endurance or visuzl eccuracy, including rowing, syamming, bowlhing, chess
(33 “social msung herg" swith irpding oplimism: frequent victim of social
weaknesses of others, while sleadfas in dee beliet of the possibility of genuine
fricndship
{4} morcased probabiling over genorul popolation of sfdending university afler high schaal
(3} nfen ke care ol slers outside the e of ypical development




Rethinking Typical Responses

Many baby boomers may rermimiber the eaely elementary reading workbook of years past ttled, Think
and D, The title alone held preat cducations| merit, 1 identificd an impartant sequence of events that
ix occasionally forgotten or owerlooked: rthink first and then do.  Regenily, the Indiana Resouree Center
disiributed & flyer with a similar subtle remingder. [0 is titled “Rethinking our Responses™ {Indiana instilute
on Chsability and Communily, [99%). The iille presents an implicd challenge to pacents and professionals
ta “think 2gain and do differemly”, Armed with the positive crileria of aspic. rethinking reveals some new
ileds and oplions for responses.

The dingnostic crileris For Asperger's Syndroms and the defining characteristies of aspic are markedly
differem, although they describe fhe seme group of peopte.  Ullimalely, what distinguishes poople with
Asperper's Syndrome froin aspic individuals is bow others respond. Three helpful re-thought responses
ate. |1 a focus on patential, 2] meaningful affirmation, snd 1) a discanding of social arroganee far
aceommodation and acocptence.

A focus on potential. There is no argoment or doubn that agpie children and adults ooed support and
assistance, jusl 35 those diagnosaed with Azperger’s Syndrome do. They need o be informed @nd learn the
secrets of typical social undersianding, and reguire help negotialing through the sucizl world 1hal surrounds
ihem. The challenge may be more comloriable for aspies than for those with Asperger’s Syndrome 43 2
direct resull of the people who surround them. Consider this example:

Al cight years old, Patrick i demonstrating exceptional artistic tebent. He completes prajects far beyond
the abilities or productls of typical clementary siudents. OF particular interest and fascanation, in a1, are
the statues and models (hal he ereates. Pakrick’s work has been displayed in local librarics and couniy
offices,  His parents and teachers guess thal in the fulure Patrick may Be a renowmed sculptor or
comurercial artist — and that his talent should ke fostered and encouraged, Pairick is a fun child with may
friends. In the ¢lassroom, he can work effectively in small proups or large, and tives for the rough and
sumble social opportunities of recess. Patrick also struggles with math, requiring tutors and special help to
keep afloat in the midst of numbers and their operations. The scheq! year is beginning soon. and Peirick’s
new 1edcher, Mrs. Calder, is excited 1o be part of his educationa] carcer, appreciates hus i redibke gifi, and
it looking for ways to build his math skills, Mrs, Calder lalks of Patrick’s patential, never ande referring Lo
his weak arca a5 his mathematical proghosis.

Miguel is also beginning in Mrs. Calder's classroom this year. Migeel is very aspie. Like Pairick, Migucl
has incrodible ghilities. Above all else, Migue! 33 velued for bis unique, ssemingly three-dimensional viswal
thinking: knowledge of ealingi South Amevican rain forest insects amnd Sears home dehumidifiers: honesty
that puts his peers 1o shame, and compliance with rules and routines.  Unlike Patrick, bowewver, Mipuel's
parents and Mrs. Calder admit (hey “can™ even puess” where his unique talents and abilities may leed in
the future, Siill, they admit that Migucl, avage &, can do things thal they cannot. They alse conclude thatl
he possesses urique abilities with 3 future they cann conceptualizz or imagine, gifls that should be
fostered andd encouraged.  Mrs. Calder is sware of the social sireggles that surrcund Miguel on the
playground and in small amd large group acrivines, and is locking for strategies to build mulual
understanding bitween Miguc! and bis classmates. Miguel s looking for genuing Rindoess in athers — M.
Calder is determined he will find it in ber classroom, on the playground, and at lunch, She wants him 10
maximize his gifts, just ke Patrick.



These who geneinely understand agpics see 1heir strengths clearly and regard their struggles with patience
and suppor. Deseribing her closest friends, Liane Holliday Willey writes: =, They simply iluminate that
which is made better by my AS. my straight [rwardress and asserteveness and creativily and tenacity and
lovalty. Breeause they see me irst a5 someone who possesses many good qualitics, and only then as
someone who is just a tiny bit different, they give me the notion 1o begin 10 see mysell in that Tight as well.”
wp- T3)

Meaninglul alfermation.  Aflirmation is an importand socidl process, A child is pratsed as valoed rits are
recognized and acknowledged by odhers, " Sam, whal a great helper you are!™ or “Angie, what you did is
very thouphiful™ Children hawve dhe ability to perceive even the moi! mdirget “plus™ or praise.  bor
example. John helps a clessmate Tmd the coreec! page, and natiees an approving glance from s weacher,
In an instant. ber approval is noticed and may encourspe John to assist others in the feture. John receives
several similarly subtle but important “pluses” throsghout the day, enough to help him weather correction
fram the lupeh assistant for failing 1o 10ss his trash. A child readily wndersiands vhe meaning of verbal und
non-verbal praise, imponant messapes that influsnce sell esieem, 11 s€lf estoem is the personal beliel that
ics a0k, Lo be who you are’, affiemalrion is the demomsitranien, and uaderstanding, thal athers agree.

In contrast, missed opportunities and misundersianding can derail the efforts of pargns and professwonals to
affirm aspic children.  The trits an aspie child values in hiesell {logie, memory, intelligence, accurscy
amd honcstyy may be different from the trzits typically valugd by parenis and professionals (sensitivity,
penerogity, helpfulness). This can make others amiss in responding positively 10 qualities the aspie child
views as very imporctanl. From the child’s point of view, "No ope ever notiees 0f appreciates me”
Suppariive, caring parenis and professionals may pranse an aspie Shild as they would a child who {5 typical,
using phrages like “Good job!™ or *How nice of vou 10 share. 7 These staterients may kald litthe meaning
to an aspig child whi thinks in visual, wngible 1erms. The childs luck of interest i such praise can be
trisinterpreiod, with iypical people assuming, “He just doesn't respond to praise”. By the end of 1he day,
an aspid child may feel overwhehmed and unsepported; his paremis and teachers may (el oqually at & Loss
to diseover something 1o modivate im.  Cven though affirming “blocks 1o the bridee™ do exist on bedh sides
of 1he social equation, the blueprints are sometimes diffeeent.

To meamngfelly affirm an aspre ¢kild, an waderstanding o Ris strengihs and social parspective i helplul.
Recogrizing and praising the tratts the child values in himself, 1 addilim to thoss skills and achwvements
that demensizats social growth, can bpdld & child's self esteem while he lackles an often chellenging social
worlil. Figure  describes fve specific stratepics 1o add megning to pravse, alfirmation, and social gains,

1iitimately, the aspie crileriz could retum confidence 10 a deserving population of people. Knowing thal
edhers recopnize amd ackrowlodze personal strengihs. could provide needed confidence 1o build and explore
personal 1afents and lackle challenges. In a description of her friends, Liane Holliday Willey indicates
" ..they are 5o loyal Sn their aflirmations that | am fine just the way | am.  Throwgh their eyes | am
perfeatly fine. Each of them dismisses my idiosyncratic ways with & smile and & wave of the arm, .. They
rein me in when 1 travel 100 far, they prodect me from obviows Honders, and they applaud me when |
slumble over Somee part of me that is particalarly worthwhile." {p. 72)

Maovingr froet drropancd 0o accommedanion amd scceptance. Mo faukt or finger-pointing intended, typical
prople are socielly arrogant. I seems to be their natere, something they peally can't belp, Proof im point:
Iypical prople are fascinaled by — and concerned ahout - anyone who isn’t tomally thrilled or enamored by
their invitations to ¢onverse of play.  How could this be? Typical people regard themselves as polden
social opponiunilics; of couese anyone showld be delighted te be theie partner in interection. That is, iF they
arc ™' nprmal’.




Figure 2. Five sirategies (o add meaning ta praise, affirmaiion, and sacial gains

Iy The best praise b5 when others nodice & peesonally valeed teait or strength. 1U's important for
parents and prafessionals to ke time to leamn those troits that are the most impaciant andier
walued by the aspic child or adult, In addition, discovering Avengths via the new aspie oterid,
purents and professionals may miove readily idemtify and ackeowledge them when they are
demonstraced. Traits like [oyalty, honesty, parseverance, Togic, inielligence, and sinesrity are
worlhy of frequent praise.

¥ Meaningfil alfirmaion relies on sccurate airitation. For example, 2 child may doppedly
persevere because he's telsced 1a ning family members wher also demonstrle That wail. While
apic may be associated with cortain strengths. it dees nat replace (he anfluence of odher
important factars, like age, persanality, character, or inheriled personality and takot. Looking to
those Maetars first when giving oredil inoesses the mesning and accuracy of praise. I olher
facrows da nat explain a trast or tatend, or its intensity, the aspie factor may deserve the eredit, or
at [east “honorables mention'' as one of 8 combinanon of factors.

1} The mesning af praise can be enhenocd with socess o wierssls (books, music, {ormpucersy,
comenne taking fime 12 show inlerest in a topic imporiant ba the child, or the uss of vizual
materials 1 clarify abstrac achigsemerns {"Hue ribbon effor’, o “gold meds| helplulness™).

4) Social Stovies add meaning Mo sccial infoemation. including praise. They are “right at home”™
praising e 1eails an aspic person valoes in herssIf. A So¢ial Slory can describe 3 child's wse of
logic and intelligenee, applawd an achievement, or celebrate a taleni. Placing the infoemalion —
and related phodoes of work samples - in a stocy crcates a tangible, positive Feoord that may hely a
child undersiand his secengihs and valwe,

5} Some considerelion of the words and phrasing parenis and prof&ssiongls use e express praise
- espocially for soeizl achievements - may yield big results.  Menbioning o tale when
applauding secial gains {“What & logiclly Faendly thing te do!™ or "“What an intclligent ided (o
inwite Amber (o play?™ o “1's smart to let Bell to play with the 10y fow 3 whilc!™) may recruik a
child"s attention and add meaning to the acknowledged social skill.

In Figure b, the ks of social advantoges of aspie individvals has its reats in Lhe #peial challenges ol people with
Asperger’s Syndrome,  Regarding someane as sociably "néw" or “unigue” has mere podential thon the negative
caunterparis of “awkward” of “inappropriaie”. This roquires so¢ial creativity. |nothis case, it may be helpful o
typicn] people to repard secial inleraction s 4 trip through Imeigration and Cuspems.  Anyone wha teavels
betwizny countrics knows the anxichy of appeeaching & cosioms agent, that couniry™s dppainted keeper of the rules
af entry and acceptebility, Hore the rules ave 1igid; the questions gtraightforeward and a little rude; “Why are you
hore and when are you legwing™ “Are you here Tor personal of butiness purpeses? (Inocdher words, “Are you
here 1o viris Los Angeles or beg it?") The process raises social anxiety - Do lpo 2alc and kind enough to thess
people (whi ook dispassionately auihontarian and mennerless to mel 1e be among them in thede muony? Dr,_d-u
they deed 10 rummage through my perscnal beloagings 1o judge if [ can be included? For aspae peaple, there 15 4
daily Social Tmmigration and Cusema process - A comlinue] anxicty of doing it "right™, saying it *right”, having
the necessary social “passport” that typical poople constantly soek in olhers bafore befrieuding them.



What social eriteria are absolutely necessary for typical people to admil aspies through Social Immigration
and Customs - is it at all possible 1o widen the rules of acceptability”? Can typical people show interest in
an unusual topic?  Is typical inflection and smooth coordination of facial expression — mastery of the
sometimes conflicting concert of intended and stated meaning - essential for someone to be considered a
friend? s it okay 1o show joy by moving your fingers and arms? |5 it passible to patiently 1ake time 1o
explain a situation that seems as though it should be obvious? 1s it okay for someone to have cognitive
abilities that are not usually found in the typical population?

Replacing arrogance with acceplance is similar 1o the usc of air masks on airplanes.  Airline flight
anendants begin cach Might by reviewing a life saving rule regarding the use of air masks: “assist yoursell
before assisting others™.  I's a rule contrary to the natural inclination 10 assist those who seem most
helpless first. Problem is, following the inclination could leave two people struggling for air and survival;
thase who assist others to an air mask first may forever lose the opportunity to be helplul in the lang run.
Social acceptance works on the same principal. 1t's worth the effort to explore the assumptions and biases
of Secial Customs and Immigration - to discover their influence and make corrections where necessary.
Then assist others.

Rescuing a missed opportunity

Twpical people are quite sharp at identifying missed opportunitics, and often clearly demonsirative when
they do. The train leaves the station and those remaining can readily identify who wanled 1o be on that
train, but isn't. A young man interviews for a desired position in a company, spends an eight hour day
wailing by a phone for the call that arrives at Spm, telling him the position hax been lilled by anothes
applicant. He disconnects the phone and refers to the company by a novel but unkind new name.
Opportunities are nod usually difficult to identify. nor are they unnaticed when they slip from grasp.

The discovery of aspies brings into focus valuable, endangered opportunities that have repeatedly marched
past without adequate notice of their potential, There is the opportunity 1o make new friends; a chance 10
consider those who may seem comparatively awkward, but decidedly more honest and genuine.  In addition
to discovering new fricndships, there is the opportunity to wtilize unique perspectives and talents 1o tackle
problems. There's work 1o do in the following century = discases 1o cure, environmenls 10 save, freedoms
to preserve. Fortunately, there are people with minds capable of the challenge, with the ability (o focus and
persevere. They possess perspectives and talents unique enough to solve the biggest of problems. or
enhance the most challenging prajects.  They are aspies. They are living proof thal the best places 1o play

will always b thoss that are discovered.
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Ten Common Mistakes Parents
Make During the IEP Meeting

- Matt Foley M.Ed. and Dann Hyall Foley M.Ed.

Editor's Note: Mati Foley and Dedinn Hyan-Foley lve in Lubbock Tevas. They have been married for 13
years and have one son, Ryan, who is fourteen and in the eighth grade, Man is a Licensed Professional
Counselor with a M Ed in private practice. Dednn has her M.EL in Special Education and has been the
West Texas Area Development Director jor the PATH Project singe 1993, The PATH Project is funded
through ihe U8 Department of Educarion in Washington [ C. and ix a Parent Traiming and Iigformiation
Center for Texas, Curremly Mart and Dednn are forming social skills groups for adolescents with
Asperger's Disorder and related disorders. Matt and Dedrn have alsa developed a workshop that teaches
parents and edvcators the special education process.  Their workshop hus been presented throughow
Texas and af the Yale University Awtism Conference. The above photo of Maii, Ryan, and Deamn was foken
i New Haven, Comecricnl of the 55 Poirick's Dy Parade, 1989,

When our son was diagnosed with PDD-NOS in 1990, we found ourselves ill equipped for our
new role as advocates for our son. Our first Individual Education Program (IEF) meeting was
overwhelming. We found it very difficult to follow what the educators were talking about. We
certainly did not know what our role was in the process. We had the expectation that the trained
educators of our IEP team would make the best possible decisions for our son’s education. 5ix
months later it became abundantly clear that the decisions we had agreed to in the 1EP meeting
were nol the best for our son’s education. 1t was at this time that we began to educate ourselves
about PDD-NOS and the Individuals with Disabilities Education Act (IDEA}. In 1921 we began
working with other parents to help them become informed about their child’s disability and the
educational laws that are in place to provide a Free Appropriate Public Education.



it is important that parents become infurmed and involved in their child's cducation. There are
many sources of information and support in your state.  However, the more skills you have and
information you leam, the better you cam advocate for your child, Ower the past few years we
have found that parésts tehd to make some commen mistakes during ihe ndividual Edwcation
Program (IEP) mesting.  The following is a list of ten caomman mistakes.

L.

Believing the professionals are 1he only experts.

It can be very intimidating to sit al a table with several educators and professionals.
Profussinmalsfeducaions do bring a great deal of knowledge and experience to the fable.
Though most parents da nat have a background or degree in sducation, they have a greal
deal of knowledge and experience regarding their child, Parenis sre ¢xpeees io their own
right. they alse provide historical information and the big picoure Irom year to year. They
know what waorks and docs not work with their ¢hild and can be a gread asset to the [EP
tcam.

Parcnts also have an toloilive sense as o what is appeopriale for aheir child.  Afler
warking with parénts for mine years, we are still amazed al how peeents are osoally
incuitively correct about what will work for their child. We encourage pareats to follow
theit hunches. it something docs not sound right, check 1 oul.  Uswally after some
research parenis will discover their hunch was corredt.

Mot making requests in writing.

Any request o parenl make: needs to be in writing.  This includes requests for
assessments, |EFP meetings, correspondence, related serviges, gle.  Wrillen requesls ere
important because they iniliate (imehines 1hat the school district must follow in response
1o your request. This will also create a paper . When you wrile o lemer be suce to
semd i certified mail. When you have a discussion by phone with a school efficial, write
a Bedter that briefly outlings what you talked aboul. Tlocumenting your conversations
helps provent miscommunication.

Documenting requests {ic., tcaching assistant, speoch, etcy for the |EY commitiee
clarifics 10 the commitlee whal you are requesting and allows you [o use your own waords
{ms opposed W the mAe Laker paraphraging your régquest).  We ¢neourape parenis 10 type
axactly whal they vhink their child needs and Tist why they think 0 s edocatnonally
necessary, This halps parents thank theough why they are requesiing a sevvice for (herr
cheld. Hawe the [EF committee record the writlen request as part of the 1EP. At this
poinl, the IEP committee has ane of twor choices; 1he commmiee can aceep! or deny the
request.  IF the commities dendes the requeest then they must follow whe preccdural
gafeguards in IDEA and provide weitlen nottce of why they are denying the parenis”
requesl, This method makes it difTicult for an IEP commitiee o i)l pareats “no” withool
(hinking through the options. |f the eaguest 15 aed wrillen dewn then the schoal district s
nd ohlipated to provide the service, Make sure you write it down.

Mol heing familiar with Fricr Motice section of the Procedural Safeguanis (34
CFE 3. 503).

All sections of the Procedura! Safegeards are imponant to paremis.  This particular
geclion gives parenls some leverage during |EF meetings.  Whenever parents make a



request for their child in the IEP meeling, 1he JEP commiliee iz reguired woder Priw
Notice to provide the parenis with wrinen notice within a reascneble period of time. The
noice must intiude the following:

(b} Content of notice . . .

() A desceiplion of the action proposad ar reflsed:

4] An explanation of why the apeney proposcs or refuses (o take the agtion:

(3 A descriplion of any other opiions that the ageney considered and the
reasgns why those oplions were rejecied;

(4] A description of each evaluation procedore, tese, moord of repon the
agency wecd as a basis for the proposed or refused action;

(5] & descriptizn of any ather factor that is relevant 1o the agency s proposal
or refusal . ..

e have found many instancos whore a parent roguests an assessmenl or service Gnly w
hawve the 1EF team 1edl the parent if can not be done. By making all requesis in wriling
and by requiring the [EF team o provide Prior Hodice, the parent makes the team
accountable fir i's decisians, This practice also takes issues out of the cmotional arcne
gllowing all tearm members (o focus on 10EA siandards.

Requesting a related service instead of an asscssment that supports the necd
for a relaled service.

Many fimes perents will request services such gs speech, occopational therapy, physical
therapy, cte. in the TEF mecting.  Frequently the [EP committes will respand by staning,
that the sludent doss nol need the sgrvice. We recommend (hat parents do nod request the
saryice bab request the agsessment thal supports dhe need for the related service. For
example instead of requesting speech for your child rtquest a speech assassment.

Only a cerlificd or ligensed professionel s gualified 4o determing if a chld needs o dogs
nol need a penicular relaled service.  As in B2 sl {he reasons why you ihink aa
assessment is cducatignally necessary Tor your child and submit your request I the 1EP
eotmitiee as part of the IEE.

Acecpting assessment resalts that do nol reeommend the services you think
your chikd needs.

Somelimes parents receive assessmenl resolis 1hat do nol accurately describe their child
gndfor do not recemmend the amount and duration of seevices the parents think their
child needs. Under 34 CFR. 310,502 Independent Educational Evaluation (FEE] pargois
of a child with a disability have the right Lo obtain an independent evaluation a1 pubhc
expense if they disagrez with 1he results of ihe school’s essessmenl. When 1he parent
requests the 1EE {in wriling) the school has one of two cheices; (hey may cither provide
the [EE in a reasonable pericd of time o they may take the parents to due process. When
an 1EE is agreed upon, parent and school must come o an agreement as lo wha is
qualified 10 assess the student. The examines [or an IRE can nol ke employed by the
school district.  Parents should request the school disteict policy on guidelines and
quelificativns for their examiners.
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Allowing the assessment information 10 be prezented for the firal time at the
1EF meeting.

Parents are entitled 10 have the assessment infermation explained to them before the [EP
meeting. We encgurage parénls to have the porsan who adminisiercd the assessment give
the them s copy of the repon and mest with them 1o explain the report scveral days
before the |IEF meeting.  This enables (he parents 1o think threugh the informancn before
making decigions for their child, 1§ all IRP decisions are based on the infermation from
Ihe assessment, il only makes sense for the parents to be knowiedgeable and informed
aboul the asscssmenl resulis in a way they can undersiand.

Accepting gosls and objectives that are nol measurable.

Megsurable goals and objectives are pacamount for your chibd's TEP.  Without
measurable poals and objectives, it is difficull o determine if your child has had 2
successfil schoal year. o working wilh parents, we have encountered many LEP poals
and ghjectives that dre non measurable,

All goals and obieclives come fenm mssemsment data.  Assessmenl bas four differen:
components; |} Formal assessment (ie, WIAT, Woodcock-Johnson, Brigance), 2.}
Informal assessment (i&., classvoom workl. 1.} Teacher/parent observation, and 4.}
Imerviaws, Afer 1he information has been collected about the studene it i3 compiled into
an asscssment report.  Recommendations on bow to work with the stedent are listed
toward the end of the repon, |f you eoocive an gssessment report that does not pive vou
recommcndalions for potential poals and objeatives, thi assessmetl 18 1ot comipleta,

After the assessmenl has been completed, the |[EP committee determings the stedent’s
present level of performance (PI.QF) and stales what the student is cumently abte 10 do.
The commintee then develops the IEP goals and objectives. The moals stale what the
student is sxpected (o accomplish by the end ol the year, Objectives break the poal down
0 incremenis, For example:

fLOF

Based on the Brigance amd clasirogm work Jokany i cyrveatly able fo read o o fourth
gracte fevel with G masizn.

Crowif
By the end af the schoof year Sohany wilf be abfe fo read on o M8 prode fevel as
mreasnrcd By the Brigence oad classeoom work witl 802 marfen.

Obfectives
By Octaber [ Jofimnp will be able ro read fourth grade, second manth tevel with teacher
asgistanee ag megpuetd By ehe Bripunod und cfersroom werk with 0% mrastery,

#y January Iwith o feacher assistance Sohany will be ahle fa read an a fourdy grade.
xicth monrk tevel as meawwred by the Brigance ard classroom werk with 889% mastery.
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A method of determining if vour goals and objectives are measurahls is 1o ask someone
who 15 nét on your [EF team bo read them §ie, a teacher, aoother pacent, advocets, ete. ).
Then ask “Hypothetically, if yau were to go inte the classroom, would you be abls 10 ser
my child warking these goals and objectives® |F someone outside of youer IEP 162m can
not answer “wes”, then your goals and objectives eoe ngl measurghle,

Allowing placement decisions 1o be made bhefore 1EP goals and objectives are
Wwritten.

Many limes afler assessment information is discussed, the 1IEP commines will determing
the child's placement. Cioals and objeciives are always wrilen before plicemént is
discussed. To ensure that the child is placed in 1he Least Resivictive Environtrent (LRE)
the |EF committes must determine:

Which of these goals and objectives can best be mel in ihe general classroom?

With the remaining geals and objectives that cannel be meal in the general clatssroom the
committer determings:

Which of these goals and objectlives can be best met in the geocral classronm with
madd ilcatrons and supper?

This line of inquity cominues until atl placement oprions have been decided upan for all
the goals and objoctives, The commiticc musl &lways start with the LEE and 1hen work
towerd & more restrictive cnvironment a5 neessary, 1DEA is very clear that the |EP
committee musl always consider the generel cducation classroom as the first option for
stugdents with disabilities.

Allowing your ckild's 1ET meeting t¢ be rushed 5o the school siall can begin
the next child's [EF meeting.

This praclice 15 pamicularly comnuon at the end OF the schaol year when cdecators are
framtically (rying 1o have [EF meetings for all the students whao receive special educetion
gerviees, |EP meciings may be held one ripht afer amathér. There is nd problem with dis
practioe as long as the members of the [EF team fee] thar all issues have bean adaquately
discussed. Maoy times, however, parents focl rushed, 1t i5 imponant that all issucs ane
adequetely addressed before ending the IEP meeting. When the cducators have not given
themeelves zdequate (ime (o address all relevant issuss, request thal the [EP wam mem
again at 8 more conviniant lime to fuher discuss your child's cdugation.

Mot asking 2 lot of questions.

[ is very imporiant 10 ask questions and lofs of them, Edusators use many terme and
acronynts specific 10 special cducation. Perents may become confused when these wrms
are used during the 1EP mecting, This can add to the frusiration that 2 parent may already
bt fecling when they do nod understand whai is being said. I is imporiant to ask what the

terms or acronyms mean. Unless a perent has a background in special education they are
not expocted to know the terms and acronyag, Informed decisions cannol be made when
parenis do nod understand what is being discussed.



The procesding is a short 1ist of common mistakes parents meke during the 1EP mectings and
some tuggestions for avoiding thesc mistakes, AL some paint i lime wi have maie :fll 1he
misiakes listed nhave. We developed the habit of debricfing afier every IEP meeting 1o discuss
our performance guring the medting, We have graduolly accumulated information and developed
skills and we conlinué o trust our intuition,

We have found (hat when parents apply the suggestions listed above white working with their [EP
tearm ey witl see resulls. B e impartand thal parents continug [o accumulale infprmation apn:l
develop skills relating 1o the IEP process. Most parents feel overwhelmed by 1h; special
cducation process. Do not be discouraped in your pursuil 10 obtain 1he suppons and seevices your
child peeds. We Found it helpful 1o break the poocess down oo small steps. When you use the
suggestions listed above you will be that much closer to obiaining your child’s Free Appropriate
Public Edvcation, After nsing each suggestion histed, pal yoursell on the back for becoming an
ewvin berter advoeats for your ehild.

Dealing with Bullying, efc.

Children with autigtic spestrum disorders moy sometimes be the vietims of feasing
by classmates and peers. It may be difficult for them te quickly determine the
intent of statements or regquests made by peers.  The book, Dealing with Bullying
by Marianne Johnston (1996), is o simple, 24 page children’s book that explores
teasing and bullying, deseribing what it is, why it occurs, and hew Yo respond. It is
illustrated with full color photographs.

Bealing with Bulbying is ene of 5ix books in the Hazeldon/Rosen PewerKids Pregg™
Conflict Resolution Library. Other titles include:

Dealing with Anger ling with Secrets

Bl ity with Competitiveness Drzaling with Semesne Whe Won't Listen
Bealing with Feeling Left Out

Te purchose these baoks, check with your local book store,

13



Here they go again! Introducing:

My First Social Story Book

In January of 1991, the psychology students al Jenison High School made a significant
contribution to children and adulls with autistic spectrum disorders when they wrote and
published 200 Social Stories. Their book, The Original Social Story Book was followed the next
year by another, New Social Stories. They're at it again. This fall, they will write for children
ages 2-7. The text will be clear and to the point, with all storics complete in § short sentences or
less and accompanied by illustrations. Stories will be contained in a three-ring notebook, so they
may be removed individually and placed in a smaller, child-friendly binder that will be included.

They need your topic ideas...

Every book of stories needs topics, and that is where you come in. To determine the most
frequently needed topics, we are asking subscribers to complete the form on the following page.
All those who contribute topic ideas will be listed along with their city, state, and'or country in
the book. Also, each contributor will be among the first to know when the book becomes
available; they will receive a letter immediately after it goes 1w press.

and your storis-'

' 'nP:‘E'
The psychelogy students invite you tn * SE‘B ﬂ'lis' f you would like to
write a story for possible publ- .\ " 15 in 1o OF “paper and attach it
ﬂ'ﬂnr fo ar_;l.'iu'fa hildren:
nea

to the form (opposite® "Pha"{
nfo

1) 1 (o] afd
2) K | ol Hﬁl:ﬁ-&o d"ﬁrag TS 10 cover one topic
3 M SQGtI' e P .ouft Span of a young child

e

4) Us usﬂh _avtllary, and be consistent with the vocabulary
thaal
3 Prooi .y 10 ensure it is literally correct

6) Ensur. ..cstory has a postive, patient, and reassuring quality

Royaltics from My First Docial Slory Book will be used for non-profit purposes, and those
who contribute stories that are published will not receive compensation.  Only stories
accompanied by a signed release (form on following page) will be considered for publication.

The psychology students of Tenison High School
THANK YOU!

& Jenison Public Schools, 1999, All rights reserved.
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