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Gray’s Guide to Bullying

The Original Series of Articles Parts 1 -1l

« Garal Gray, Editar

Walcoma W Lhe l3sl Meniscn Aytizm Journal, or mome acoualialy. tha [as! efore appaanng with a new ook, Tomea?,
articles_ idoas, ated Wit Apfiim Specimem Qudvlory  We'we provched plenty GF infamation Tor you aboul bhis Sl
gl in Qur praviogs cpue, wilh addiflional dedails in this Gnd, Pleasds fogl ekt o conlach os with any quéstions:
Jonison Pubdic  Sthooldd. 164578935 corawfmeemc? WIE migs  or  Starfish  Frass al 860-34B2185 or
i tlarishpreds, com,

In respoase Lo polr many requests, this edition of Tho Jenison Bulsm Journal feziures Grap'’s Goide (o Buthng:
Farts il wnder one cover. Originally, this senes of adicles appaared in te 'Winter 2000. Spring 2001, and Summes
2001 inzues of The Moming Mows (cur nema prigr i becaming the Jemeon dutism Joemsl). Pade | and 1l sodd oot
quickly. Bassd cn the demand of Fare | and 1. we prinled extra copies of FPart Il How fo Resgand fo & Buiting
Afarmpd \o ensura e conlbnsed availabidy.  LUnforunatedy, that did nething Lo eddrass the frusiration of 1hoss wishieg
b zecura copeed of the compdeds saras. Even people wha did hawve the complabe sarias weee a lite frrabraled,
shManng with ux that it waukd Be halpdul 7 1ha ericles weare contained weder crg coar,

This speCial smdlion comains all three adickea. ard 1he coresponding wiwkboak, 3 hay first appeared. Wa've mada
avary alort to redaln the ofdginal test and illuslrations. Wihee it was vary largding to updale e sanle, it guickly
Dacame® appprean] that it wouldn' e "Gray's Guele” anymore; ese who hawe tried Tor 30 ko) B Saiante SRS of tha
el grlickes st werukdnd hfwa them! Gante edilig had bean limitgd b dacreasioy 1ha Siga o the baxt {and
subagopenly page numbers)y, correclirg lypographicgl errara, g maring 4 teny, SlIgRE revisiont (o impeus Carty.
The conbend, ldeas, and the ude al childhood sdheoettes 10 Feiiads B orgamee the st remain pnalbined,

Keaping wih gur desita ned b “rmass withe he anginal arkclas, we have usid e Moming Mewt covecs [panges 2,
20, and 3] (o arpanice this spedial eddion. A Silhoosbe al dhaddven hand in hand pgsaned an b of b i
et o i doaes on fRis edition,  Thair kaked hitels s o wonedidul reminder of whad can ba actormplishend when
people wark logather. [1's a fitling reprasenativa of lhe collaboratve eMort lhal msulted in Gray's Guide 10 Bulting.
Manw parents, professionals, ard chifdren and adults with A50 shared Their expercencas, comcame, QUeslons, and
ieas. Criginally, their names wera acknowledged on the opening page of esch 5508, Unable to lisl dhair nemas
again in thir edtien due bo spaca limitabons. we waned 10 aga.n gapress our sincara appraciaton for the value o
thero ingividyral contribulions. Colleglively_ 1heir ins:ghs resulled in ground breaking information that gave rise 10 naw
hetieines g wicabulary.  We conlze g b grateful for heir care, concem. snd enthusiaslic participalion.

Il was inlereslivg 1o read throagh he arkclas as thay wera baing prepared for this saus. Rewsibng them made ma
awarg of thair accuraey and value losay; il s gralifying 1hat the rasearch el is raviewss - amnd the deaa thal are
shared - ara hodding up well b "the jasl of ima™. 11l hearaning, oo, 81 concenn ralated o buallying is mgulbing in
naw programs. For example, Solulion 86 Revaw Gl -Froofng Cemcola (pages M8 - 41 00 thid eddinn] doseribes b
poar-violenoe pravenbon assembly a1 Pirewmess Elamenary Schoo, Janeon Pubtlles Senoos, in Jemitan, Michigan
Thon s mbly hivs now been mplaced by Mo Fizhimg Afowed, 8 peer vibenca prawenbon prograrn thal 2 lalaeed b
chddign in middle alarmenlacy Grades, ingsdirg children with 450 (Williams and Gray, corenty in preas). Othar naw
radqurcas hine bean denedoped 3% wbll Ty glber gulhees and publishers, and wa ancouraga yoa bo axplara tham.

Waloome (o thid specal, fregd edilion of e lenison dutism Joumal. Have 3 sale aed fun sumamer. Wa ook konsand
bo cowriney b e 2000 @5 TR Aglisen Spdchom Quanery.
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a1 i i Part |I: The Basics

Jememe. Fabla Schbach §
Tht S Caminr [or S Lamrry o) (e { iyt

FREFACE

Hishibsn Pyl Soheni

Thie Gray Center

& year ago | altended a Chislmas parly. Barbara, a physician, was describing one of har
colleagues, Andrew, @ radiologisd, to @ group of guests, She shared angodotes aboul his
many idiosyncratic behaviors and mused how she and her hospilal colleagues would often
talk about his odd WAYE, For example, she descnbed how Andrew ermees and leeves al
exacily tha same tma each day, ransly chats with other stalf, and how he sometines
misses TThe gisl” of whal someont says o does. Afler the small group had dishandead, |
approached Barb, | indicaled Andrew’s behaviors were simisr 1o people diegnosed wilh
high functioning autizm. | offared ta loan har my book, Asparger's Syndrome: 4 Guide for
Pavenls and Professionals (AMtwood, 1998).  Her responss was immadiate and sell-
assured, She did not wani the book. Then che explained, “If we undersiood him, it would
take all the fun cul of iL.° | was shocked, vold of any suitsble response. By January of
2000, | had found my responsa. | began studying bullying &5 it relates to children wilh
aufistic spacirum disordars (ASD), and during tha following spring bagan wriling Gray's
Guricyr b0 Bullying,

Gray's Guide fo Bullying is & joinl project of Jenison Public Schools and The Gray Cenler
for Social Leaming and Underslanding.  Jenison Public Schools has a long-standing
internaticnal reputalion m he field of autstc spectrum dsorders. and has published and
distibuted The Moming MNews for the last decade. in addtion, Janiscn Public Schools has
fostered the developmaenl of many éducalional iMenentions, for dxamplt, Sodial Starios.

The Gray GCenar lor Soclal Learning and Understanding i @ non-prafil organizalion
senving people with ASD and lhose who work on thair behalf,  Sendces of The Gray
Canter include sponsoring workshops, funding of special projects and programs, and the
davelopment of aducational resources (this collaborative editon of The Mosung Nows 1S
carvis Eamge).



Grap's Guide o Gulng addresses bullying in light of ita frequwenl tergats: childen wilh &S0, Frorn dhe
omoedanted msponse b our requesl for halp colbectng infarmabon abaut BUllying nlersctsns. it is appanant we
hava idendied en Wmmediate ooncam. Farenls, professewals, Al peapls wilk A S0 shamed a weath of information
and experents; making us Keenly awan ihat budbing eoches al 2ges (childhood to adulth anad &l environments
[rema, sehnd, community, ard workplasa).

A guick overview of Srey's Gulde fo Bultylng Fart 1!

Grey's ruide to Bullying opens with a ravesw of Bullyawy Fasl, kooking at changes in
attifuces and the dewelopment of current anli-bullying progrars. Wil these programs
mael tha needs of chidfnen with ASD? .

N@ak, & cHised ok 3l wiigua hagnastic shardslonslics of childran with ASD. Do thaze
EnFraciereled pace thant ok "high BT e 3 sacmdary socH symplom; bullying? ” 2
How bullying & defined iz irmportad; it influvenies decions regarding inlervenlions.

Tradional defndiong de 0ol repeesen] e needs af childran wilh ASD. We need a new

deafinllban, -
The incidence o bullying, and it's Impacl an childran s alarmmeky.  Whee litls is Kndown m

aboul tha incidenca of bullyirg amed children wilh ASD, the odds ol beng 3 teagat of
taltying are suspeched o e masch highar among tes populsdion.

Childran play a varaty of mies in 8 bullying interactan.  Lndarslandang children in Lhe

socipl mafordy, largets of bullying, and childrarn whoe bolly i@ an importand slap. Whe Q
arg they? ‘.

Bultying haa many Tomrg.  YWhen childogn with ASD ara imedved, belying feequantly
BoANTES ona of twe unkguee prafles.

Cmea & bypleal child encounlesa a chitd wio butes, effod B mada te avold fulure conbser,
In cnbtigat, same childran ekwn o 3 bullyrg conbext. Why?

Myths suamourd tha topic of bullysng.  What sra the cufrent Bullying ayths thal

ancurtter aMorg o adalal chddnen wilh ASDP ﬂ

Bulhring id a part af Thee Bgal World.  Inihe nesl Memmg Mews, 2 new dafinibes of The
Real Warkd makes alfeslivge inbamendions Tor b bving prusmib-m,

The goal of Grays Cuide 0 SeWparky B b alare infonmalion while raising new questions.
Knowlsdpe |3 poxxibility, and peopls give Kiowkedoe pgawer, [1is our hope thal wa
may bapin 1o equalize R imbalance ol powar lhat is charactenistic of all bullving
[yl T 00 1

Walcome Lo this special three part edllion af The Morning News,



INTRODUCTION

Bukying i an old protdany with & new faca -
rnew becagis attiludes are changing apidly;
with bullving at the canter ol ile own sockl
randistance, Paena erd  professionalé
hawd ke #n imgoriant “doucle take™ of Eamnd
misconomdions. A3 a8 resull, bullymg s
bagrinning 10 rafles! a mesw Image In our sooial
MIiFroE.

Bullysng has our atlention, Sots af e most comprahansiva stadies of iy are summanzed m e ook, Helying
in Schools: Ang What 1o Do Abaud )t by Ken Rigby [(1396). Hit opsmoey widds akateh 1he balying of our own
childhaads, and {hat of our pareds and grandparands: =, For unlets generalinns chldoen hava been 1gaaing,
harassing, builving ene anolher, somelimes in fun, sometias in geadly sarnast, 1o Bl amueemsnl, homror of
indifferance of clhers, whelher thay be parents, 1eechers, or oihar chidmn, To many thls has bean simply the way
hings are, & nalural courtys of everks, Muman nelura, unchangaatda.” (p. 11}

To ganarabona raised on advico b Cigrara iF, 9 8 neleel o leam d didn’t work for Bnyonae olse, edher. Thess
eharanegd placas o inaccurabe wisdom arg batwring 1he sacial hewkeeme of “Barlying Past”. Research iy confiming
what we heve known all alongd: “Sicks and stones wi break my bones, but names will neer hud ma® Rak an
ritarasling rhythm, but it did eothing bo pecdesd te from tha kid with the ved hair and blue bike that lurced Dhebwean e
zple porta of ome and classmom.

Mown, aoults nod in agreement in response 1o children who share dhat nema-calling dows hurl. e jum. adulls inforrn
chddran dhat lossing an unwararled swear i a8 $ocial mzlake woerhy of correddlon and conzequences. From the
intmidaling chidhood shadows of bultying omateos & rew oplinmsm, basad on tha balial that pecpde on all sides of 8
Balbyiri] inlaraction can laam mew so0a rosponsss. Rigty, quolad abave, conlinwea: = But now something rew i
haQ0ening. We ara ot [e61 begemwsing o st 1hat bullying amang chaden al schodd iB a quite Intclerabla social evil;
ihat tha consequeencas Bra much grealer (han we hed ver imegeed, Bnd mone imponiantly, semathing can and
shiayld ba done abod 0" (1988 p. t13

Among sl ihg chedren who will banafit from (b bulying fnacoancs, parhars Nona are mons desarving than childrgn
with aulislic speciaum Jigocders (AS0Y. I is lille méws thal imadwement st bulying Intevectors = a Fequant “cde
aflect” of Butislic specloan dgisarders. Paranie gasess thair child's Saficis in socdal "2may™ and “sireat amarts” &nd
padty conchade thal M ia =..a naural wicdim™. Cuming. Leach, and $fewendon (1988} echs this concern In a
digcussion of childrss wilk Aspergers syndrome, staling Head thay =...may agpear Io ba nalve and teating, unabla o
discriminals botwoan Fandly approgches snd thase approacis which ang Inbendeds to wind them up'. Thair pears
poaT b 1ake on 1he rle o ‘buddy’ o Gully™ (g 380, Parens and predagsianals who work on behall of childrae with
ASD may akso be concaned with theas bollying interactons whess he child with ASD [ the agrEssor. of intales
the wlaraction. From neady &werr angle, bullying amamas 25 a prccalent, sovers soclal cHzequence of awistic
gpactrum disorders. |1 s 3 conségquenca Il sasls bayond tha innale. defning charactaritles of Bullsm; ene that o
a grant exant les 3t the Jecrelon of - & wa will discover - i thiosd wha surmolnd the chd with ASD.

Tha Intend of this guida is ta bagin an aMort 10 ensuee thal chidren wilh ASD am included m — asd banefd fmm - fhe
important intemakional aMarts to addraze bolving, A typichl tearh grader wilka into B buoying assemity resdily
aquicped with backgrownd 3003t Infommation, enalding har 1o widersland and sppdy the informaltion [hal i3 Ahared.
For the chid welh &S50 to banadit fom he sarna inlsernatlon, e will likely meed assisiancs bo urdaraland and apply
the same materal.  Some of tha infomation Ihal 9 clear ard urderstandable ke a bpical chd, may seem
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mislaading. decaitful| confupsey ar evan contradiclony o & child wih ASD. W oealas a situaticn where 3 ohild who is
"at rsk” of baing the target of bullying hae &n equelly high rigk of Being "M By sducational srograms and
prééntlalng maatures, Bullying as a8 cumiculum is a neswoomar ab 1he sducatanal dock. Parenls and professicnals
wanrking an tahall of childrén with ASD are the onby paopla whe can anaure N8l no ORE Acsas Ehis Baad most of all
ha chlgn whes foed it B most.

Grays Guida o Sediying Part I. The Baskcs opens wilh a tividw of (b communicalion and social charactenstics of
chikdren wih A5D, and I3 follewed by an ovedview oF the "Bullyitg Basics” in light of children wiah ASD.

SCHOOL AGE CHILDREN WITH AUTISTIC SPECTRUM DISORDERS

Autishe spackem dreordars are dafmed By 8 Sriad” of Syenploms. Chikdrgn
with AS0D demonsirate dalays or difarencas i 1M anaay

caTinunicelion skilks, social akils, and imaginalios fWing. 1958), Causing
the greatest chalbenga  i5 bt ovorall impawment in social
carwnunksEtion; with Jifkoly communicaling with - ard cedaling o -
farsly marmbera, (Bachary, &l ftonds, Children diagnosed wilh ASOC
Btnepgle b lanbly, “read” and inlgrpe 1he communicalions and sooial
cuas thet surrsad e, A Bdolls, peaple with ASD describe childhoods
that are full of elushve and oflen mased $ociz! meanings. avanls whare Thay
could mat fully understand whal padgde messl, o wanlad them to do.

Chddien with ASD  have complex impeimmeens  Inconsmunieation.  Thay may iserpret ndormalion literally,
aned withdul dired instruclion, mey miss iha Intanded rvesnang that i3 caried by intonaton, gesturas, Taclal
guprpdsions, prdd the social conlext. Making sfarances, tha ability ba raadily apply praviously leamad informeatian o
interpred noval cues, @ Inpaired in ¢hildren wilh ASLEE  In conwersation, this can place them &1 A sonous
dizacvantege. For example. .. .OF. Gary Mesibov ciled an excallant exampla of impesed ablliby b maks inbemeadns
in 3 poung man wiit Awiia wWho was faking advanced colege courses. |n saging thla Indladual ity @ copy of e
boak War and Peace, Ch. Masgibow inquinkd as 10 how ha liked 1. The young man respoanded, "Haw did wou know |
wad rapding A7 (Twachiman-Cullen, 1938, p. 212). Coupled with - and ngl Emited [ - other communicabon
chalenges {dffiully inilialing. maintaining, and larminaling converaationa: a dedailed. precise interaction atyle; and
Irepacrgd ficipr oy, children with ASDr are ofan axhewated and averehaimed by whal should ba the moet raleomneg
and fun panls o The school day: playlime, recese, lunch kna, and gatting 1o and froen school. [n contrasd, typlcal
childran can't wail bg mbwm bo sach oied's compary b0 argage in segminghy aforitess corversation. Tha child with
ASD requires direct agsistance. ime, and sfon to eam bame comiwGatan erchanges and 1heir BCCHTIRANYIMG
REA TP TS

Chikdran wilhl A50 negoliate throwgh a sogial warkd wiihout 1he sdvanlage of tha inluitiva map” of Dwdr pesrs. This
wap” is compriesd of many aoclal concepes And kil kil 2re present early in & chéd's develspeient, and gain
compicxity 85 & child maturee. Ove of the aarfiest srmerging social skills is jon! atanbon, he abilidy b simulaneoush
keu arwd share altenlon to B 1aplc or aclivily with arothar parson. By gre-school, children can make Sormpkee
infarances sboul the meniel sietes of oihars, rebartad 1o in |he lileradure 85 Theory of Ming (Leslis. 1957, Bamn-
Cahan stal, 1995). This, along with other cognitive and social communicaten ekllis, enablaz @ child 18 wmpathize
with others, undersland b need 10 take uma, predlcl evart ravel 200l Seoumnoes, and o ApprecaRia whid i FEEns
10 bee parl of & social grayp.

By deflinilen B wird “$ocial” requires more 1han ome persan, mendafng eny =soclal mppirnent” the equal
respanabaity of @l of tho parlies involved. Duilying Brngs {his shaned social Imealmem inlo 3 sharper - bl often
5



che comfusing - Toous. In an isdaraction whara a socially yulneratie chikl ancounbers 8 chlld saaking negatva
eoircd, masked diMarancas - and shecking gimienilas - amenge. Whereas 1he child with ASD | mosl fequenty
pasoive and ovarshalimed, the chid wha bulles othars is aggressive and confident. Howswar, Bath have difficulty
empathiging - lor very diffarenl reasons.  Bath hawe difficotty taking 1he olhw's pardpective « for vary diffevent
reasons. Bolh seck prediciebility and cordml - oe wery diffarant rersons. Their similanilias mest amidst & colllzion of
siriking dewgkaprmental, cognltva, secial and smatianal difarances.

I the vt Section, wa'll explore the surpnising “ins” and "outs’, 1he fecta and thair fictienal shadows, a2 we dicuss
the basits f Bulking In gt of chekdran wilh &S0

BULLYING: A NEW INCLUSIVE DEFINITION

What la bullying? The definilions of
brdhdiy wary from o rescurca o tho
reaxt. Al shara commen elemems. bl &
clote  serond ook suggedls  thosa
definilione do not reprezend bhd uriegea
neads of childran with ASD. The debnibnn
B Imporant. Like 8 foundalion ko howse,
Ine aMortg of parants ard  profesaicngly I
kals Bully-free, safe environments sl
on tha Galintian. I thia zection, eemants
ol a eddignal dafindlon are disoessed,
and a réw dafedlon Induslve of all

childron i peopersed.

The Traditional Definition  The dofinilion of bullying dvectty impacks how migmalon @ gathamd end
intarprated. | detormangs the comlant and implernonation of anl-bullying programs. Often codused wih [randby
lenowy o the myriad of confid eduations that oo between chikiren, bullying s dislingeshed Dy Dwea
characiarstas.;

1] Aepeatad, intentianally negativa Betions laward 3 (argabed indlvwdoal over fime;

£ Bnimbalance in the powar [phyelcally, varbally, socially] willia e Inberaction; and

3] markad, contrasiing diferances wn tha sfac &f the ndividuals Involved as a rasull of P inlaracdlon (Carity

al.al, 14, Woars 2000).

The Inclusive Definition of Bullylng  Lka most definitisns of bullyng, the abova dafmition fits tha needs of
B typical chikd. I's & one-size-Ms-all patiern trom which effeclive bullying iMgrsentons can ba designed, Yol whan
wo [ay déwn thal pabam, cul oul the pheces, 36w tham tegpethier, mnd 1ry ham an the chikd with ASE0, it just dossnl it
This requirts 2 tasoned definltion - one [hal fils evarvorms.  Specifically, allgralians along the “saams” oF rapalitio,
intenl. and difavancas kr affect are impaddel (@ considar. Below, aach of thesa elemants Bra diEoUEE,

Repalition Some exparts mdicata thal wikie bullying mes! iguantty 18 rapalitvs and conlnual, it may S cour
85 B sk éven. Incheding single évents In the definiton of aalying has incraased imporianca Tor & chilld with ASD
whe may b oonfused fo |Bam (K3t @ prerequisle entounl@r @ NBCESEY. Uredaratandably, parants ard
profassionals are likaly ko cringe al the implicatlons %or & child why intemprels the rapelition requirarant erslly -
falicwing the ballving definlbon 10-the-labor - waiting 1o ba kicked ard sadied 1o the ground B second bma bo repaort ie.
How doss a pamnl or predasslonal ecplin iha rapatilan citeria 1o a <hild who has B siicl. chrty defined aence of
repaltflion



Intent Dus b the charactenstic (end uniqualy expressed) difficulties thal children with ASD nave assasaing the
malivirlion 4f othars. the defning criteria of inlant makes confusing twiata and tuma whan thalr nesds are considared.
Gpniifically. somelimes inbea iz an educationally important pad of the bullying Safinillon, asd at oiher wmas it Goesn't
apidy.

Tha shility to sesess the iranl of Bnothes pargan r imporant in any canwersalion: 17 3 bollying siesdion i's critical.
A child with ASD may make meatakas i Ihia area. For example, Re may intarprol Haemends and actions axclusivaly
a1 face value, migaing the Buking “warning fag”. OF convirsaly. Ba may bo koonly awarg thal glhers ara constanty
having fun al ke expanse, though vnabde ko quichly 3ot inendly from anfrigndly sommynécation, In [his case, he may
bacome hypaer-sensitva 1o 1The most sweecanl nudge o irendly owenlurs, lgadiog o an ppsn] paranoia - amd
exquatly ovarly wigilant in latting dhare kKnow they shoutd Bave him alone. A chikd wilh ASD needs individualized
assksRN0e o laam the socially aluaive faces of mlant. For thesa reazand, 1he incfuion of negative inbensl in a bulbying
dafinitin i3 mportant 10 the dasegn of sducatennal programs Tar chikdrds with A50.

Bt shouwld regabs nlent ahways ba required? Foo @xiurple, oRon childmn with ASD becoma axcuswaly inoused on
8 pear. Thig (e cdlen 8 cassnale wio estands 3 Mieedy gosture and subsequantly has 8 raw, UNaspacisd Snadow.
The child with ASD adheves and follows. In kit enthusiasm. ho calls the hama of Mew Friend rapaatedty, [ 1o
pick up on MNew Friend's pollte but frudirated aampds 10 "gel some moom 1o breathe™.  The rapaatad cais and
codacta begn 13 hava a negathes - avan Inghlening - impacl  Them is the characlaristic imbalance of powver, wilh
Mew Friend atregghng lor 2oclal ar and negding assistance fo handhe the sibeadion. In this case, negats impact
ooourg withaut negalive witanl; 1he chikd with ASD has no desira o ham. To New Friand, howevar, (hal makes no
orfference. [mleractiens of this kind ara nal teleraled and cas have swit and savena nsaquences. For thia reason,
the dafaion af palying cannol moere negativa inlent, &3 parants snd pecfessiondls may unwitingty excluds
wriporant abjgctvaa af & childs ballying owsculum,

There arg twi oifas considardlions refated fo the intent criteria, Flrgd, raports foat parnts and professionals Inglcats
el there ard situabons whese a child with ASD k. targeted by olbers who may heve Iite or ng dirggt negative jnben.
Satund, will-intarded educational aflorts may hold an yagenditpaied negative impaat for 3 sudent. Bl of thesa are
desiribed in more datail In the sectiona of kg adicks itked, “SocialPelatonal Bullyng™ and The Bullying Packdrat:
Educationel Bullving® rerpeecboely.

Litferencas in ARfec] Sord dofinilions of bukying omit tha referencs 1o 2 difaronca in afect, athers incude A,
Difference in affecd rm wlimelsly an irpadand defining crtesa for chikdnen weih ASD.

Lxfterancea in affect i & bullying inlericbon ang clesaly lisd 10 the abliity of thass rwshed {0 assass the Fsalings and
inten of ocke BROLNEF. A chikd with AS00 is at 8 sanous disedventsge In ihl3 arés. She may “mis-read” ha situstion, g
rmay be unaware of Iha ifedl of [ha child whe bullies - rol aupenencing 1he negative feelings 25 readily as her poors.
Hours of dayg aler, wifh tho advantage of replay and hind$ighd. the negative aspecta may becgme appdnent My e
frst uma. O, savern yars ader. whan an adull with ASD considers (ofen sevaraly chlidnood events willh inoeassd
Baaal ralurily and insight, the charactarsllc “differersa in aMer™ may ba devaslabing. In athar cofet, 3 parson wilth
ASD may naws incdopandenty recogniza, of amationally mespond b, tee negabya iMant af childi whe by, [ D
oo feats Badly sghl i, during the interactlon nd Inereedialoty follcnwing, i3 i ot bullying 7

In & definitcn af bullying, s impoient o keep the différsnces in gHact crers 1o bring altenlion: to its unlgua
EXpIeEE Ion Brd ampact T peopl with ASD. AL the sams e, tecuidng that the tangeied Individual mest feel badly is
inpractcal. Such B requitknent could - simply vie & lsaphale i (he dafiniion - effectively slminata & naive child from
indivebualzed 85 35ante with anti-bullying currieds and efforls.



With these considerations in mind Gray's Guide to Bullying defines bullying as:
1) repeated negative actions (possibly coupled with negative intont) toward a targeted individual{s)
ower timé [may occur as a singular event)
2 an imbalance In the power (physically, verbally, socially, andlor emotionally} within the interaction;
and
3} the possibility of contrasting differences in the immediate or delayed affect of the Individual{s)
invalved.

Wrh minor revisions i the thees fraquantly cited defining criteria of bullying, this definiion achnowledges a lge
population of chidren who are frequently its targat. 1l is submitted nof &3 a dafinition of bullying for peophe with ASD,
but a5 & definition of bullying thal inchedes all children,

INCIDENCE AND IMPACT

Thi incidence of bullying |s measurad as the nurmencal nsk of being the largat of bullying. That rsk
varies according 1o a number of factors, incheding the type of bullying, the age, andfor gender of the
children inwohed, For example, studies on bollying in Australian schools suggast that with
increasing age the level of physical bullying gradually decreases as verbal and indirect bullyng via
exclugion increases. Bullying is moat likaly 1o occur amang sludents eight (o fourteen years of age;
at any age, girls are less likely ko be bulied than boys (Fighy, 1996). According to estimales by tha
Mational Assocciation of School Psychologists and the Mational Crime Prevantion Councd, in the
United States 10 - 15% of all childran are bulied frequently (as ciled in Beaive, 10009).

The incidence of bullying amang children with ASD is most likely to be significantly higher. Each year Willie Wallis, o
consultant for shedents with ASD for the Ottawa Area Intermediate School District in Michigan, and | teach a social
urderstanding course for adolescents. Last yaar, the lopic of teasing was discussed with our junior high  (ages 12-
14) and senior high (ages 14-18) sludents. 1l was a “high inaress” and emotionally charged lopic. Most Sludents
raparted savaral firsl hand expariences as the targels of bullying. Their axtensive expariences and expenise in this
area suggests thal children with ASD may have an increased risk of Leing the target of bullying interactions over their
paars, throughout their school career,

A child whao is bullied feets as though he i3 “on his own”. His fears are founded. I fargeted by a bully, a child is more
lingly 1o be avoided by alf children, In addition, by niné years of age most childran are convincad thal repedting
bullying to teachars or adminisirators will do nothing to Increase their safely. In fact, their concern is that 1o take such
action will increase their chance of becoming the target, or tha saverity or frequency of cument ballying, This may
axpiain wivy 160,000 children in the United States miss school each day o avoid bullying encountars (Lee, 1883).

Stephen, seven years oid and diagnosed with ASD, found himeall az a targel after defending a friend. Stephen’s
mines wiles:
I the fall there was a tird grada bay who was bullying some of the younger childran during recess. One of
the chiidren who had been subjected fo this conduct was @ boy Slephen's age who Wed in our
naighborhood. Me was a friend of Stephen's and a classmate. When he lold Stephen aboul the bullying
conduct of the third grader, Staphen told fim thal they had “to tefl that bay fo stop thal.”

That iz axactly whal Stephen oid af the next playground opporfunity. For srvaral waaks affer thal, Stephern
bacama the vickim of this boy's aggression. Eveniualy the school discovered the sifualion and fook shaps fo
commact the problim. 1 did not find ouf sl the maltar unli Some weeks fater, when Slephen shared the
drcrcfart with the mother of his negnod,”



Tha megabws impad for cheldren wiho 3ra fequenty inwslved in bullving evamctions is no longer disguied. The
COnuuEnSen GAN ba dariors o childran wha bully and theaa whe aee Lhair tangets. Children who bully olhers often
k= bullying has sdammittent and mawmal consequance, [asding L an increasad likedibood of broadds with the taw in
adplesoenca andior impreonment by adullneods. Those tenpeted by bullyieg aufar diminished sell-eatesm, incraased
abcanbeaen, depresdion, ardisf Iowear scadamic perdomanca.  Far 87 those negetively influanced &y Gullying, the
impacd can ba iifalang, reflecked in difficultea with goal seting, chalsnged redaticnships and woorar caonllicd resofwion
gk, ard dumiinlshed samauy pHanba.

ROLES IN A BULLYING INTERACTION

Undersianding tha idendibving characteristica of children "at risk” ol partiopation in
bullying inbergclone halps parents aad profesnioaals Inberdsane eary and iMreatas
e odds of “turning e citualion arand”.  In addibon, e leme fhat are wsed bo
refgr bo children invilwed in bullying inlaraciiona influgoce abilkdes and the aocuracy
afinlereediong. This wection idenlifisd vl digtasties 1Re rolés chikdren may assuma
in & bulhying Fibwation

Whn il cReras W bullying, R Shogld peopds mdiar 10 ofe apalhert This guide sdopds Yo 1ams first subtsmitlied by g
clificsl Soifl werket and auhor, William Waaars in 4 Pamals Book Abowt Bulivieg (D00, He suggedsls Usirg lamma
Ehal fodaad gn & Cndd's Bab@wvidr and roda in  gvan inldSclion Tharalod, Yoors refers Lo insbgalors as chifidren who
tintty, B EPiF wiclifvs B8 PRl of Bl

Ancther group o chldran arg Quan minirndl Alentsn in bullyieg studies, though thair nembara era lager and  1hair
role, aspddidlly in W3 of e chamdanslics and potential for interwantion, era impodant. Thata childrgn ramahy
bully odtears and are ranaly tangels of bullymg. 0 this guida thay aqe ralarred 1o a3 SAddveT ot e o0 raggandy,
raMeming o Heiir ralat-ve sirenglh in secal akills and large numbers. 10 thi sechon, tha tiea ditarant ralas children
play inn a Bullying wderacioes am describad. wilh the larges! growe of chitdren descnbad 1lrst.

Children in the Sc¢clal Majorty Chikran in the sonial maejority are spproximetely 3% of 2 sehoals $ludent
popdlation. As poung chikdna, |hey requenily align with othkers who thay proudty anrounce & theie feeds_ changing
Ihosa aliances quickly and wilh relative social BRs2. Ax they grow alder they badin bo form keog kemn fiendshies and
clusngr in social groups,  Theaa chdren poceass 9ocial and emobonal insight and are ofen successhol in their
encodenders withe children who bully. In many cacqa, they ars atde 10 awid bullying interactions. Laaming secty &
m marmbers, Ihay discover that the best piaca 10 hede i3 welhin 3 group - to disappaar into @ friendly crowd. Whan
spproached by a chifd with negetive inter, tesr 9oclal skilld, selkesieem, and confderce Galance e power wikhin
I ieradtion. They dawalop 8 dasire 1o minimiza or downplay their gwn gxceplionsl 1alanis o Iraita, demansiraling
2 strong daséne and abifity to Nt inT. Thay are idenblied By Ihe kfawing charactarstics in thair intarectlons with pesrs
{=dapled from Gaerity at al., p- 46
They o i ivalel on Ihalr oo wiay arbaracly,. Thay giva a raason for disagrealng. They apakogine.
They compromea, olfer a cagperative position, bargain asdfor negatiale
Thay share or offer ko $hare somelhing laber.,
They change e bpic  (lisl from Gamity et al., p. 46)
v aodilon, ey frequenty desmansirale:

* Huealthy sef eateam

+  The ability 10 establish and maamain friandships

» Positive atlibade, oplimism, and & gecd 2ensgs of bauror

»  Jatae of “whal's figh!” amd atan B dasire 1o mepo balying incidents

)



Thare i3 btde resesrch on the immedse o Kng-edmn conseqguencas of bBullying on this grouge of children. Rigoy
{19496} auggesta that lheme it Nt moe um Infarme), anecoodal evidence. Ha adds, howavar, Thal thara @ a wee
range o madions among this group. “Some ar amesasd, sore ara sad and apprahanshive, Tealling thal A may be
Ehvedr lum pewd,  Sorne arg grgry; $ome Teal asharmed or gullty for dong naothing; some simply don't cae” {p. &5
Thase children often repod a fear of evsnls they obterve and Lha repercussions that may razod if tay dacida to lake
action in defanse of a largeted ch2d, Their sodal drengihs - and the srength of tedr sheer numbers - provide this
oroanp of chidran with the patental for emandous impacl a8 pad of (he $oluficn o bullying.

Targets of Bullying Tamgets of Bullying Bre children whe are froquentty bullisd by cdhars. They are on tha
aocigl panphary, “framing™ bul ohen not a conneded pard of (he fargsr $ocal pidura. Thens are bwo basts groups af
targats of bullyw, pasene Bnd proacive. Povocalion becomes an impedant factor In distifngulaking babwean be
s Basis targets of bullying. Yhare passive largebs o aften i ha Back rows of a socdsd thaatre, proaciive tangels
A an eterpestad and urawaleome part of "ol noar Caniber”

Paasive Targels ol Bulldng {Woor 2000 in the generl schadd population @ne ha chidren moat lkely 1o
exparence chronic bullying, Charpgienstically they da nathing Io provaka it Fassiad fargoks oF Dullying are hikiran
whao fraquanty demonstrale Ihe Oewing sacial charectenatica:
= ghy, Quist
AnZHUE
Insecumm
low salf-asieam
g 3 L4 of himim wngaged In solitary hobhiss and inlerests thal 4o nol ireahe @ lot ol wWeractkon (reading,
willng. companars, collecdions)
aaficsin, hkghly eraetiva, gifted
limdad partclpaton In spartes, phodiclly anall, oy
ngn-axiabant or Emited frisnds ardicr 35010 allarce within e oasarcom
afen oo nod Wellate inleredions
o naolhiangy b Inwila or peovoha chikdnen wi) Bully
vt licaly b “rawand” bullying by redinguishirgg monay, food, propey
s liRealy b0 ahow outward distress in wesponag e bully
often lacking socdal confebenca or 5ocial akils
faal embamassed, ovrwielmed by childran who by

w F b B

Preactive Targels gf Builying (Voors 2000) are smake grups hal, whils ey share similarilies wilh fhee
pasaive counierparts, damonsirata distinctiva charactensbcs of ted owi. Lika paApiva 1argHe, proaci v Erpets 3130
struggie with ffendehips, socinl gkillz, and the inarpratation of $ocksl cwes. Whal safe them apart is Thad relddess
Attivity and kndency 1o groveks and Imitats othars, often withou! negalive Inbend.

Ultimataly proactva largats are cverwhelmégd and 0 aquipped 10 handy the angar Iney Janerala in hers, & tha
conzaquences. Mod notably theas chilkdmn havs dfficully Identifying whan someans has mad encugh™, and s
sgamingly unewars had & situatian has lumed fom AumETous to imitating. 1o Layrmsan's 1emns, heaa children “dan’t
wnow when 1o siop™ and 48am 19 "barg it on timacvas™.  Often highly distradsed o emotional In response 1o an
interaction gane awry, 3 proactiva largst may find It Suppor o sympalhy Aoy thoea who baliews he “pal whd
he desanad”, or conclude, =, thatll (each kim.” Far exemple. Alasiair, age 9, Gagresed wilth Asperger $yndeome
has senngrl charactarslics of a proaclve largat:

& Ha found inberacting witk olrwr chilkdnen very dificull.

e Ho wanted i hava frends and woukd approach other childrés, Buk his apgoceches ware duirisy, pemMaps

psshing 4r Klcking somaons - B balng surprised s disdndasad at ihe redalisticn.
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* He owid exireiely sengilive Lo leasing, and beH b wad the sode bull of leasing [Qumine. Leach. 4
Slevwngon. 1998, g, 7)

All targetad chikdren need assislance amd swppod o handla children whe bully, alther thwough nebnecteon in
praventalive measures ard rehaarsal of effectiva responaes, direcd adatl inlaranbesn, or Bein,

Children who Bully Others <Shildran who bully cthars comprisa spgrosimebesy 4% of 1ha zludent population
ard frequanthy instigale eggrassie sleaolions wilh ethars. Thay use dweot confronietian fvarbal threata, pecal
pprassion} or indired gestures. rumaors, or seclus.on. Adulia often bedieve that B child who buleed = a fomedy child
with l[ow seiff-aslesm, and one who is kew in acadamic eohuevamenl. This @ not abways rua. S Al of e mobes
describad in the bulying [ileralura, there seem ko ba more migconcaptiong UMGuanding chikdren who boEy than any
cher. Children who Buky odhers:;

need 10 be In cendral or In changs

may hawve sdvanced verbel 9kiila, and may be among the mast inteligenl - though not necessarily teghest

echievirg — childran in a Claagrom.

lack empathy {or oifera

cartinually bulky saedbar child or children

succaad at hiding own bahaviar from adults

do it fodlow rulas, frequenily daflant and oo rmgdiun

tand 12 leck guitl, may bedlava Iha dargat of the bullyng provoked the atieck

TEBET 10 wal avary lirea, fouzes on giling what she wan's

Trequently demonsatrale averags (0 st balow average inlelbecual schipvemeant

heva B faw allBacas, suppoders, af fiapds whe aither empowar the chlld whe bullies or who are

ampowered by sasomallan with hirnhe:

«  demonstrate conalslant “thetzing argra”, ke axampe. including bul nod limited B belicving Thay are
supBror, Lonvinoed “avenone & Agamsl (hom”, baliove tha terpat of the Bggression “had il coming™, ar
urderataned fear 8a respect ard vice wesa

« lend o come from undable homes with inconsislent parenting, foe example: homes where there ©
atgnificant airass batvweten fhe mether snd fathar, where diacipling wanes sccording Lo e meod of tha parens
e Iha needs of Ihe child, & whers confiot resalulion skHEs are pogr

The chevactanstes of he socal maorly, children tengeiad By bullymg, and dukdan who bully halp pasends angd
prafessionals dafing Bnd disc.csa Bulbying inloracions.  Similary, & broeder undesstanding ol children is mportant bo
Galhying eolutione.  Linderstanding thal [he listed charactemabes 8ra nod cesgarty nigative rais e Impotant: d s
ahay 1k be e, shy, and giMed  In fact, most of thosa wade thal 8re nagalns have potantislly poaltve coamerparts.
For examplg, slaled positinety, Tneading bo be n contel o a1 chitge” is Teadership polantlal’. An awseness of the
takgnlg, $irangihs, and skilks of each chikd reqardess of M role they play in a3 bullying situaln, hpa practical
impkcalions. Those posdive characlenstics hodd promise foe the bullying aolutian.

THE BASIC CATEGORIES OF BULLYING

Eullylng takes a vanety of formz, falling inlo thres main calegoias: verhatwdies,
phpecal gt focialralationel. Withan any bulbing sdoraction, esemanta of orae, bk
of all thregd Cal&gories may ba @aad samiUika meaushy,

Verbal and Written Bullylng vamaltwriltan kallying i he moat  pravalant

type of Bulhang ihrougheut a child's educalional camer. H is often flasting and

Aasinst o "gal away with” - wikndvwirigly accurang wihin 2 b Tl of 3 Caineg adu -
il




making W défficult for parants and predassionala 19 deled it end raspond ecoordingly. Yerbal kilving includes bal &
not Imded 1o; neme-calling, wogeirsa comments, aiimidaten, placing ghening telephone calks, andlor sanding
negativa emad. The severity of worbal BuTing can ranga from a single, hurtful word o comedax varbal or writlen
Intimbdation.

Physical Bullylng Physical bullying nefars by Inberscions wheve there is direct hanm 1o enother pamson's body o
propedty, or B physical gasturs is used 1o comey negathva or demeaning intent  Physical bulbyving inchedes Bl 15 ol
bmibed to: pushing, serabching. shoultering, hitting, iripplng, biing, pulling haw, kicking, slapping, umwamed Seeoz
(ouchang, harmning with any object, damage b parsonal posdesoeons, 3 disappeoving roll of he yes, andion gesturas
that camy @ $pecfis derogalory maanmg. The severty 4f physical bullang can renge frem B fleeing Intimeédating
glance 10 phy$icd a35eull with a waapan.

RelationaliSoclal Bullying Relationalsocial bullying sdara 1o group generslad eflerls - which may hawve
elements of raal grganizatlon - o emobonally harm ong o mare largets for ressone that ere erbdmEnly crel.
Releticnalisocial bulhving Inciudes Bul is not Mmited bo; yeebal and writien gosslp, meking personel infommabion public.
sating someons wp, and exchslon. Social bollying is prewabent in sdalascance, ooourmng Bt a ime when affimation
ard 1ha Bocepance of peard ge gritcally imponant. Gonséguestly, ha impact on the 1argated mdividual can be
gawastaling.

Sorredires, relatonalisoc 2 bullying may $tad as & dlasgeeement betwern e partios, will othars qulckly taking ona
side; agrealng 1o maka the o of B langeled parson miserable. O, a porson may Be salbetad Seamingly Bt remdom
and csracloed due (o appearancd, aysoclation with other indbviduals, alboity, of indly3usd tabenis or tmts. Ofen,
thosg in dha group thet bullies may e unable 1o kentify ha reasons behind thair actons, or Indiaduwala within & group
wil cile @ callonala for their bahavior that is inconsislent when cempantd with otharg n he grows.

By lbyi Expariment? The bullying anecdotes submitied by parents and professbonals suggedst
thet thare is 3 fam of ancialirelalionel bulying (hat comes cosa to the anakogy of a “$ockl axpammant™. In thesa
canea children in Hue s0cial madonty suddanly 3md spentanoorcly BEsurme 8 bullyany role.  Thets i3 no makics
imanded. Insiead, thade childran are motivabed by socisi cunosity. Thair golivities may be baled n 2 desre Lo bring
prediczabilitycented 1o thal whzh is nol urderidiosd. In facd, By may have surrtded Boross the tepics of thase
Intatactons entigty by eccldant: amared by B regclion o mon-eacion of tho chikd with ASDL. They may graduslly
faguser Ul how b bigger & apacific reaclion with 103 acturacy. Or, the tobal non-redetion of he targel excuses Hmeir
aeflons as Thay contlude there 1= "o hanm done”, PuzZled, or dacoveding 2 unique Rem of saclal contred, they rabum
willi & $ariag of avenis that ars variabons on 3 thame. Exampkss of experimenal bullying include:
«  Praying te B0 toe with chalk on the beck of tha shirt of the: chad with ASD, tha med day atiergding to wribe It
o Bk shoulder, b nexl day writirgg d on hie jeckel a5 he Sil3.0n the el
& A group of childran spontaneauary fvm around a child the Rret day of school. i ey bl her 1o Dark, ha
barks. A they 1all her to quiack, he doed. Hay, whal if you 181 her to Beraem?
*  Eighl childran nervoushy look 16 Rabart as the dma lof the maih test approaches, Timg i nmning oA,
Robr! whispare, "Gats arg befber han dogs® in Jason's sar. Result? Jeson haes o taninm, Ehie tedt
soheduled o Lday has 13 be posiponed to omomew. Roberl it alensgled 1o clesa baro.

Wven confroniad by sdultt with the inapprogeigianess of Heir Bolions, “eapeilmantal bullies™ Bre genumeh s1irpraed
snd snceraly ambarrassed and apotogelic. b the dack of their minds. they suspached what thay were dalng was
wiorg. Al the foof of e mind were inbalons new 1 the budying anna: cunosity and cantegd o thal which
sncialty unprsdictatla.  Undersianding axparimenisl Bullying raises B Urgancy 1@ answi guestions about afypcal
bt avior 1o At he claas room doas nok becoma an unslhical soclal laboratony™,
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BULLYING CATEGORIES AND CHILDREN WITH ASD

Ferenis and prodessionels comirbuted inciddences of
bullywg ineohing children with ASD 10 asaisl in the
develogwriant f thie gulde. Meny of thess canafulby
described anscdote=s shered aimdlar characdenstics. The
chadign who bulbed demonsirated an wnoerstanding of
Peis dggitd for Trendship andiar Severs 3ol vulnedabitty
o Uiy fargaled child with ASD. Thigs was coupled wilh &
chsd Cnagalve craabivity”. With an aanhy poechCiabda
Sepumca, 00l paterns bacame appareal. b wag az i
Bwemn URKUE BUllyeg profles amarged frem batween the
lInga o Ike reported INncsdances and rtoduced hemeahes, The vast majorty ol &l Bullpng aeldencas inwahang
eharen willh 850 a4 Iha fargel, repocted 1o The Liacnisg Mews gueas IR Las] fooe Monifg, LI ea ana of he Mallkirwirig
ealeqariay Fackhandsd Bl and Aty afornadnn A DegLsils,

Backhanded Bullying Sschtanded Bidying is simdar W i's insiecere cousin, backhanded complments.
Thesa "$ocdl refatives” sharg a family Wadl: A marked diforence batween whal is said and done ve. tha thaughle
Dakind . Backhandsd Bullying indvos iho use of kind geslures, slalemanls, and offers of friemdship {thet may
readity appaar Seoiyped Andier “overstaled” lo mosl children). aodior ofars of assistance, with the nlent o
mithasd. Thiy Iype af Bolbving o initisled with a raadily recognizable fiandy geshre, for exampee a handshake,
greating, of invildicn, 1 peccstds in oos o vo ways.,  Either 1ha Mmendly poslure immediataly end dramatcslly
disAppars, or i Sonhinugs har 3 pariod of ime {a day, saversl daya, weaka, or ewan manths) e vanches, Cangades
bhis éxampla:
One Wodmesday, fwio Bowa on Hhe playpmound saw Coesy wedkimg artinng by diergalf  They ol Bim fo shake
thetr hands o0 Te fende”. When he compfiad, ey pulied hm i the grownsd,  Twi S8s i, Domg was on
Kz owrl once Sgam.  This bete, thaag By apomachend fim, Giee Bov pusined Rivt down amd B i in the
face. The oys waliad off and faf hint. Doy engd bt O ool seak hatp. Inslead, ke went off o Ime ekt
Cryig G (hal 13 whord | fotd hint wiien | amived fo pick i vp. Wt ingqudned wity 18 was upeset, he
2807 NE BT A el g Lnld vy mechved e car. Whar foe Analy tokd e whal happaned, et Saed [hal e
ol Taal pp® [ Bawr ntvar sean hinr 5o Upeal

A typical chikd on a scheol playgrownd would ba skaptesl of an atter 1o "shaks hards™, Shaking hands s ol social
curranéy, red something children do waitg for 2 lum on e slida. Whegne $ocial waming Mags e in the mend of 3
Typical ehilds the chid with ASD wekcames tha opponiunity Tor fendship  1n addition, he's bean 3ugh! hal whan
st OMors ko shake your haad, il's pokila 10 reBpond Bocoddanghy. Mo ang merdioned he sxcapdions.

Somalirrms. both a parent and child may ba Indlally rmesled. The chikd wha bulles may sxperly employ ey
prageralics.  Wilhoul chiosa soruiny 3 Bulying Insden] rmay b missed.  Consider theaa hwo incotema shaned by
prefeesicnals.
A parent fodd me Mal e san bad ivilgd o Triend” over. The mother waz eacitad o e possibiity of 8 play
dats. The rend” stofa the mowse 10 I boy's covmputer and e nest day ab sehool fosd (0 sed & back io
tirma Por fee dodare.

! wis obraning ong of my clignts i a (¥ grace efats when amrber slte sopnaciad hist with o plan,
e wamsd Ty cliedl & give fim g dollar for tetr guarers. My ool BRoughl s shodied wiviied (o be
frtrdlss,
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Thes bullying may teke a while for parents or professionals o defect - and even longer fo be confident of their
asseasment.  In conlrast, the child with ASD enthusiastically parcetves hiz new fiend withowd the benefit of social
ingaghl. Once convineed of the exploitive nalure of a relationship, a second challenge emenges. As the parent
ablermpls o mlenaens, he cheld fevenshly protects the refationship with hie new friend like The Crown Jowals,

Absurd Information or Requests Absurd Information or Requests is a calegory of bullying thatl involves

directions 1o engage in oul of context, silly, or inappropriae activities, gestwres or tasks; including directives to make

inappropiale stalements (often bo a Selected individual). Hers &ne bwn exampben, th firsd ram a professional:
Randy is eighl yoars oid and in e fowth grade, He became infrigued in the concepl of “good luck™ and
tatked & fof about it of school. Ome day, (wo of his classmales foid Wm gunimg @ Dathroom break hat if he
fook off his chothes and Spun anmdnd on e foor § would Bring him lofs of good ek, Randy found this
perfecily reasonable and fofowed their insirclions.  Eventualy & eachar digeovened this achivily.

Tha second example from a parant:

Al the Nme fhig occumed, Jesse was aitending high school Each day, @ studen! who claimed fo be
colfechng fuech momay approached hir, and Jesse compliad.  Af lunch, whan the cashior askad Jasss for
his money, Jesse's teacher would immedialely come i s rescue by pachazing hos koch. | isamed of the
probiam whan tha laachar approached ma one day when | came to pick Jesse up from school, He said,
ward you to know we have programs for famiies who cannol afford fo provide inch for thadr studans.
Confusad, | shared thad money For kench was sent every day.  An investigalion revesled the daily thelt of
Jessa's kch monay. Jassa was unawars that the siuden! who spprosched him gach day was Deing
dishonest. From Jesse's perspeciive, thal was the rouwling for kinch: & student colfects e monay and ihe
feacher in turn pays for e luoeh,

Many parents and professicnals repor bullying interactions thal conlain elements of both Backhandoed Bullying and
Absurd Information or Requests, wilh the ineraction usually cccurring in that order: a lrendly gesture Tollowed by an
oul of context of unusual request, Tor inslance:
The typical bullidng situation with Bennel! s when a group of boys (or girfs) apovoach i and ack ke they
are intorostod in what ha is deing (gain his trust). They then fel m (0 do something & typical child would
know never lo do, and [hen lel the leachar on him.  For instancs, & group of girs fold my son fo pull his
pants down, which he did. Then they ran fo the yerd duty who immediatiely pufied my son it and called ma,
hystarical that & child wouid do such a thing.

THE BULLYING BACKDRAFT

The Attraction of Bullying? Those who saw the movie, Backdrafl, have elched in
thelr minds the clusive way a firs can form an unexpaected “backdraft® thatl catches
firafighters by surprise. The fire seems lo be momentarly subsiding, but retums with
renewad anargy. Thal phenomenon provides an analogy for an important question that
emenges from dascrptions of bullying incidents invelving children with ASD.  Spocifically,
this Bullying Backdrafl apples to targeted children wha relurn 1o silualions or sattings that
other children, having expenienced the first bullying attempl, would aclively avoid. A mothar
wriles:

| have two sons, Bort, age nine, and Sam, age 6. Both have experenced fhoir share of Buffying. Sam will
g0 anound three exira blocks o avoid walking past the house of a child who has given him a hard time. If a
chitd bullies Sam, he will keap diigent - almost abssssive - track of that child's whereabouls. Wherever thal
child iz, Sam fsn'l. Al times this can cause Sam - avan the snfine family - considerailo MCOMyEnence.
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K oecermed fo e e alfeer day thal Barf ecduafy s o bullviog Sloegliing (5o Lk, S8Me Dacd, Sarhs
Lkt auran tiose Mad have cavsed fuer o i of disfross. Whor [ ash Gorl wity b goves BRcE, e bl rim
ha goazn 't know. Why doas ha do thie? | don T uncersEnd.

Many concerned parants Bnd profesaionakls desoribe chisdren who raturn o bullying ailuabons. GCompamd b Ihe
varkatifty of chikdhood interaction, bullyweg has secturs and predictability. Could the chamdenslically recsdithe
natura sl exeggerated dalivery of bullying attrect 8 child with 450

Dima o ke dafaiong characienates of bullyng e aa? it rapaets itcedf. In the sxample cited previously the collection of
JEtaa lyash Maney qUIEIY Becarmae Troutine”; st laes vakes [ waz & hewsful Inbaraction with 3 pradectebie saquanca.
Similarky, (e "oEpod Iuck” Mygl aeggected o Randy by his pears cantained Ihe sarma friandry, repabime quakly. |n
balh of IPese salons (he Nops” cf 1he BuBying whd repeated [lunch ey, 9o lucky. 0 @dditian, “good Iutk”
was O30 an inleesing and highly mobivpling e Tor Randy. 0 CORIGASE 10 [he wicke variglion o Childhood
inracligns, bulying hag & Chargoharistic pradiclabilify it bemns of me, Goaton, Sequeard, and (0plg.

Argihar irail oftan obcaryad in Chikinen who bully i3 1he sharsalyped, Tighlghied ™ delvery of slatemenki 8nd aclions,
Whethts [heif Slabamenis drg owerly rusgadive (2% in b e o phossacal sggrgaom), or i Tiendly stalemsnals ane
ussd o deeguite negativd intenlions, thers is oflen greaisr emphasis (pither via increased wdansity of fecial
axpressong, geslurms, or intenalkin) placed on key wonds in lha intersdion. For pludanis with ASD who mics eubtia
cums, or have difficulty moegnizing faces, these exaggeraled cwes may seem clear in comparesn. This may be
axpaciily e i casea whare the bullying is suttle but ronethaless crsel, o, B5 with Jeeas and Rendy, tha chad |3
o wxarg of the negaltrvs inlant or bhe exploitation that is ooouming.

Gunilla Gadand is an gl with dutism, W her bock, A Qesl Carsor she describas B bullying ralatisnshy frodm har
childheiad Lhal S4rvis 35 an mxampde. Al schod, Gunille was spproached dusng an culdoor pleytama By 8 Qigsgp af
oidar kys who Informed her thal \hay ware goieg 1o hil har once & day. She considersd o st ke, b
cemplied, going with the beya 1o the restroom a8ch day whede ey vauld finch ke in (B8 Stamach - once.  This
vl on for soma tima, untll d was raperied 10 the eachar, Guondln whils!
Thay It e avery day unill someona seddanty fakd our deaches | ian ) fks ihal She haed nolhing to do
wath /me and 1 thought 7 nswling. f was aow chear at ¢ had Been deegiesd i some way, 50 F T siuoid
Hedn T f gone end fowed hoee Boys myself, m cose on song days they Mo Sompanten fa bt ma? | though!
thal wes the way it showid be. [Gerdand, 1846, p. 32

Mo ority does it raisa the question regerding whalhigs childmn with ASD may al soma lavel ba atrecied bo repetithae,
pradicdable Intevactiong, but the research wdeates children who bully are seaking the same:  argats whe do al
prezent ursadpeciad of sl responsas. reiponding in 3 similar fashlan aach tima ther are appeagcud.  Gunilla
Ganand {19596) desiles how $ha was Trequently bullied on the way homa from Schoal. Indialty, sry ficd grader was
pray bo ohoar Shodenls, BUb 200m i $ibealion changed:
-ty diffarent way of rBcteg seémid lo maks me e mosl intereshng oneg lo 90 an buveing, Mber ey
Mook sy oo, ! st wnl Ot o, LA ey fook My echooibeg, wiuoh [ aseded, | st sfocd (here and
watted. ! ovaaT mat atere thant, | O T stedt crping. My fack of raaciint Seermed io drive them on, Dud )
Carried ol wddlity cmitd thay had Afeled oing whad ey wave dowes (D, 890

Hetw, 1'% impodant 10 slep 8 litke off ook 1o bring aneasdion b bee vide notes.  Fursl, on thes gituatien, Gunilld's et
book” rasponcs of prridny litte or o macion senms 10 singla kar (it torm her pears. Her gaparanoe echoss (he
axparts oh bullying whc mpad (hat “ignonng i is inaffectva - and may intaase he savedty of - & 9808a of Bahing
nleractions. Second, many childnen with ASD hava difficulty recognlting and dislinguishing faces; a lace ooag
readily lentfy 8 parscn. Tha relafianghip of this o bullying |e dascribed by Gerland (1998) a8 ehe compietas har
dekcnplion af the Bbave evand:
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f ofidn 't koow wiso Uy wer. i Boys i wilrs AEty 10 md on e wiy SEck T SCHO0L | i secognind
Mam. They ked emply boy frces thet simply Sowed nip each afhir, | roght [hay wirs tiffarem! bays eech
rme. [ didnY doow i was & gueshion of my fiding § SICol i reCoqwIa paopia. [ woidsard e thita
boys, Wi | hed naver seen éfore, cowld pogtibdy hndes Thal T s tha ona thay word (o Bully. D 1 kel
peculiarin some way? Hiad I any Sl Sharaclafies?  Soreiiag sy thay coulT 287 Fiar Az
coldd d be thal I was Just my bing ey fook e ol (e oltser Shidader's, iR atiidnat w10 e wa g
afmaad afong the read? {o, 75)

Th repelilcen Ihat = chadgctardstic al bullying coupled with it's stereobyped and sraggermled delevery may in pad
ouplaine why $ome chddren wilh AS0 celum o “the scere of the oirm™ whan. in contred, hair pears in similer
sitiualions takg asbardinary meadures bo aveed polanbed darger. Tha Bulving Backdmfl pmsents an addiional
challenced thal typlcal paranis arnd ganerel adecaen s18M0 araly ancownier, tha challanga of ihe atraclion of bulying.,

Educational Bullying and the Bullying Backdraft Eduwcsfiersl butying is 8 lent uséd by Righy (1996),
He confessed a mistake he made whie atferding 8 course on esearch melhodokogy af thi Linivarsdy af South
Aualmlie. A fellow studerl read & papar b g class on the salantific methoed thal, in Rigby's opinion. was mod vory
good. Rlgby procaeded to challangs many aspecds of the papar, expozing iis imitatlons. He was surprised when Lhe
shudants response was 3 defiant requesl thal Righy quil “picking on” him.  Righy, convinced that e was doing
nathong af the kind, appealed 1o tha group Th wordic!? Righy had Iha 2iudanl In a sitwatian with an imbalance of
power, tha sludant waa unablae 10 defmnd himgel, and thara was a maked difiarence in the Bfaol hetween the two.
Gling thes axampla, Rigby desoibed educatonal Bulltying a2 = anolner klod of baellying in which Thare may ba no hint
al mallee, no constyou degine 10 hurt, sEill s any exullabon 8F Bedher's misary. Indesd, ko those who pradice this
kirwd o Ay — and awen o some wia obsanme il - the Bullyey] may ba sean g8 for the viclim™s own good.” (p. 18)

I light of educalional progranuming bor chidren with awistic speclium digordars, Righy's commenls desevd Serous
comideration. Some aducational intarventlons frequenty wsed with childmn wilh ASD IngWWaia the etemants of
highly struciurad, redafifg famata - &t mas 10 1ha exclusion of Glher MmEtheda - bo beach basks shlle. Thaze
prabegies are charclinized by coninual repetitcn., an imbalance of pewed @ e ININACHCS Wiaracton, and
timeas & marked difaranca in fhe aect ol laacier and sudent. A faga valua, 1heir charactarsllca mimor the defining
efaments of a bullying intéeraction. Theda ks 8 shamp conras! bebwdan the b, howees. Unlike bulkying, e chikd's
compbance g yslamalically rainkned and prased i this hpa of instectional barmal.

It raisees fhe qUeskon &3 to whather sdutalional bullyag may uninbestionally exisl in poograms far chidran wih ASD.
Could rigidty Mruedured rapatiiiva inlarveniions [bat hiva characlarsics so simiar to e thid Bullying inadvartantly
teach chitdmn wilh &350 i ba targels? kW lenms of M Bulying backdraf, cauld these edutalional farmats ncraasa
e lineBhood 3 chidéd might seek ol or retum Io bullying corlens becausa they Ang rong ebsily recognized soclal
pocuencas? Admitedly, [ Imporanl for chidmt with ASD to keam sotial skills and cooperatian, &3 well as tha
acquisition of Basic shla. To parenls and professionals concemed with 8 child's abilily 1o apely $ocial maang and
maka sansa of niermclions, how we taech may hold sednos, unexpaciad implicalions.

BULLYING MYTHS AND CHILDREN WITH ASD

As | riged the fopla of bultying during tha [ast yesr, many parents and probessionals exprasted ncemns and Bchaca,
Decationaly, 1 have replayed those conyereations and weesd e latars and emails, Lika & Polarced photo that
gradually becomes claarsr, | have (dentfed e mylhg that sumound 108 topic of bullying amd chlldran with ASD.
Many ward pome of iy own 1hat didn't survive th deveopment o this guide. As | l6amed and conzxdersd new
ipfoerration, thay egan b ook Wke mylhs when paced in Conpelion with the Tacts.
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1. Jural wat entd Angie gerls fe the yumior high — they wil 281 har L.
This one tops the st balh in {errma of prevalance end social darger
for chidnen wilh &S50, 17 rapresenis ine midh thal it is irevitable Lhak
iz chikd will be bullied While parents and professlonels predicl
with ecradibla sccuracy whan and wieeed Badbrire] SilUgtang ey
genyr, ihat pracicion i malched by an impled Aicaptancs of
"marfibha dRlngs ko come”. Bulying |6 ned a lomada, esthquake or ik
social squivalanl.  Hullylng, regerdlase of the wainembility & an
individual, can ba affecively addressad. To baliennd Glbéacsise i% 1o
engura Wat bullydey 18 an inayilable secondary social Syrgdorn af
asn.

2 Amgie wawkie't insist on fiking abool TR0 of waarng Mose cloitas with cartoon chavecters 8 fing time, she
woUkin't be ftarpaled Dy childran who bully,  Many of {hose working on bengh of chidgren with ASD confuse the esson
& child w3 1argated with the fopic ol the balbying. Theaggh nob discussed in tha ganaral Bullyng |daratend, diEtinguisheng
betwean e b tems it oritically importanl aspacially wilh 3 populdtian 47 chidees whd B Quch Uniqua Socasl
characiarsics, mannansms, or aeas of inberasts

A busying Josc is 1he subject matier &f @ bullying inbescion. Fir exampe, bullying Mples indude {oH ara ol bmlbed
tzl]: Brpecis Df aopeBrance, manrgnsms, parkonglily, pargonal inbemsels personal relalipnghips, fnd didlingloee
chevactanstics, sKills, or abilikes. Thus, the 1opic brhind 1ho stalomdol. "Vow Tk sdl” i an aaansve wendedge of
fich. Many parenie ands professionals belseva thesa trels - 1hese lopics - amo bhe reason a chikd fs bullisd. This iz
e,

Thea raacon Anges ks tullied i 6milar b the reasan ewesy olhar chikd is bullied: she is freguoenily séope. Every pogeer
on bufyng agresa: 1ha maljority af childran wha era bulliad struggla with =ocial akdia and kave dffculty astabhizhing
fiandzhlpe. Crepr the |BEl SEvesal wears. this author has obsarved saweral siedenrts with ASD as thew have
progressed through teedr sechool career. Daspila cuisianding and in scma ceses imtaling rass, & [w have cabed
thwoukgh e paere untoucked By bullpeg. 0 esch erd evary cage the shedent haa had & fnerd who 3 well-diked,
raapecied, and fres fiom coos aacociaten will peerd "8t ek’ of getbing nlo Wwowbla or condrontadions. O, Liang
Fiodiday ey, an adult wigh Aspergers Sydnme, wries aboul @ Miendang like 1his in hee bodk. Prstanding o be
MUl
! B antezed f pEECS Pl o Wt e amd my pecedkartiog  Trodh be B, My May sal Has, had /el
bean for & wary goond ferkd Of mine naskst Crady. THE Mg was vary Brgil aogd vy umey god viry wgts
Ry WA Meml By My BRTE, | Was sl An Jotant Blavadedd Shafud armang oo gress od ovet Seyond. Ha
hae bean my frand almoat forevar and cver g Yaars ha hed Dacorms aimas ik & gudgien fo me . In
FULIE S QUM WAy s, R vadod Sfoed Bud oo for e by S mae o seal el lwech, watking me lo oless,
£ DMV G Lo L0 JEEd e f0 i . M sl ma e on dafes. made me leugl whert DTy mensas siavded o
Funifertt, ey Fréngl rie Céarmgniryr i wa B adome n B crowd. | Crmig fumpad fo My eEce Gwen Dalor e
f rigElge fo b pesairdd, 1333, pR 40-41)

3 Thal's imtarsmiing .. &hif, &S cad Argi fgw cholines oed teach her ol (0 fatk sbowl fish. Thare's & children's oo
Eral ewery paren and edassiondl onconed aboul bullving should read. Pinkoy, Rex, and tha Bully {Hesssy, 1956
chal et o Jandansy b rdapond In tasgels of bullying with Bdwiza te changs, 1a .. .dan™ do thad...", =...dan't wear
thal’, of " .can't taka that 1g ahacng leme.” Hee, ancthar impeetant distinclion batswaan 1enms mast b made:  tha
differance detwsan Tarm: Coarhing dnd feeching sonel endersfaming.
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Tage! Coaching rafers 1o effers by adulta that are wall Interloned bul camy an undadying messags that “wha you
ara |3 not ohay'. For example, corgsder Angle with backpack siuffad wih Fgh hooks aod sight pamphlats fom
Checago's Shedd's Aquanum. That's okay. '3 alao okay R Sangee [0 Mowa har RAnds oD uneges way when sha is
oxcbed, of b decada aach Qi b wikdr cardoon dothing.  Efonds 10 makna a $hy chid an admovert, to get Angie away
fréary lhey latsmom squanum dueing isedidr reoess, o o make anyone |=ss “tease-abla® by chenging a charmcbemabe
thal 5 Basaed oo parkind cheldite doe 3l examplts of Tagel Coaching, Targel Coaching can deminish salf-ealeam,
Whpaesidlily Arrpirig & popullion 1Rl iy B vdvdil of This good imlénbicnes of adulbs,

Teathing socisl wddsstanding ralers 10 m3bneHno in $o08) conepla and assotizbed shls_ for exampde, helping 8
child b first uriderszed (he need o lum-taking in 3 donverialon. and than leaching and practicing s shidla. For
Angia whir daspemalely wanta ends amd loves fsh, orne skl urdarslardirg Shiecting i% 00 help her understand thal
1> keep oOthers angegad in cawaEalons il ks imperant i balance their high inberest topics with e own. Sharng
Irfesrrratton abcad ftsh & ok, H may kesd b0 a career.  Knowing when and how 10 share that informatlon with othars &
an Impartan sacial oekdamatanding sancept

£ Ampe atendad e antibulpim oropram 8F schoo! and she'’s befler mow al mecipmeal intaraclions.  's far
probisem ¥ aha'n shT bulisd. Adulle may asaume that thews s just “s0 much they can do® ke ensure 8 chdd's physical
and amglignzl aafaty al home, schoal, or in the cemmundty; beyend a cardain poin, iUs up lo Angie. The indcouracy
Eas in what adulty defme as =, .a cerlaln point™. Adubz have e gat direcby invelbved throughosd Angie's life, “A cerlain
poinl” axisls = 1he atd of 3 liksong effon 1o ensure comprehanziva anti-bullying educaticn programs, sansitive
suparyishm, ard individualized nstaucion. 0 addilon, the resaarch wukcates Ihat the enefile of bullving - its formal
anrd comiant - is likedy 1o changs 3% Angig giows. Witoul command of te Inbulbee soclal miormatlon of hes paars,

Argle is nol ely o imdapesdanily kienafity 1he changing ~ace” af bulldng. or modfy har responaas aocordangly.

5 The school mesds (o nondss Saenssion O e plapgroond & Aypie's sehool The resaarch is wery clear on this
ong, Ohwpus, one of the mesl well respactad intarnational exparis on bullying, hes concluded thal memased adull
sUparvizion & (he singke most powerful {acior o deter bullyng. Logically, & parant mdy feduast thal Supendsion |n
areas prone o bullying:  halbwgys, bathrooms, lunclweoms, end playgroands. be inoreased. A0 ienporiand
congederation may be cvariooked, A chikd with ASD may ba misunderatecd by sdults who, without background
mformatlan of iraining, respond b Rer ol Taca valua, For exampla, unewane of the charmaenstics of a proacive begal
of bullyieg jdeacrbed aardier], ar adult may rezpond wilh slatemants of corsaquencas (hat are likety (G B usffecteg
i mot prone 10 add msult b injury”. Consldar (R1 axampe:
| am 8 spocial sducelion taachar Tha othor day dofg fanch, | eoioed fine Wech rdem ASERHENT SaETng
Jecoh t0 e affice, puling R By A ZRit. Jocoh waz goity of “chrufating” foo chode fo other sludants.
They azked fim Hroa bimes (0 5o away”. Shang up, thay noped T facob fof to the foar anef coisd, The
fnchroo T aosiaiave saw Mo winde Mikg”,  Whavt | asked har which chi' had Ipeed Jacsb, e wasa?
surm, i SRnY mettar. tacod,” she s8R0, “had Bo rghl ke fTiata e ofhar students. ™

In JEcob's caso, iMowasing adull superwalon may inmeaso [k likalikood af baang misundasiood. Providieg Fained
and censitive suparasiaon, placing an Incressad number of pasple whe undarstand bBullying and its uniqua profte and
Imapdicaticns for childran willk ASD, |3 likefy 10 achiave lhe results Qhaus described, for children with AS0.

The irouble with sorma of Iha commen mylhs and aswemplions surrcunding bullying and children wilhe aulEsbc
spectrum disordars & thal, of balloved and acled vpon, they may Sciually incraasa the fikalinood that Dolyicg Wil
ingrease. For example, bebeving thal: 1} bulting is inewilable: 2] the chdd with ASD hac to beam (0 Bb (053
“agoabse™; 2] general wducaton actl-bullyng cumiculums alane will aftacthealy teach chidden with ASD MW
fespOnEas 10 use with childran who buly; Bndier 4} intrrased supandsion will fic everything, is. coumbnitSuctng.
WWhara bultying rmyths G anabde Inaciion, infermalkion makes inecen Inaxcsatde.
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SUMMARY OF GRAY'S GUIDE TD BULLYING: PARTI

“Iyngeing it didr't eake ballving go away. The ganaraticr-oid mylhs That clung Lo R (0pic of Dullyng gre Becoming
bt facked phologeaphe of cur socdal history, Now, bullying i egarded wilh serousmoss, Théa arkind roll of the gyag
i% & Socsal error and no longer B e of chkdhood,

G- in tha midst of tha social renaissance are chitdoen with aulistic spednum deordéars. Thay Biirsg 1o e Bullying
frang § Lepee socdal parapeciice, along with chelenges in communicalion, social skis, and enegination. They
Uity owl carehd consideration.  Thesa fasiora pase hem al what &= suspacted 1o ba a much higher risk of
peaticipating in bullying inlaraclions. AL The same Hme they coadd e easlly Mbtsed by the Intemallonal sifods to
dacfitrrihd, Biulbying

Gergral sdutalion peogranit can induia chikiign wilh $pacthl nebds wilh nfarmalicn asd urederslanding, The
dafinition of bilving can incwie IR via the Sama ooceds. Looking dosaly 81 tha ratfional definitions o builying,
arid ine dedlnlryg faciors mast likaly b hawe irmplicaliong for children with ASD:  oepslition, intenl and aled, a new
definilon eterges hal meats 1he needs of ol children Senilar b ils tadilional counlerparts, This dafinibn defines
Bullyimg v (Rreg critesia; 1) rpdabed negativee achions (possibly coupded with megatve inlent) toward a largeted
irdnadysalls | <oopr bl [midy four o6 8 singular event); 21 30 imbalassa in dha power within Iba infesacten: ard 35 tha
pooaibdity af conldasfing dofmeiks it \he immediate or delayed affect of 1ha Medvidostals) Invotved. TS Gafinibon
Incudas Al chiktren fnd grovidas 3 sound and floxibée fourdation for anb-toTying Cumeufa and prograsiming.

Tha rolea in & bullydwg iMergcisn am galistd by frequently damonetated charactenatics.  Traditionally (he beans
bully, werkr, and bpshandgr have bean used, Jor lhe purposes of Gray's Guida Ihe (arme chiftrar who doty, chddran
fargetad by Bulwrg, and chidran wha by offes are vsed. Thees terms avied name-calling and unnecessarily
labeding, and prodmobe the aftdudes dnd yocabulany needed o teach Socisl Understanding

Eultying can 1ake maeny Bime, includig varbalwition . physical. ard relamsaliznoasl. Armong the saports of bulking
incidences shared by parants and professionals, beo forms of bullying oocr weih aueh frequiney Thet they wamani
warlificabon: Backhended Bullyang and Abawd Informalion and Ragmeata. Boin begin with 3 frigndly geshme thel
b2t Lo a regative misraction. Tha chiid wilh A0 12 likedy bo be infially unawara of tha negalive inleny behind the
ireciovds of lhese pears. Hackhandad Bullying ard Absurd Infarmation and Requests “zare in™ on tha desie of
«hikdran wilh ASD o hava friands, whae af the s2me (e cepitalizing on thelr social chalenges.

Same chikdeen with ASD ratunn i Bullyieyg sAuaticns that other children gwoid 3fler the first confrontatlon. toenlifiad
a5 Iha Bullying Backdraf, why does this porur? Whathes | 2 duwe bo 1he repaltive natura of bullying, tha predictability
of lhase sequenced, the axagpedaled deiiary. or cihar [BCHOrS @ Aol undarsiood. Research sugoests {hal chidnen
whey bady aoe eeeking terpets who haue predctable responges. Chikimn wilh ASD Inlbate and aré drewn fo
predictabla social axchanges. Coodd childrmn who bully, and children with 220 discover within one anclbar fraits thay
Fnd I pa rarg in tha genersl populatan? I so, whet dmplicetion aoes 1kt hokd for parents s predeaglanals?

GEtay's Lasde bo Bullying Part I The Basics concludes with five bulhying myths surrgurgding childmn with ASD. Tha
Irouble with somse of 1he cormmon myths Bnd assumplons swroweding bullying and chifdren with ASD had, i
teferved Bnd acted upon, (hey may aciually Increass ihe likedibood that bullying will pomr. b conlrast, migrmedion
brings affaclive solubicns dosar o he light.

Tha 2pring 2001 isawe of Tha Moming Naws, Gray's Gunda fo Sutting Part [ The Real Yok, contmues 1o Bt
um.mﬁ: af bulfying Bnd cheidren with ASD, with & fooee an inlgreeniion.  Beginning with gl sugrestions Mor
BAtUNg the $lage for effective soiubons, d continwes wilh speific ideas and activiles. Grey's Guide 1o Bullysey wil
conclwde wilh Ihe iechesion of B abudant wedkbook,
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THE
MORNING NEWS Gray’s Guide to

Gray's G;ilad; :.I:n Bullying B u I Iyi n g

Part ll: The Real World

Tareien Pubda, b
A T Grary Comtar dar Sackl Lasrring ond Lisdary forden

PREFACE: A review of Gray's Guide fo Bullying Part I:

Gray's Guide to Bullying: Part | begins with a look at the changes in attitudes toward
badllying and the devalopment of anti-bullying programs. In thair @Mors 1o include childran
with AZD in these ant-bullying effords, parenizs and prolessionals need atcurabe
infarmation and efsctha, individuaiized strolegies.

The unique diagnostic chamclaristica of children with ASD place them al a high risk for
lhe secondary social symplom of bullying. While litthe |3 known aboad the incidance of

bullying and children wilth ASD, the odde of being a target of bullying are suspecled to be
. rasch highar amang this papulatian.,

“ How bullying is defined inBuences decisions regarding inlerventions. In terms of children
wilh ASD the definition must account for their unigue social characioristics. Gray's Guida
o Bullying defines bullying as: 1) repested negalive actions (possibly coupled with
nagative intent) toward a langaled indnidual(s) owver tima; 2Z) an imbalance in the power
{physically, verbally, socially, andior emotionally) within the interaction; and 3} the
possibility of contrasting differences in the immediate or delayed affect of the individual(s)
imvalead,

Children play o vanely of roles in a bullying inleraclion. Undarstanding chidnen in tha
social majority, as targeis of bullying, ard children who bully is impodant lo effective
Intenmantion:
1) Children in the social majorily demonstrate affective social skills and the ability 1o
ostahlish frandships: they ang 84% of a sludent population.
2) Tagels of bullying are children frequently bullied by others. They often lack a
posilive self-esieem and the ability to readily form refalionships.  There are two
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identifled types of targels: passive and proattive. Passive targets are often
regarvad and in the background, spending & lod of lime in solitary activities.
Proaclive largets oftan iritate others, unaware of the negative impact they are
having and nol knowing “whan to qui®. They are often surprised and unprepaned
for the nagalive responses they recoive,

3) Childrén who bully athers Trequently instigate aggressive interactions.  Thay
need fo be in contral ar in change, lack empathy los others, and often defy
autharity. To intmidate olhess, children who bully use direct confroniation [Tor
ocxample, varbal threals or physical aggresion) or indirec] gasiures, nUMoes, o
gxclusion lo inbmickale olhars, They comprse 4% al the atudent Mm

Bullying takes many forms. Verba! and wiilfen bollying ane the most common formes,
including (though nod limited to): nama-calling, negative commanits, frightaning talaphona
calls, notes, and emal messages. Physical buling involves direct ham 1o another
parson's body or propedy, or negalive, demeaning gesiures, such as:  pushing,
gcralching, Shoulderng, hiting, tnpping, showving, kicking, breaking personal iiems es
intentonaly misusing them or placing thea ol of reath, 8 threatenng gesbere of &
dizsapproving of discradilding roll of the eyes. Relationalfsocial bullying refers o group
generaled elfors, indhding exclusion, spreading rumors, andior spreading gossip,

When children with ASD are involved, bullying frequantly assumes ond of two unigue
profiles. Firsl. Backhanded Bulling involvas the use of kind gestures or statements with
Eha indenl bo mislead. Ancthar type of bullying, Abswed nfermation and Regquests, involves
the use of directives to engage in out-of-context, silly, or inappropriate activities, gastures,
af taske, Both fafms scam bo capitalize on factors direcily related to children with ASD:
tor example, their imited friendships and tendency to interpret information literally.

Some children with ASD return to bullying situations that ather children avoid afler e first
confrontation. Called the Buiying Backdrafl, one theory is that the repelilive nature and
predictability of bullying interactions coupled with the charactariatic sxagoerated delivery
may “atiract” children with ASD. Understanding maore aboul the possible aitraction of
bullying will a5sist parents and prodessionals in thedr efforts 1o hedp children with ASD,

Many myths surround bullying and children with ASD. If beliewed ond acted upan,
these myths increase the likelihood of bullying. For example, beliaving that: 1) bullying s
inavitable: 2) the child with ASD has 1o learn lo be less “teasable™ 3) general education
anti-bullying curricula slons will effectively teach childien with ASD naw respansas to s
with children who bully; or 4) incressed supervision will fix everylhing, is counter-
productive.  Whaers bullying mytholegy enables inaction, dormation makes naction
(TR TATLE

New information cresles new opportunities. In light of the research that has dissolved the
credibility of the traditional assumplions surmounding bullying, whal's next? How can
parents and prafassisnals protect and educate children who are most vulnerabla 1o baing
the largets of ballying?

Those whao feil there isn't a solution are right; af last count there were ten. Welcome Io
the Spring 2001 issue of The Morming Mews.
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A quick overview of Gray’s Guide fo Bullying Part Il - The Real World:

Gray's Guide o Bullying Part II; The Real World describes ten sobutions to decreass or aliminate bullying interactions
fram the Ives of children with autistic spectrum disorders. These solutions do nol replace the wealth of bully-proofing

inforration that is now available, Instead, they are designed fo work with existing resources for children in general
education, Here is a bael overview of each solution.

SOLUTION #1: DRAW A MAP  _ and circle “high=rsk” localions and time slots where bullying
is hkely o oceur. This defines a problem thal may seem overwhalming,

SOLUTION #2: PLAY LEAPFROG TO SET A SAFER STAGE  (:one is the Lone Ranger ani
with him the effecliveness of solo elforts. |l lakes a beam o Sohve Bullying.

SOLUTION #3: ORGANIZE A TEAM A team will work on several fronts to ensure thal the child
wilh ASD banafils front & schaals bully-praafing curricubum.

SOLUTION #d: w S5EEK Parents of childran with ASD face uniqué iSsuss in
datermining whelhar thesr child with ASD is a target of bullying.

SOLUTION #5: PLAY TELEPHONE THE RIGHT WAY  An afficiant way to discover il 8 child is
baing bullied is for the child 10 report it Here are a few ideas.

SOLUTION #6: SIMON SAYS... DO THIS Adults may unintentionally assuma the rale of a bully.
Thara's an oplion to comrecting, confronting, or conceding. I's teaching.

SOLUTION #7: WE'RE NOT ALL FRIENDS HERE., THIS IS5 OKAY. It's important ta work fram
bath sides of a social equation. A curriculum that is socially accurale, and efforts fo “'mess with the
social herarchy™ help address the neads of all children

SOLUTION #8: REVIEW BULLY-PROOFING CURRICULA Many school districds ang
implamanting bully-proofing curricuta, They hold a weatth of information and dinection for a leam
working on behalfl of a child with ASD. Come and sae.

SOLUTION #9: “| CAN DO THIS!® SELF-ESTEEM & CHILDREN WITH ASD Al bully-proafing
research and curricula agree: positive Seif-gsigem s a formidabie opponent for & child whi bullias,
Hgre"s how 1o promoda positive ses-regard in a child with ASD,

SOLTUIOM #10: USE TEN CRAYONS TO COLOR THE REAL WORLD Tha final solution places
datails on tha Real Workd Map. The issue closes wilth a summary and glimpse of the Summer 2001
st of The Maoming News.
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INTRODUCTION

The bed places o play are $hosa el sre distenaned, and e
mefearth n bulying has cmexied 3 playground of opporunity,
Az Mamel Prowst (20 =ays, “The mal vovage of dscovany
consssls ol in meokieg new landscapes, bl in having new

L LL-E

Thait wilicn3l mylhd Sunouediny bulying havd not sunived The anstaeghl of inkammation of the last decade. Gome is
any dvidantd that bubying & an inevilable part of chiklhood of 3 recess rite of passage, Gore s e singlar advice
o Ygnome it”. Gone is the coaching of innocend chikdren to ol ©. . wear that™, *. . gay thet” or = da Lhet” peal bacause
* _.others will iase you." Parenle end prolessicnale heve bean handed an accurmte understanding of Bn old sed
mesurderstord probdem, causing tham b ook al tha same pleygrounda and hallways wilh & revewsd pErRRaciive.

Thia articte translates bulbying resesdch inke an general 2oluteona 1aliorad b e unlque profile of chedran Wit aulktic
spectrum disorders (ASD). The solutirs do sl mepecs the veel dnformebon avallable In orew BUlly-pRoalng
reeaurces. They should be used Alprgside axisling regaurces b ansure thal childven with ASD are Included In Bully.
procfing eNorts. Each sclution is membarsd 1-10 0 1ha tast. Tiesa sHullons are Interded b b Uted irmedaneous |y
and craativaly lika B brand mew sat of oravons, nothing dot-to-col or eaquental abaut A1 Wik T Simplicity 2md
slraightforward honesty of childhood as an ebllkede, and & brand new Sat of drawing (ool parnis and prfessionals
can "make 3 battar picbane™. 1L 8 thalr U 16 o s

Gray's Guiger (o Bedlying Pord ). The Resl Wl usas childhood &3 B backdrp®,
Childhood B 8 whharsal pectpeclrae ard a shared feme of referance. A provides a
greal carvas for iext. For oxample. this erkcla uses chiklieod axpenencas a3
anakogeed to dlarify and eshanca the inkxrmation. Sihoueties of chiden, ke e
arve in Pve upper lafl hand camear of thes page, anncascd and illusiata main sections
(Clip A, 20000, Since thig anicia b long_ 1he “Rids™ throughout make it eaay to find ard
ntfar bo information. In eddition, a bax comalning & senall syrbol indicatas. {he aformation le axpanded (7o relaed
Apperdix,  For example, Appandic A: Acthaties far Crss.Coanfes! Commenication ie repragerlad with a eaphans
{abows left). Together, the chlldhaod Bralogees, sdheasedtes, and symbols sarve B5 quided to e Inbormion.

Appendix A

Afler o is said and dome, let'a al feadt ba realiste. We &3 dirminabe bullying From e ves of chddnen wilh BSO-.
Hgre's a new 5ot of ben crayans. The list aciulion is W drane a8 map,

SOLUTION #1: DRAW A MAP

Feal results are the best kind. Professor Dan Ohus i3 3 wall-respecied piooseer in
Eudlying research and ubhor of te clatalc book, Bling & Schoof (1883). He
waag fhe fst b bring attention 1o the negetwa Impact of bullying in Scardinavian
schoaly.  He gained the cooparstin of the educaliongl authoerties in Homway to
lzmth d nabon-wida campaign ko receos bullying in soheials. Two yEEME falar, K.
vp shudies revealed 8 fifty parcent reducrian in th incdence of bullying, & drog I
anligi<ial baravior (vandalism, sloscation, (reancy). and marked improwemeanta n
I "20cial dimate” end studant salislactkon with 2chool [ife.  The affone ol Chesas
and the MNorwegian school gyatem signifamly changed tha aoclal-amecisasl
axppfancs ol an mnlice student populatesn.
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In barms of bulh-peaaling, parents seek genuine, positive résulls for thair child. A profassional seaks the same for a
group of children, What is in their way?  The Read World,  In December of 2000, Dr, Tony Attwood and | asked a
workshop audience to complele this senlence: “When somegne saye, “in the real workd', what they mean is...°. Their
responsas described a phraze usad lo digmiss or aveld. For example, =, thal i nol the way | do things,” =__the world
thal doasnt incheda our friends, fanly, and famiiar siuations:” or °,..you're asking me io do somedhing | am foo lazy
o dol” Amang adulls, & reference to the Fasl Wand can discredit ar dizarm... an idaa, dream, or inspiration.

in conirast, io a child at age eight the Real Werld conlaing @ schogl, a place of worship, a playground, the homes of
family and friands, a grocery siore, and the people and (largely predictable) avents within those settings. N iz 50
smal, the size alone could explain why posilive or negaties influsnces on a child's Real World have a significant
impact, Parenlis and professionals concemed with eddressing bullyng in the Roal World.... can. A child's Real World
i% gavan blocks long and teo blocks wide.

Comparad 1o the manageable physical size of a child's Real World, thee topic of bullying is huge and hazy. It's easy 1o
el overwhelmed. Parenls and professionals can bring it intd focaes by afnwang de imds A pancil and papar or a
compuler are all the tools needed to make a child's Mep of the R World, 1L conlasns e places, events, and
significant people in a child's lifa. Places whara bullying is occurring - and those with a high probability for bullying
inferactions - are circled, Specilic problematic lime slots are identifisd. Detalls are added as work progresses,
halping to organize affors and resources.

A Map of the Real World can also heldp a child dafine a bullying isswe. Recantly, students in my slementary social
understanding group each drew their own map. Identified on each map were the °...places you visil or go lo a lolL”
They diew their maps while | read aloud Pinky, Rex, snd the Buly (Howe, 1996). Once the maps were completed, |
asked them o circle thelr satest place(s) using their own “safest” color. | leamad that childran with ASD find the most
unique safe places! Using a differant color, each siudent circled dangerous places. The colored circes made il clear
that a few very specific limes and places are "dangerous”. Mast of aach day is safe. Thare is nothing like a map 1o
compara a parcaption of a situation with s accurate counterpart. Defining & problém is tha first St 10 sadving it. For
parents, professionals, and children alike, a mag in hand places other solulions within reach,

SOLUTION #2: PLAY LEAPFROG TO SET A SAFER STAGE

Laspirog is & childhood game that cannot be played alons. Rigby (1998) cautions

those who may consider using a solo Lone Ranger approach 1o address bullying:
it s often unwise for a parent or leacher to 90 on & One Parson Crusmos
about bullying... The ‘agitalor, so-named, can in some clrcumstiices
become quile isolated and consequenty dismgarded. N is belier to find
out wnobirusively whal sfall members Bk aboul buliyvhd af B Schosd
and fo idantiy those who will supoar dolng something new abaul bulfying
- swek lo work with them (p. 118).

A parent of professional is Baly to encounter traditional alliludes while creating a bully-proalng team: “Buflying i an
inevilable par of childhood,”™ ar “A child develops character handling these siluaions on his own.” How have these
attituges survived wilhout the research fo support them?

After a year of continually bumping inta bullying myths, | have deveicped a theory, Generalion after genaralion has

come 1o vary sincere childhood conchsions based on miled information. The adults of loday are the children of the

past. They discovered first-hand the loopholes in the traditional advice to Signore it". Sean Connery, as William

Forrester in the mavie Finding Fomester, states: “Whenever (here is something people don't understand, they rely on
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fheir assumplions.” In othar words, iU's hand 1o abandon a dusty childhood conclusion until there is information on he
lable, Toward tho goal of developing a sirong anti-bullying team, Kan Rigby, a noted Ausiralsn researcher. has
developed a charl maiching radibional mylhs wath accurate sformalion. It is & t@oned Guids 1o positive rEspOnSes; an
anacdole for those lirmes when bullying mytholegy threatens to derail progress (see Righy, 1998, pp. 118-121)

Thara are many baoks on e lopie of bullying. They vary in focus and style. Stll. amang tham thara's an echa:
Spcepssinl migrveniions regure the aoe demonsiraiion of the antithesis of bullying -  soclsl undersfanding,
effective commutication. and leamwork - among pamals, professionals, and the cormmmly,

This social il requires a soclal cure. Like a
play production imilving leams coondinating
bihind 1he zoenes and on simge, a chid's
Real World isni much different. To a large
eutent his rode depands upon the adulls who
surrguend ham, with Lha script emarging from
{hair affars.

The play Is gobng o siard. 1 is inevilable thatl
i each child wall pley same fype of role — with
| or wilhou! guidance and  help lrom  acdulls,

I 2 ' s up bo those ineoheed and uninvobod

m whather the play procesds vip (he elorts of

posdive leamwork, or “Dtherwizes™ Most

. . people who have Soen the play Glled
“Oithanaiss™, don'l ebect o 586 it again.

The firsi two solutions in this anicls craate the set and idantfy the stage craw. Solution #1 draws a map of The Real
World, Solution 82 gives the Lone Ranger a rest and finds the concemed company of gihers,  Solution 83 organizes
ihe team and ihe gk from this point ferward; il is the admissien booth trough which sl the olher sclulions (84 - #10)
miust pass. Curaing up

SOLUTION #3: ORGANIZE A TEAM

An Indhvidualized Educationas! Blanning Cammilies (IEPC) migating s an
opportumly bor a child’s pamenls and prolesssonal leam bo onganize goaks
and sarvices.  For children who have an increased risk of participating
in B bullying intevaction, an IEPC i3 an excallani opporiundy to (dentify
tive members of & childs bully-proafing team. This beem may include
the child's parenis, a teacher, 3 SoCnl worker, 3 concemed neighbor,
e principal, andisr 8 paraprofessional.  This téam may be affiliated
wilh Ehe digiricl's Langer Bully-proofing  imiliative Tha leam works
thvr e, e ylan 1
& lmprove discoveny of bullying inléfactions and problamatic
relatoaships (Solulion @4, pp 26 - 28}
# Develop and maintain effective cross-contixd commamication
akille (Solutien #5, pp 28 - 30)
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Provide Lhe baming and iooks that parenls and professionale resed o improwe underslandang o tha childs

challenges, and Lo modhal positive conflich rosclrion skilks [Selulcn #6, pp 30 - 324

»  inchede momicyula. programs. ad andlies 1o holp chiddregn o {he secal majorty urderstand and soclally
includa the chid with AS0 (Soution 8 7, pp 35 - 37}

v Faogw 8 school's axaesg antHaAving program 12 develop 3 progrem bor tha child with ASD {Soluton #8,
e 38 - 41}
Fosler sehl-gadeam in Ung chadg wilhn ASD {Sodutian &, pp 41 - 5]

» Dovelop a bully-proafing proqiad for e child with 50 based on e anti-bllysey curmcasbem and policses st

his school, {Sohlioa W10, po 45 - 5.

All children aeg ingdded in a schoot's Bully-prooiing currlcuiem. The beam doas naol wait for a child bo be the ager of
bullyirg b begin work, [Astasd, the feam proaciively ensures the meaningful inclusion of the child with ASD in tha
school's anti-bullyirg program,

SOLUTION #4: MSEEH

Mow can a team workeey on bahalf of 3 chikd with RS0 kew fae sure If ate o baing ballied?  Grars Geidd o
Bultying, Fart i, Identtfes the characiersiics of chikdten al sk of becomng 1argels of bullying. This sedtion qoes 2
slap furter o desonba the waening signs demenstraded by typical chidren who are Dewg bullted and cansidirs Thim
in light of autistic specdrim disondars.

Olscovering a Typical Child Targeted by Bullying A chiid with good
cammynicaton akilia - who also faals aduts ane belpfl - will regdily Bees Bsaislance with
A bullyirg concars. Howaver, many pargnds and peofaasionals discavar & typlcal chisd is
being bullled =Mer & Yengihy process wrought wila lrgatrabon.  Since targats of bulbving
chargcteriabeally hava 8 [ower sell-osisam and kck socal and commoencalion ekills, their
hasiance o seakryg halp is naot sureising. b adddion. many childran laal aoults won'l e
halphd &g proceed [nrygg b hande the sduakon 2o

For thesa reasons, parents af & typical child mey become awara of bullyvsg mdimtly, M
changs in @ chit s Sathavky ia oflan e first inkcaton thet a child s e targal of bullyig,
This requeng both parenls and profesalonals to be sansiive Bnd obsarvanl. Hera are
somg behdwvioral warnirg] sEns o & polantial prcblem (Voors, 2000, McMamam &
MAchlarnac, 1007

Tam diothing, 'nol knowiieg' howw BLdaa and seratchas occumed, demaged Badongings.

Raluciance \o attend for talk abaulh 4 hoal, dmp In perdomeanca, chooeing an illogica routs o schivl,
Asglding playgrounds, staying cfose Io adubls during unzirucduced mas, o lande.

Taking mare parsonal money than needad rom fens 10 schodl, steallng manay.

Shiap detturbarses, waking freguendly, havindg nighimares,

Uritual agdness or depression, imtatiity, sudden gadburals af bempar.

Dis¢ovaring Targated Children with ASD The waming signs thal a chdd wih ASD ix & bargat may ba
carhsing ard meleading, often resullicg in & delayed discoweny of & bodb-targel relationshin,  Fird, behaviors
charsclersbe of AS0 conhesa the issue; Sorsony, camimumesvon, and social lacos mey all play & fdld. In &ddiltet, &
“waming sign’ may ba demonstmbed a3 & unigua behavior. An aweranesa of thess domplicading factors b ampartant
to improving identfieatlon of tangelad chitdnn with 4350
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The Similarty Betwean ASD and "Target” Waming Sns  Many of the waming signs thal irdicile a
typical child may be a farget of bullying are akso behaviors frequanty demarsirated by chikdren with ASD; for
guampla, & ‘ack of friends and sl disurbancas. This makas it dificull b inbépral fhe maaning of the behavier of
thw chakd with ASDY: |8 ha being bullied o is this Bahavior & rasull of gutiam or Aspargoc's Syndioi T Loohing cloges,
SNy, SOTWTIUNicatan, social Iciors and'sr umigua fackore may agch otay a role,

Sansory FAaciors Sonsoty Facters may causa & parant Io suspect bullyieg whees: thent & norg, of Mg i when i
i ooouming. A child may B hypdd o hypo senaitve ‘0 zaneaey (eedbeck. or bolh. For mzample, dmy may Mpart
thatl “John is hiflinp me ag2inf What i3 seally happening?  MJohn is six Bnd ke all si-year-olds moves conlinually,
gocasionally touching Amy.  The opposite may oogur. Brant comlnually Rz Traswer.  Trevor never mpads he
aggrassion because i causes Trevor ng ooy he hilking abfeciz him far less tan |t would a ypecal child, Anather
axampla: To Beth, the distedion of sound in The gymnasiven Tadies” her each week. On adge and dafending hersalf
aganst the sounds in the gym, she struggles with tha pain Gused by e children shouling. S5ha maponds to olhars
with an imtebed and impatiant poshee 35 i ey ang bullying b, Ty e ngd.

Communicglion Fgelars  Sevoral communicsion faclors hinder didgawery of & targatad chlld wih ASD, from

tack of speech, to diicullies wilh crganirieq infomation, o poar bming co impared gagemabics, Alhcagh Mes and

nwmarous posaibilitea, here are B Taw axamiples:

Carl has limlted apesch.

By (rnfmmticatas exglusively wia pleiurad and aymbals.

Slaphanka firnkgpas kb oiganize ldaas; sha can el foud Bionas... eamulbanec sty

Lchaay raparta a badtying drcident bo her beechar using sdvanced wocabulary, dateil, and sccuracy, wilhol)

Mot estatdiahing the attenlan of the teacher. Lindaey's raport goes enrobced.

w Teyk reports 1o tha princsesd thal Charia @ beWeg bullled.  Taylor firat esiabhiahas the atterdlon of tha
panclpal Bl URes precisa wooabulany ard datad. Taykor's seporl 19 stalad mattar-ol-facily and withesd any
zlgn of amacdlan. His ceporl 18 nab 1aken sedsodisly,

Oy OF 1he mreost cribical Comnrrunicalion challanges discthy img-rding destowary G & baegabed child willh ASD is Crogs-
Confesl Commemicaliinr, e shaomg of infarmadion babvan arviranmenls. e fho Sllpading section, Ploy Telsptions
Tha Rghl Way, cross-mmiox ownrmanicndion is sddrassed in arlhar detail.

Social Fagtors In additian 1o sensory and communication fadors, social faclars can impede discoviry of a
targaled chibl wilh ASD. A child miay b unawsane oF rasled AMeanines, unabie o errgbonally sorl pranl fer
pasl axperaindd. or rsorhdirsiood By oaRers, THis Seihian dascribes 3 bw examphas,

Theory of Mind [Lesee, 1987, Baron-Cohan, 198%) is tha abildy '0 make acourals guessas sbout whal 8 parzon
thinka, feeds. and belisves. Many childran with ASD hana difficatty appdying Theony of Mind inlormebon, aspesaly n
1ha coasa ol & faat-pacad school dey. Hanry, age B, is uneware of the negetive iant of hls peers wha aszk i 1o
sing the Malional Anthem at lunch. Henny's pears are caredul o “schadube™ thaze patriotic recitals dwnmg limas whan
Fhils am ng aroundd. The adivity is nol discovened.

Urderslanding negativa intent Goesn't abways end the challangs. Whean Jed waa younger, he wag Iraqueathy bullisd
MNow ha can identify megatve inbeal, and @ dalameed a0l 1o be anyara's fosd. Lalely, § fow shedanls have ssamed
friendly. Jed wanis 1o be ferds with therm, but cant Mk L. Tha glighlas garcisely figsddy baatisag mesulta in B
npgalig mrction that Jod™s pesrs do nad undersiend. Frandly {faces cen hldea hldden sgandas. Choosing b *pags"
oot [hiir iprelliness in favos of baing e ona's food”, ha i requantly elana. tad does nol repan ki3 confugion Gr
Eintelingd
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Finally, a chit with ASD may be first a targal ¢f a ¢hild who buli=t and second 3 famget of adult missderstanding ar
miggueted MESpanEs.  For exanche, A peed had been poking Erc with a pendl fer anhour. Exc omgps up, grabs 1he
patcll and breaka Ik, Eic - am? onfy S - o firrily repimanded. Anolher prample Theee bays in waodworking clags
hava targated Todd, Tood s rantoved Iam woochworking cets becauss b v handee 1he social aspects” of tha
clgss, In bolh cAges, tha Bduits "meea” idenlifpirgg the tangeted ohild, shild irditsdly condoniog the Bullyeeg e havior,
A teRching Oy it st

Lnigue Fagiorg  The imam working on behall of a chikd with A50 may discover a chikd's ivalvement in bulying

interaclions via 8 uniqua fecior. such az a mew fomesed interest, One example from a parend;
Cagep wont fo dpy care dafore and affer schood, durimy summmers and schoof beaks Afar ore weak-iong
atay thene e Spart 18 entre weskansd ifimT wekphis. e fraly foumt omt why ke wag 50 obsessed Bloul
e wagghl ey He hod o b pepered 1o gt i beelivers ™ ai day cara.

Annkhar gxamypia rom e le3char:

I am 4 specis! educaion feechor it middle schodl. My strdemls woam doimg & URT o Garmar Sewekopmart,
Al horfe ard 10 saveral oigssas 4f 2chom Angeln dermonsliaiad & irrghlansd mterest &7 making memey and
e SOk Marksl. A’ AN Degan payng T ko jobs aownd the Rouse. HIs counselor discoverad by
aederd thal degelo wos payng & Stfen! 5200 G801 (g, Chtoe paid, 1A shatand Woukd ool can
Amgeds “Stupid” for the gnlire day

& focyned interssd is & Irequent characienstic of childran with 50 and cauld eagily o unnoticed B & warnlrkg e of
bullying. In Argelo's case, 1ha maw intemst in modey covld Reve rmistakenly bean 8nBuled to e Slert of e naw
unK on carears. Mobe that in adolescence, he special inberst may ba in the area of revange, dafense, waapong
aneltar tra militane (A dweosd, 2001],

Thes chalerga of dalimining f 8 child wih &S0 is 3 targe] of bullying seduairgs aduld 10 B2 infgrmed and Al
obsarvéers. A swareness of Iha Pypecal warning sgos couplad with an urderstanding of tho fackars 1Bak iy clowd
discovary if 2 star.

SOLUTION #35: PLAY TELEPHONE THE RIGHT WAY

Many patpde ramember the group childeod gama of Teleobhone., &
maatage B whepared chaed 10 chidd around B circla. This game
Trosiraled me at a child. Allhccxgh | repeatad b the chld on my rght
Badc ity witdl | esdd [oem the ch2d an my 3aft - &2 the Mastapa wes
sant alog through e sars and minds of sevarsl ather chédnen - the
rasgll waa peediclably an unrecogmizabla versssn of the oniginal
rpssage. My oxpenenca wilth Telephome iz an asampe of cmoss-
corleE! Commatcaot 8l 6 Wworsd - the maseape couddn'l swnvivs
inlac] across o distance of 2ight feel

Cross-coniaal commemicatian & tha recanding of sdomatlon m ons
amyirgomend and 1ha subsequeni sharng of 1het sama ofomation in
anplher Ty heke childran wilh AS0 Tva in nesphbortocods ee of
bullymig. il't important b 1sach chddmen with AS0 cross-conbesdt
ceronization s¥ille 4o they mey e able to affecthely tham 1haic
e oe cag wikh others,
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Faranls and orofesehinals know thal chikinen with ASD gfen e difficully dageribing
pduatans that oocur alsewhene dug 1o Sevaral social<ovmmunicaln chelangas.  Add
these obstacles associated with Cross.contaal cormmunicalion Lo [he E3oet decribed
sumiading the fizcavery of a badbying inlgraclion (dascribed pravecarely), and bhe Tewval
of difflicuky”™ o reporing bultving interadions from ana ket 1o anolied becomes Appendix A

rapdily spparent Conssquanthy. teaching a child to share wedontes of Bullyping widl O
optemally begin gary. Tha seddion shares a faw ideas, slarding young and peoceeding
Hwoorgh adolescersa.  Appendic A deteds severad cross-coniesd adivilies and is

avaikanie for download: ww, TheGawGanter.ong.

Cross-Context Communlcation and Young Children with ASD  Good communicalion habis are
prarequiste 13 eecheg 8 young child with ASD (o communicyle dodss onteds. Linds Hodgdon, MEJ , COC.S5LF
[1998] Identlfieg 1an ganeral guidelinas 1o suppart cemmunicalien wilk wearg children-

1) Eaton tha chdds beval .

21 Eslabligh aHentian.

T Propare {he chiks Fr what ia gerg ko be cormmunicaled.

41 Llso gagturgs and body languadge meanirgfully, and no! exceadaaly.

5] Support communicaln waually,

B] Spaak dowly and cleary.

71 Lir varbalhzabcdn.

Bl loclude “wal Arma” 0 Inberactions.

O] Suide of proempl e child 10 reapond i ok

10) Skay wailh tha iafdraclion . modiy adult sommuniElion 2 nessed.

A ety fedrEem fof yaung childan wilh AS0 G dnhanco 3 Lram's socal commun cation eMorts.  Mone Thar Wonds
(Sussman, 19959 = & vided and workbook [hal idonlifins fow eary stages of communicaton the Cws Aganda stage,
g Feguesmr Slege, e Eary Commuwcator atege, Bnd e Pener sleqe]. The program provides eclivilias 1o
enhancr coHmmunkcaton gt each s6laga. The philosophy of buildiag skills wsing an enicwable. socialy rewarding
lormal with the emphasis on Bclivikes 18ilorad {or & chid's comdmunicalon skills, provides a8 wondarful basa for
crCpuaging cross-contBd Commwnicalion. As a side nobe:  Angdher gxcedlant resource thet echoas the sarma
philesaphy is ff Takes Two to Talk [Manciean, 1992) This otk contadng & wealth of information and easy ganes
ard Bcivilias to bk communicadion akills in yeg g chikign,

With an undarsianding of & child's abddy and gexd communication kabils in placa, parents and professicnals can
|NCOUTaEe CHTIMUN cation between enviranrmants by: 1) making Lrouline. 2) modeling, and 3p making it jn, First, in
the bemsiost schedules it's the routines thal susvive [brushing beeth. 1akng 2 bath, communicaling amross
anvirgnmeedsh. Caratully seleciing and adding ong ordss-dontext actvity for the dally roubne will inreass te
Meolinord for sacoess. For axample, & praschoolar is faugh W find mom or dad 18 asngunca that "My bath is
finishad® aech momang or evening. Second. adulls can modal how o ahama infarmaion Tom another emwircnmant
uzing vibuwal props. For exampkt. D has lunch al Berger King. Ha bangs tha Burger King bag homa and sharaa a
ferw de'Bils aboud thal Betivity. To angar that this process is anjoyable, a chidds pararts and teachar work together 1o
davele Crealive |0aas that wil be waresiing and fun. Adlivias of Inceasing dificully may be setected B8 3 child
malures.

Cross-Context Communication and Qlder Children with ASD The ¢rosscooima sommunication
“pet Ihickéns” as & child with ASD grows older. Verbal abilities hawva improved and wochbelary has expanded though
aiher fachors conlinua to mierere with v $haring of information batwesn envitgnments. What al face velue appears
\0 b B rebactEnca Of dhralnbaraal in sharing infemation may be dus o 1) difedty recognizing thal sdhars de nat hawe
b informadion alreedy; I challenges reabed (o he skills required 1o recall, priarilioe. saquence. Bnd AXprEdt Svbnla
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AcroBs gmvircaumants, 3] negabve e:perancas wilh cross-conbazt ecmmunicalian via repart cands and phone calls
fream ihosa parplexad By & child's behavion amd 4) a growlng prvacyidalentivenesa reqaeting $ocial skills, Mixed
ifke Ehe canhagion it &n approaching Boolascance; 8 e when all childran becodra more prvds.

Lika youngaor chideen, good cémitunitatian Rabitt ar 3lsd prorogquisiin o gncouraging an oldar chitd with 450 o
comnunicate acmoss commads, Whal tollows is 3 lisi of ideas to fosler ard sirengthen communicalon wih 20 older
child with &5
1] P.R. [Fabence are] Roulne), Provide a relased dailv oppeetunily to slop svarylhang and 1elk one- or-one.
Make firme 1o da 50, Al lirres bor e Sponses.
2] Follow the Aroson Dafsne Gequad ruld. Share "why® o5 a prarequisiie 1o direciives.
31 Abandon assumplions n lavowr of cidkelting and sharing infommadion. Ak questions and'or provida MiHn-1he-
blank typa slatemants for e chid to answar. Clagify confuaing points.
43 Enhance impodant varkal eommunicalion wih casual vicuala, &3 asampes; Keep-Ade-Focted polas, {eallng
Thedrmorelars and gauges, andior Comis Stap Conversakons (Sray, 19,
5 Lengthen atlenilon apan b unusual Bpies; demonsirete an aobave sarast In the chlid'e agqeada.
6y Litan hievodye. The child may maan exectly what ha sand instesd of tha typlcal emplied mesnng. If unsura of
e chdd's InbaM, seek olanfication. |t may changa the rezponea he recalyes.
71 Foecud on ihe Infoamatien thet is baing aharad, laok pest awlevard pragmatics.
25 Excepl whvtn aachang and rde-playaeg how thoanghts can differ from slabemante, be siscarge. Ensure thal
words = fsalings = pragrriales) = foanlax.
By  ‘Whan possible, sham absimc] corfteidd vimy pndardlandable rhalasia,
101 Admel communicatons and social mislakes (DOFE Wasa't tlening™ Say 5o, apolkognrza.]

In general, the cross-Conlaxd communicalion basict thal appy 16 yeurg childran hobd mari for thaee who are clder:
1} make it rouling, 2} madel, and 2) make it fun and woeThwkie A2 pae of 1ha routiee, shane misiekea and their
restution. Fod exampe. Ged sharda 3 drafi of an arlicky he weoda that & Ml of hig edite’s red-mark revisions. Ta
kga orosg-conax communicabiag fun, Mam =ands hema 8 posicand of the rail slation in Lomdon b her aon whe B
injeresigd In traing. A faw oross-oonlaxt corrmunicaton hetds ardd ana ar bwo sdliviias - Selecied waith i Child and
employed On & requiar basts - demonstrate thal sharing informadion stoul pest {or fubene) conbexts and sifualiens has

CoyTeY WTpartante and meaning.

SOLUTION #: SIMON SAYS... DD THIS

Modeling affecive eonfic! resalution ekills all e time - g
aven "more often than wl” — 2 & chelerge for oven [hy
ol mature adult. Parenks asd profesaonels sare on the
tranl limez od & chid's life. Patience can be quickly (51 or, on
& baHar day, prat contnualhy st (o e fom grasp. Ken
Righy {1956) wriles, “G.X. Chastedon enca suggasiad that
the man poposa served by a schoal, apart lrom geRing
children out of the homo_ ws b peovida exampbes of adult
Bahawver undar siress = i 835

Adults Whe Unintentionally Bully Children Grays Guwds Yo Bamtying, Parf |, diséussad Ihe concept
ol gducaional bawying, whare [hent & ng " CONSCIOUS desira b twr, bl 1as2 any axuhiation at anoltes msery.
lndeed, I those whi pracica Lhis Xind af bullyss the bullying may be saan &3 for e viclim's own good” (Righy,
1004, p. §8). An exameie ol edywcational bBullying submitied by & parent:
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Ay son Dowg, oge 12 Nas Aspargare Sprdmme. He came homs o Sohod wih 8 wiiling assgnment
oompleted in his fpeeial gcabon o885, Thay had o wrile @ Rerdiaus stary. Ha wrola: "Dmosaurs werg Iing
lmrpest repdtes of A Koss. 00 facl, ecignhsts boliove ore specaes SUIT #2igls o0y, The Allgatoer. The Shark
is alsn semalimad condidend A “dinazaur” as ¥ lag changed very ik theyah Bwulion. ..~ He wiote oo
pages of perdecly areursie $ofad, willh PArAQRAnDS, punciuelion, ererpiting! it paAmAanghp wik Dgltar
than | igve evar seEN!

Hea was repnmenced Sreaust f was i a fofiious Story amey dincsadrs,  Ueder inferse rasmwm, e ne
o tha assgnmenl. TREG i wial ke vrote. A GRTOSaUr ¥ MWy SWimin ol Thems was @ Dimgasar in sy pof
The dingesr scerparmsd SN Tow away. ™ Hiz haicwriivng regressed 9 g ohid of five wears. Them werg
several mis-soalnT weonds WM ARsEiENCe, e SSEQOTMNT WBs rmeewTiden & jhig rires, Wb shighe
Imoramants 7 confért, hamdwrifasg, And pumalisbon.

There ara simdarias between tha inleraction batween Dowg and hig leacher and 1R dafinifg critéha ¢ 8 Bullyifg
Intaraction: 1) repested negalive aclions - or @ singular ewenl - loward & Largaled mdvidoas), 2} &80 irmbalance of
prrerar, Bnd 3 ditfarance in the alec) of th ndividualy mvglotg. Thatg & an gbvigag patenlsd danged: a3 a parant of
profazsional sxake 10 teach compligngee, @ chikd with ASCE Kaick b B8 Subrnisghee in & Bulying swlaraclag. Thia
arample trrgs b mind Twoe inpotant queskions mm The Anf.Sutping Gack (Seark and Skeang, 1339), 4 game
designed for children and adolescants: 1. Whal car your oo I lhe boty is (e fescher? 0. 55 f O 30 sfend upr do &
Qrow - ?

s addition 1o 1ha similarties Betwesn tha dafiniion of bullyirg amd the imaracton betwean Ceasg and hi| 1gacher,
there B Iha 1z308 of zalf-eateam. Or Tory Attwood raminds wrkshop Swedeencas that & cheid wih ASD 0 & schood
settwky haa Bn expoaenillally Increesed social chellenge in conlreat 10 he pesrs.  This makas protecting and
memniaining & chikda posdlyve aal-eslgam a9 dificul 85 W s im@erent. The worst [nault for & child wile AS0 e to faal
Imea kelligant {sttwood, 200050,

The exempe of Dowg and 1ha writieg Bsgignment iz subemitted b raisa aweranass, nal Lo extend Bn accusateon.
Therg acg law - o any - parents or profasslonals whe can decare thal all Whalr Inberacilons wikth chadren ara mcsiese-
M. 0 Sdditicn, fike checren, s amposskie for aoeats 1o eam il e bcus s on acoesakian, & new eEsankaign
Mied, Correel, Confor, Concads, o Tasen” damarsiraled ika aach cpdion i ofled 8vailable whan adolbs s 10
corrmet G, on Sevheade (Gray, Z000). I i possble Tor pargnts ad prafesgionals io wfenliby social mslakes o
leara b raspend 10 childean with ASD aNactivaly. 1 Lhal llght, Dowg and Ehe wiiling aasignesant will Bba ra-asited al
e s of IRt Sainn.

Social Goals for Parents and Profezslonals voaars (2000} denbfies & st e challenges fof adulls
conclrrdd with bullying BahdwEde 1hal may hold anhancrd ofidal Gy G paronks and peodd sionals wihe wark Gn behall
of children with ASCr (lis1 from pe 23280

11 Take parsenal responsidily [or crmatieg 3 woeld of nonyickenca

21 Chollgnos slermclypes

3] Choallgrga the use of physical disEpling

41  Challengs (o media

5] Chaliergs gossp
Tér a thild who kedubhs o - prigd imitales - adult behavior owver thal
of  peers,  he  diekemwends,  aclcons. and allin]  rpsodution
ralewis  IBAL pRrel% and imachers Tollow take on inoreasing
importance,  Transaliog Yoors' lis! (above) o coresponding
anti-brdlying oeals Tor adulls working wilh a child with ASD in
hmar Real World resualz in s list z
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1) Epsup sgfe infemotions (sedafly, smcticnally. and physically) bebsaan s sdult and a child with ASE, al
tomee ared at scheol, that am free of the three defining cnitena of bullying (rapatiicus and continual eagsesurs
13 sialions wihere thara iz &n imbalance of power and a ditfaranca In the affect of tha adult and chidd). Ba
saclally craabva {342 the Mew A of Socisd Crealiniy, balow).

) Ahandoe SESURTSNIS feganding e ocasl offomiation & child has sndiod The mobvation bahiad staiarnen$
and bahayviors, Auvosd verbal |Abeltg r Mooghie ihat may be naccurale (=Aws (82 sk, mEnsbivg
Okdsanitas, W, 2Ry yelaing, Inanoropials, marplaisg).

%) Share accorats ocw Aftmmalit that iha chliid may ba misaing.  Stey alart o meleadog medle and
childrena likeralura.

4 Canplentye model god feach affactive conficd maolbian, consldar the chids perspectva and peacabul
resHulion bebwean compating ageudas, wse lilerally reaaanahie COReqeneas inr misbenBved.

5y Buitd showeg fimes of cormumamicalion bilwinter grodiiengdls ark? garetls Thes rulge of thamb has abeiyrs
qarved ma wall: Everyone iz boling tha nath and makineg ther BEsl @i, Ahandon Secdnd quectitg and
wieh from thera.

Tha Mew Art of Social Creatlvity  Chidran with
ASDH retpiite pirenla and pealesdsonals b leam e art af
wacial crealivily. Condider thea fravkoas axampla of Doug
and the wiiling asgigrmenl. The goalis fo feach the maaning
of fiction. not compliaece (0 & meos thel 5 perived 65
rmestingiess. & lifle spansivo [Riclkirg. peagElanning, ol
cooperalicn can bridge tho secol gap, Lding he abek list
85 & Tremewnrk, social croalivily it ussd on he prafes sl
siche of the sociad squaticon g improva tha odds of & pogdlve
CHIECTHTME.

1. Engure a safe inlasastion. The faacher knows Doug's strangthe ard how he ledms. Te balp Doug wiile a
ficilonal elory, she "colors outside: bhe lnes® = Lhinking creatively 1o devalop 8 plan basad on Daug's 1alenks and & few
aocommodetione.  Greal guthors of figlign aben bEsa ihelr worka on extanews research. Fads ame offen the
beginning of grast fclion.  Since Doug has @ somanand of fectual mlomatllon, ha'a half-way there.  Daug may be atle
13 halp hig pears Nind fBcis b wse in their Slorkes. Providing asslstance bo athere |8 8 valuetde fendship skil, Gan this
b bl irvli e By T

2. Abandon assumpliops. Doug's isacher eavas Wbl to chance in teaching this dificult concept.  Sha
conckiers his challengas in redalion to this azsémemant. Wil Doug ba ebla bo independentty fokew direclions that
requird 8 peeraquisde abilty dopretand? What aboul sequancng af daaa? Dogog ablan Inbenprets nomation liberely.
¥ o i5 mncgraged b, “haka H ug In his cwn mind..." . 58 will, a wniften wark drslght iom Oowega mind bo the papad
How can Folice b maaningiully described or demoenstaled & Dowy? Doug's ieachar taes all that she knows abaul
his leaming $4yk: to help her conaldar his perepecing,

3. Share gecuralg nformation. Tha assistam ard Dowg propant 1 cnpiate tha sssignment. Doug i 1Hd that
his knowedga of dinttaut Bacts will Be wondedul for competing This assigrmant. Topsther, by wisually [dantity {(Mat,
atc.] the shops_ 1 maledals neaded (a wiiting box, pencil and paper, @ compular, o 8 Céclapkons), end tha paople
whio can ba of assislanes, For ihis asslgnment, Doug naeds his wrilng bos @l chocaes B write with & paper and
pencl. Doug craaled his wriling Boe in Septamber and it is full of photographs fram home (vacsllon brps, fBmity
events, aic), ohjecs, and picturas. 1t kept in tha classroom. Wheagvar thana 13 8 widlng Saespemen, cut Comes
the ko,
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Doug selecls a phoke e 1he canbast af the story, (E 13 of hs biihday party laat year. Binhday party phoio and
dinosaur at hand_ hene we oy [Arawing &l D way. mird maps, Soecsdlag):

»  The difdsayr hat a nadra. The dinosaur's neme s . Cymnivorey? Great nams!

Mo wall Ba ged fRe invdabesn? Can he read? Oh, 8 Tiard will belp i tead? Mice frsoed]
& Mo bong s Omnkeora? Ham et o, Tha dung roam is _ feed long. Will he fit?
[ ]

Lets Isah 81 ihat pidura. Tha peapla &t Ik binhday party ara . . Bnd . [Qut coma
ki phicdaa od fhe baach, woodd, and Dznay Wodd.] Oh - the pardy haz 1o ba mowvad cubdoars?  '\Which
Pl

The drawings rom the Brainsiommirg sesskon aee sceced Tor o fngd slory and sequenced, Do 0 Doug™s difficty
wHh fine mHor skills and specifically, handwritieg, he dictales the story  This entawes he has pnly gne difficul? fask 1o
tackle Bt 3 Wme - developing a fbdional story is challenge snosghl Whee the assignmen| i compheled . The woed
fehicw is introduced. "Boug, pour Tacls helped i meclude o dinggaur 21 your birthelay pady  OF coursd, i 8 sloey That
neyer realy happaned.. . 0's fclion.  Joest like Tom Clancy, you used [Rols 1o write gréal [clahnl®

4. Carefully madel and teach effective conflict restlution. Hara's a dfferent zcanarc. Tha assignment is
vesually deacnbed, atep by otmp, wriling box ready, and Dousg izn 't happy. He woulbd prefar not ba comblne sk @
hiz wribng bax with facts ebout dincsaurs. Ha's emphatic. T CAMT BE DONE. | WOW'T OO 4T yYOULRE
YHRECKING (T." Douag'a objactsrs sound like defiance; te ga-1uwwe pogeibility exats thay e slrocana kdeai with an
whkward delrvery. To &7 i Bssessiryg Dowg's molfealiot 13 sooally Coshly..a35 coMly 84 "judl giving in”. Thers gee
some 1aeching HHions opan, Tor exampla:

I fakes f#0 poinis fo meke 8 e, Tha firsl oplea 8 e mest Impodan. Lnas of conlct, like all lings, ame
determined wilh fwo points. Demay hes one poinl, and with hig kkad obgacliond e has jusl pud it down,  The leacher
shit Bag tMe ofher pouwnly thare & no conflel 82 long a5 it sknes wilh 1he baacher, Consideding Douag has 3 zocial
imgairmant, thig conflicl i nat regerdad 29 8 ahefssfe 1 completion of the 323 grmend.  Inztead, Coug's ohsciensg
provvide an goporumity 10 model and 1eech social skille 83 per of the asssgnmard. It i3 hare hat it i3 dabarmined i
Coug will gain addiional praclica fighting - or - laaming aMaclive condlic! resHullon skilla. s e lBachers chioe.

Avkipyindie the childs el and frucheaiion, Dowg e engry. Some (dags: 1) Use & thermamssier (kb
2000y to help Dowg idandify what te is fealing. 2] Write, doal falh. Tha asastanl arnd Doug exchangs noles: ha
writed out hig featration, e sasiglant whites aboul how ahe wants 1o kdp Dowg complate 1he assignmant. They
devalop a compromesa. 3] Doug & sl slruggling 48 conlicd his emolins?  Shalve the argumant: Weraly. Plece the
whitlan &fgeatient on he boshshed. Také 3 biadk  Holom and ro'rieve the written asgumend and lenl cwvar, Laking
Doug's wiathen angaments inbo sansebeaalion.

Consstar an alfamate route. Doud's 1eachar domenstrales positive conlict resolution.  There 9 nathing 1031 and
much 13 b gamed If everyone makes d (o 1he destinalion safely  Maybs i's facts first, ficdian leter (lomorrow?); a
sevigihaned bmeling for asagrmend aenpletion: or 3 plan hal compromises agandas. YWhal abaut bweg papersT Ong
papar wilh Taciz oady, the ciRed 3 joinl eMort wilh facts and the usa 1ha writing box? [Tes much wark gnd s unfair?
al il irs Dowy's ides| Exiend e due date. )

Whens the brpok? This aesignment is relalively 2agy for mast children, yel vasy chatemging for Doug. A bieak o
Acheduléd in (ha wadrk plah. If rocnss is e break, is il relesag for Doug?

9. Build strong hnas of comemunication between professionals and parants. The special edusation
teacher contacts Doug's parenls. "Qoug fackled 3 dfficult assigemant 1xday like a hero. Hare's haw he did i,
Cangratulate him whan ha gels Noime, be: may be a litle mora bred than usuel.” Sometimeaa, e gubtoms may not ke
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ad porsilivd A% puetlS and ProfgLAnnal waoukd lika, oF thety FURY Qiaqres redanduey O of Mot A5petls of & chikl'y
mdarcatignal placerbnl oF program. Thers i & $ulion - Solutkn Cclas may help.

Solutfor Gimfas (Pearpolnt & Fooest, 1823] B an effectva and afliclanl problem-satding sppecach.  Six 1o bwvebve
peopde form a graup, with the Rkwing rolas dentiled: proiem paesanter, process Tacaiglor, nole taker, and the
remalnieg mambers of the beem. Them am four digminule Sy b enlirg probads takod (@53 han thirty minpkas:
» Step 1: The protlam prasentar hes 3k unmemupled minutes 1o describe the probiarm, 1P nzRed poge o 4x
rrlmybes, tha group wals Tor e memnas o pass. This s ohtical, prowiding shy people with cpan lime (o [2lk
Iraaly. The slx mirndaz akeo Bmits those who coudd talk much langarl
» Stepg 2 Breinstomm. Evaryona oMars ideas without any one parsen dominating, N i not g e 1o
clarify the problam ar Keas, or [or the probam presantar to comment, The problem presenter
lictans; the rearder wrilas.
*  Sip % ChaloqLe ked by the peokdem presanter — B chanoe 10 clarify the protlem and sapicre the supgasied
ihgas, Ther wius o o posilive naw staps only, el on whe! can't ba dons.
&  Stap4: The problers peesantar and 1he graup declda on salutions that may be implamentad within the ned
threa days. A mambar af b group wilunkears 1oocall tha probiem preaantar s thres daya o follow-amp.
The appraach is highly productive: the Shivchae maximizes probiem-sctving while manimizing the pitalls.

Tha Curriculum of Adutt Responses Faranls redaw thair child's school schedute - math. raading. sodial
aludias, science, physical sducalion - and mistakanly canciude that there is no sotial curmicelum inoplece, Thend is:
gl day, evary day. Al home and # schogl. Parents and professionala wnderestimala the Cuicetort oF Adulr
Rasponses. Doup and the wribieg asskigmmont is ane exanyse. Hera ara athars:
a A child Blunz aut evary Bnswar during a class discussion, 8l clagsmaiad watch tha taacher 17 kesm how o
recspond b an iritaling pear.
& & Talhgr arriveg ko phk up hia deughber from school paly Lo discyvar thal agan aha hed gone off 12 see the
fish it lna gaipace room. Togethar. they sit down and wrile 3 plan bo uae Iha mect day.
% A chilgd with ASD 9 subty pestared by @ peer  The {eachear cormgeta the pear. Sha ahowa the chitd with AS0
how & ragpond 1o 1he pearahauld L happan Again. and asks 1o ba Inlarmed.

Learning 10 vse The Cuminwlunt of Adef Responses a5 an ofecive inslrucional dirategy 13 not 3= eady as il may
sgern. Informetion is available, Mew To So A Parsfro (Twachiman-Cullen . 2000) i3 & worderdul resourca 1o help
parenls and professonals mspond effecdhmy 1o children with ASD.  Designed for pamprobrssionals, i has
applicatdity for parenis, teachers, consulands and admeusirators. Asparger's Syrmdmnme: A Guids for Panss and
Profgssivials (Attwood, 19588) is ansbor resouisa Tull of pracilcad mformation. Published fusl thres years 304, many
ir ima field covmaldar it 3 chassic. Finalhy, bha book ulism and Leaming (Powmll & Jordan. 1297) i3 & fde LngURE Bar
im fhe fedd. Emch chapter is a highly peaclical demonsirakon ol kaw 10 minmize midakes on e baachag slda af the
social tqualn. To quobe:
W stay ad Do sdie to shere sulisiic wops of urdbrsianding bud Mhat is ouwr proeinem A feedfiors and oor
slaring podal Jor &y mowe foweds meal sty O 18 pant of o Slistesls.  Then £5 8 iaiural fensr
{wihich Drfossianars Nesd io reeche) batwedr, oo i are hand, respecting Bee indiddusd's oelEd dod o
working within i3 consiraimts, aed on the ofver hand, g fo enoble ddiidtals with sulism fe wodk
SeCney arkd v productialy wilin e moet-getistie warld By improvieg e efeciveress of thair thinking
B g e, 1)

Paranls ard professionale Bra & powsdill $0c cameulum. The Curricuem of Al Respondes i the handa of a
1aam als0 [marmicky tha Al of Social Creaiity, modelg social behavior and confiict rlulion ki hat ane o Eisant
with the social objsctives thay wia for their child wilh ASD.



SOLUTION #7: WE'RE NOT ALL FRIENDS HERE. THIS IS OKAY.

Grays Guide o Bulying Part @ The Basies (Gray, 2000) described a type of
relabonal'soctal bullying that - unlike bullying thal i based n Acgative indanl -
ariges instead from sociad curlpsiy (Gray, 2000, p. 12 in this edition). Hers,
childiran who ara aimost always cahng and sensithea loward thair paars
comduct an mmpromglu “social expaiment™. CuEle unintentionally sy “stumbds
gorggs” a classmalte’s unigue response or chamachenisiic.  For example, Angie
beginzs barking Bke a dog. As an unlikely sixth grade behavior, the Barking
draws the attenticn of Angie's peers. What siarts wilth the exchange of a
few nervous smiles and gquizzical glances, quickly results In a group of
children who galher afound Angie, gigoling. Someone CRElS oul, "Angie, moo
like & cowl™ ., .and the doss! Whal's up with thix? Thiz form of bullying has
ironically mixed potential — children with the greatest cagacity 10 become pan
af thix salutian o bullying ane suddanly angaging in ona of ils most danganous
forms, as Voors (2000) describes:

i its most insidiows form, bulving fmolves @ cruel form of humor,  When chifdren associate humor will
ViclaGeE 8 Biilying Sifvaiion, thay ans kel fo Become desensdized fo another parson’s pain, Jusf as a
parson canms fesl anger and smodional warmih af the same tme, one cannol experence crusl hivmor and
ermpatfy for anclter persen ol the same time, ... The lsughler thel cawses bystanders lo become less and
Iass affected by peer sbuse makas the abuse more fhely o happan again. Their Boghter remfarcas the
Instigator's pencaption thad nothimg s wrong with the befawor (p. 11).

Parenis and professionads can help childeen aveld these mislakes with instrectional stralegies and age appropriaie

sociplemotional information embedded In ihe general cwericulum, Heading off thedr confuslon with information and
suppart gives compassion an spporbenity to play a rala in the classmoom,

# Case for Soclal Accuracy There's frequently a difference bebeden how a teacher refers o the sosoial
anvironment of n clasaronm and how I S aupanancsd By chiden.  I0S the classic gap of fiction vs. facl  For
example, a leacher comments, = we afe ol nends here, .., Oh, really? Whal grade is this? How children perceive
gnd undersiand what a fend is changes rapidly a5 @ child grows: In preschool a friand (2 the perssn who has 3
desired loy; at age six & child changes "beal friands” manme frequantly than undenrsear, by age mne a fnend has a
goad personality and matching interests. Looking around a dassroom the first day of school, a child makes a rapid
socihal assessment. thrlled to see some children and passionately diseppeinbed to see olthers, The fact i3 we are nol
all nends hare and $on't want o be afther. ronically, (he descrepancy batweean a child's aclual social e and the
Fictional reporia rom adults are not usually problamatic, The teacher says wa'me all fiends here, we know we're noL
ko hands raised in confusion or harm dona.

In the same classroom is Cedric, eight years old, He Is a child with ASD who ofien makes literal interprolations and
is nol always privy 1o the “intrinsic™ social undarstandings of his pears. I's the firgl day of school. The leacher
Inciudas i Rar SRSNIAG COMMWEAS that, = dvafvons B & fnend here. Friends oooperabe wilh ong ancther™ Cedric
beliiies hied, Al mecess, two “fiends® ask Cedric to pull down his pants and he cooperales. Or, ihe teacher
comments in passing thal =...a fiend is slways there for you™, This is great news to Gedric.  The first unsuspedting
classmate who extends a friendly gesture on the playgroand inherils Cedric as a social shadow, Where typical
childran magically go about thedr social business despife the confiscting information from their leacher, Cedric doss
nol in condrast, his only sowce of social infermation is thal impaned by adults. It is all very confusing. His sockal
impairmiant is compoundad by the information he s given.



A cirvaloperiantaly dcdzds porsoeding changas thi wotabulary Slighlly, amd dingsts parentz and prodezsianals 1o

sale0l socially acanala rescawcas, L charges {he {one. rght friom tho sk
You may ool amind the classmom foday aed s88 feemds frovm @5 waar, They may be powr fvamds agait
thas wesr. They may Rol.  Somme mey discover maw fiiands. You meey 2ae childmet e o tewe nevyer mad.
Al of this iz ohay. Ong thimg wa aif hawe i commoan. We a8 Classoom Goffeagues. A colleegue s
SOFMEoRE WD WOrKs wih pou. A collesque may alie e g oend. Like your meem oor dad, pou el work
storgaide peopla pou Wee gog coople wou dant e, F wa donT Bagree. Tl 's interesting.  We sl Jegm fa
wiork § ol We'll davelop ries fo keen averpona'’s body, feslimgs. gnd telomgings =afa. We e Qoing tn
hova B great paar.

Chikdran's liberaiure 3 a grest source of soca inlomatlon for children; itespands and
applins concgpls. Conversely, chlldran'a books may also ba highly misiaeding. Thls
Apphars G general aocial information as well a3 o bulying. Soma chiidren'a Waraboe
aocuradaly mflecis & chéds socinl aipanencas.  Fof exampla, Makwesq Framis
(Rogars, 1967), desonbes the soedden sonel up: and downs of play among
pretohesdedts it A pocitva, honadt, and alralghl-forsard mannar. Othar tklas bor ober

Appendlx B childran inchede Kids YWeild Tvdengh I E2sape faam Hate Who Heve Toumphed Oher
e, The G S O Trovble {Fairview Press. 1900). and Wa Cart Wk i Dl Confwef Resoaton for
Chifdren (Pollard, 2008}, The great mesourcas are sul ihee:, unbarunately nesed on
the shela3 amang e wad boys" of children's liveralyrg, To shoden dhe $earch,
Sppendix B reviews childrens Books lhal addrass fMendship. salt-esteem. and bulying with consefedation of (ke
unigue leearming sivle and ao0al ssares o children wilth ASD. Appendix B is ikl 1o dovmigad Trom e website:

hmigr ar.

Massing with the Social Hlerarchy Mary schools vse programs fhat build redalionahips #0d 3 sirang
senga o clasercom commanily, O, Barry Prigant COC-SUF, a clinical schalar, resaarcher and congultan] kx childran
with ASD. ralgcs (o fhis 85 "maessing with the social hierarchy™  Thase progrars swpporl “chimate faciors” thal
maximipe positve inkeradiona ans minimeza e potential for bullying, This Section keoks at stradegias thal mass wih
the sodal higmrchy in elamentary soiood progrema,

O of the mos)| drarnalic exanvples of 8 1a3cher meesing wilh the socia
hierarchy is docurmesed in e Book by educator Yivien Gussin Paky,
You Can't Say Yoo Cant Mgy (1992). Sha amecuncas a new rls in
her kindergadan classroom af e begonning of na year, “You £an'
cgy, "You can'l pley!” The book & an accsunt af the chanpas i the
social Tuerarchy. v her dassioom and , illysirates how tha laschar'a
arl can 8HACK \he evil of excision at its chidhood roat” {Ball, ),
Theagh | am sl undacided regasding my Gpinian of the premise of har
book and the socal expariment it describes, Palay breaks new social
ground with amplicallons desanding of dismsscn.

Many alemantary schools siuclure ralationgrups Bnd employ instacional lechhiques and

pragrems 13 promobe a positive achoal community. Many of these ideas arg ekments o
bt praclices. Hare are some eodmples

*  Pagr medialors.  Pesr reediabora ara clessmalas irmined Lo Sase 35 a Third

party”. in Wt resolelion of bypleal conflid situahen: Al lanlaon Fublic

Schoos thay are called Confiel Managars (Wiliams & Keehn, 18082). Thasze

uppr elementany shucerds Bgres o sono 23 rala moadala and receda training in

A ndix <
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aclive lkslening skills and shep-bwsbep conflict resoduton. The result? & reduction in oNice miemaly for recmss

problems. (Mole In a bullyirg intaraction, chddren who bolly ara nol seahing rasolulion, makiteg pr rmsdialn

inachizakie ]

*  Buodies, Wany sehesdy &re paifEg yeUnger shcanle wilh older heddbes, Buddsas hok with acadesnic 13388 g
2ssume 3 “big beoihee™ or ey Scmber” role. To youmger chiedren ofien fighdaned by older childeen, & buddy
program can roplacd Mars with pogdise experienses. In tum, oldar ahsdanta Bearn 10 nurure end assisl those
with |eaa scademic and physical power.

¢ Alamatve Aecess. One satling with a high-risk for ityving on ey Feal Wordd Mep s dhe playground,
spallcedy, Pecasd. Moy chikdren find this vnstrachued Eno sbreishd. Somd SCR00S e PeCRsd Sllamabhes 16
eraura all skekenls have a chance o retas and recharge, Appandic G oadaing a 1l af recass aHamalives and =
avaliebla for downdoed: waw TheGayl entar cng.

a Cooperatve Lesrwming (Johnson & Joheson, 1591, Deehon & Wilson O'Leary, 19594} & a reseqich- bazad medhad
of wsbrucicon for teaching scademic malarial, social skils, and dermtrdic volues,  The amphasis i3 on (ha
compdallon of taaks In eaming groups instaad of indnddwal work. [Eido pobe: YWheon imrching 3 <hdd with &S50 in
coaperatve lBaMing Bctivitles, peovide strucdura to e rode within the group. For exemple, Bssign a tesk thad
1o shpdan] may complels indapendendy o ulmately merge with e aMorta of e group, gradually increasing
greap irnvilvgangnt wilh ubseogeent actaliod).

SocialfEmational Gurdcula and Activitias Seneral education teachers basa helr efforls on salecled
curmicula it ardlh, rdading, SeancE armd opaling, anhancng bosa Reswong wilh creallse aclvies thal Bod maanirg
ard applicabdily. Socnl prdaratanding Ang soclal skills 8ra bBasghl wa the Sarma procgsa. A currioutunt Hevidas the
guidebook; she Teachar bangs il K lita,

There sre many pachkeged generl education cumicula thet premobe posdive social and smobon-manegemant skills.
Cine gxpmple |2 1he AfecmoedSacial Shilla: frefeectionsd Stetegies amd Technnpea Program (ASSIGT), daveloped by
Fal Huggins §1950-1887). Thiz program foaters posltva gall-egteem, zelf-nanagamant, Interperscral ralatlonships
angd ampliondl prdarkandig. The $ories of e wohaned aodnesses 10pIcs am Croaling & Carmg Clatsmorm 1o
My Kids Find These Flrangihs, The program may be irdoaponaded 3% part of 3 $thool domabe curriculur Tor
childran in slerentany grades,

In Bdditicn 13 packaged curmecule, soama of tha basl solivilias promotirg 8 posiive ofessroom climabe are craativa
clasaroam propacta. Alica Walkar, tha Paltzer Pnza winning authar of The Codor Furpde, alao wrote a chddien'a book,
e Gresn Ztorma [1881). The slory 1= sboad Johnny who keces hie grean slons end discovers thed damcdatading
kindnaxg Io tee onky way 1o find & The book has beed used 1o insbgala & vanely o cassroom sedlvidles, for axanple:
1] & singla greadn Bione &8 passed Seoned 3 clasaroom 89 chddNen Bzl ofe andlher, 2] each child keepa & gresan
atove W hlather desk as & famender of les3ans i the 9tony, oF 1) the 1eacher plecas 3 grean eloae W & langa |ar
whanawer 8cts of XIndness ara oheensd .

Epecifcally redated lo tve accaptances and suppod of chddrea with A0, he ef3an plan The Siah Setse (Gry,
15565 halps lypizal chikdren ages Seacen tRrough wighbeen wredsrstand Uhair cl3ssmate. The acvity opans wilth 8
g curkintan o Lhaid ey FE%4a. Chikdnen idenldy how they would assisl 8 classmata who cannod gee o hear by llsding
A variaghy of Kand, Thiy et irdrdducesd 1o the Sikth Sonse - [he somal samse - gad how  works.  This resube In
ancing i of idoas 10 hedp chastmandd who slnuggle with social skils. Exanzive mitrmal axperence with the Skan
FEh Sungaersts o kg o positiog long-laslng impad,

SChoo!l prograns (hat mess with Ihe social histarchy and social cumicula can strengthen social understanding and
poar relsliohahips. 10 Addiian, inbormalion thel essdans unanswersd sociel questhons regerdineg & claaamala wilh
ASD can raplace chikihood curiesity with compassion. The basics of social understanding focter Socsl Feadinans
and peoanda & gradt Back-on far a bylly-proafng assemibdy.

Ir



SOLUTION #8: REVIEW BULLY-PROOFING CURRICULA

Many school districts currently adopl bully-procfing curmicula a5 a part of their educalionad program.  This section
describes an assembly in Jenison, Michigan., DOvr. Marcia McEvoy. a licensed psychalogis! and pravention spacialist,
works with fourth grade students (ages 8 = 10) using a bully-procfing program she developed (McEvoy, 2000), The
program ulifizes sccurate nformalion, discussion, a video, and mle-plays o cover the lopéc.  Through my nolas,
those reading this aicle ane nvited o come along to thes moming essembly. Welcome 10 Pinewood Elemantary
School and Jenizon Public Schools.

A lew commeants belona the childeén armve. Assemblies ke the one we are aboul 10 obsensa ara al tha hearl of &
bully-proefing initietive, They represent core alfiiudes, concepls, wocabulary and skills that are  reinforced
with aclivitiez in the classroom. Thafl's why we're hare. |F's important o watch and Esten carefully for elemanis thad
may ba confusing for a child wilh ASD, Specifically, our goal is to consbder confext, contend, and sfyia. Take plenly
ol nobes.

The Janigon Public Schopls’ bully-procfing program for fourth graders bours amang saveral local alamantary schools,
gcheduled on dates spanning a few months, A simlad amangement is Bkely in olher disthcts. This enabbis
observabion of @ program pnor 1o atendance by the child with ASD. Daspite the advantages of praviewing a
program, an awareness of elemants thal will vary frpm school o school is essentiad, A Pinewood Elermenlany we ang
seated in a comfortable, carpalad media cantar. Wil that be the sama anvironmeni chesan for the assembly that the
child wilh ASD will allend? For a child wilh ASD the difference betwean atlending & program in a carpated media
canter vs. a sound-bombarding gymnasium B significent!  This inroduces @ general rule of thumbs  faclors
sumounding an assambly vary, Anticipating the possible vanalions (setling, presanter, lime of day) can result in
Ingical accommodations for the child with ASD. In this case, the value of pre-planning translates an owunce of
prenvantion ing a hippopolamus-size beneil o e child.

The assermbly |5 aboul 16 staf. We ané surrounded
by several classes of founth graders. Fourih graders
are an intriguing populalan.  Physically, they am
yasterday's sie-year-ohds sireiched over the oullings
of wish-we-ware adulla. Thay sit parched on
e Social development fence batwedn “a fiand is
sgmeons who has a toy you want®, and “a friend is
someong who shares ned ondy loys, bl inlerests,
beliefs, and sacrats.” Public with their knowledge of
cumant fads and frands, they are private regarding the
thread-bare stuffad lion that stll accompanies them 1o bed. Here among the experts on playground pollics and
apprentices to adolescence, the topic of bullying mests As match. Audience o the first glimpses of ethics and
marality, (he vaniage point of fourth graders is original and open-minded. This will be an interesting moming.

This bully-procfing assembly is a hafl-day program covering & wealth of informalion in & relabvely short amount of
fime. Standards of collaboration, respact for the ideas of others, group problem-solving and student pariicipation is
eslablshed within minutes and will continue thraoughout the assembly. Thiz fasl- paced program holds the atiention
of participants by altermaling instruction with role-play. Wasking with Or. McEvoy and Pinewood's elementary schaol
counssior, Ms, Judy Williams, the children discuss and practioe the following conceplts and skilks;

e« Whal bullying is and En't.

Power in sociad relationships.

& The feslings elicited by bullying, from all three sides (child who bullies, child targeted by bullying. and the

social majority).
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Molrvalion Bahind Bullying.

YWhy soma children are {318 Ty Bullyang.

Tha wapac! of bulbing, imewdiabe and Kng 18,
Halp for tha social majonty: whal o do,

Tha distinclion bahwésn g and rpdling.
Threa mdas to followr 1o arsure @ wadn Gehool.
How bo reespand o & chikd whio inilses & thallyirg inleraction.

& 4 & & B B &

The Bullying Basics The students readity ideafity closséis Bullying DaRaviars nami
calling, Hweals, and eut-dowms (boser, Stupid, gk esclusion and physical apgression
thikiryg, Ricking, tnpping, Hocking aomaone’s path, playirg Kesp Awsy widh someone’s
baloegings].  That defintnon @ expandasd a3 ey laem bullying Bls0 incudea subille
aqregnon thad i aqually damaging: & glanca, & geatune, o 8 "look”. Regardlasa of Ita farm,
tha reparts of padkdpants reganding the Impect of Balying 3re 3 ancaraly slated shedow of
ihe istadrch: it rnakes U fesl hae, Shankd, antbarassad, ol ool pedndid, Brd Jnwiedhie.

Accoeding o Pingwosd's fourth graders, social poseer bekag 1o Caasmates Wi hawe more strength, $iZze, wal
skills, alhbalic skills, inbaMiganct, ood baks and'ar ey riative 10 Reer pears, Tonworsdy. 1hair lisl of hilkdnan
wilh dess social powr includes deficils in dendical charattenstcs: children who gre smallar, quister, cumay o
ewlward, |22 intelligent endfor who wear outdated, outaized, or woirm chathing. Thay leam sccial pawar B okay amnd
i camas an inheran rasponslbility be use it positvaly.

By & raise of hands, the majordy of fourth greders admit te bullying someona at heasl once Al &¥TE wnea In their
school career. S, why do chitdren bully? According 1o these shedenis, chidren bully cthere 1o; el battar, wears
Hhers, have mom peser and contrgd, ke codl, get what they want, end/or deal with negatve fealings ey cant
aipiaad, like [ealousy, anger, avd regantmend.

Tie particpants karn Bl childred whip oy ara likely b0 hool SiBculty as 2dulis (increased likelinood of dug abuse,
abughe relalianshipd, And Denng Srigesied 1or 3 chrb). | oiRbr wedrds, o Bgdh gradad who mports Bubying bo an adut
Pt Liitamyabedy Dedpinyd dhe ik wha is fargabad g e chisd whe Bullies,

Tha DHfarence Batwesn Ropertng and Tattling  An issse tar bourh gradess & the fear of being
acragd of Natling” oo “rafling”. (e, My mpies 3 cheaw dislmiclon betwwen “ratting” and “raporting”. H's raitiog i
e vegson ke Elling an adul is 19 gal help Tor 3 problem you can sobve yoursell, gal youe own way, maka poursel|
“logk good”, or gat somenne you don't like in roulble.  Conwersaly, d's meporfimga o someone’s body, beallrgs,
Is¢mdships, of progeerty i gatting hurt.

Help for the Social Majority Chisren aro the soclel “front Ime<” in any schagl. Thay are masl kely b be
amony U first (0 obsarwe or become aware ol bullysng redathnzhipa. Eighby-lour af evary ong hurdned 2hdands ara
empathalic to children who are bullied and not likety 12 ba direct panlzipants i a bullying inleraction, Emgawsriog this
group by dafining their rofe ia crllcal. Thie ke & friendly amiy that Fas praviausty nowar boon geon the opportunity to
Train o 10 demonelrate thew potential. Thet o, mol until leday, Pinewosd™s Murlk graders lzam how bo racruil adul
assiatanca to halp bath he tergats of bullying s e childrmn wha bolty,. Thay ara ancouraged 1o choase @ caursa
of action fnom the lelowing:

a  Privately report tha aectdant 1o an adoh,

¥ Enciurage 8 child who a being bullgd b reperd he bulhing, Sioompanying thal child if nacassary.

*  Encoursge a good fMand whe (3. bullying b stog it balon (hay gol imo roosble.
Loaming these skills in B lenge group demaonsratas that avenpana is imotvsd in lhe aame efon, and that repors o
adutls wil Fall on informisd ears. A new Bl of 100k has jisl baen handed L& chadrn who praviousty falt pawaress,
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Tha children amé also trained regarding how Io repor bullying incidents to achieve tha best resulls:
s Make the repor prvalely, away from other children,
& When making the repor tell who is Involved, where the bullying occurs, and whal form the bullying lakes.
« Tall a ascond adult if tha firs! adull doas nat take any action,
Having permissson b repor bullypng concems and he skills 1o do so, these fourlh graders ane a step closer bo playing
an acthve role n the social cBmate of their school,

Thines rules are iklentified in the course of the assembly to ansune a saber school environment (Garrity et.al,, 1954): 1)
W will not bully other students; 2) We will help others who ane being bullied; and 3) We will use extra effon o include
all children, and report daliberala exchesion.

Role-Plays Mew rules require praclice. Hana that practice lakes the form of role-plays. Children are asked to
valisnlasr 0 paticipate. Consistently, they are placed in the role of the social majority of the child who ks tangetad.
The role of the child who bullies Is consistently assigned to adulls. Students practice sirategles for responding to &
child who bullias. Thass inchuda:

e Poker Face. The analogy s made bo playing the game of Oid Mard, where the abdily o mainlan an
axpressionless face increases the chances of focling an opponent, Stedenls are cautioned thal - presenied
with the “Cfd Masd rasponss” = a child who bulias may at first i) hardar 1o schidve the desined raaction until
ulfimately bored by the lack of response.

o A Like You Donl Core. Students ore coached fo respond o the cheld who bullies with staternents like, ©ls
this supposad 1o hurt my feelings?” or ~.. 507

& Sland Up fo the Child Who Bulliss, Studeniz practice using a straight posiure, senous lone of voice, and
direct eye contacl while saying, “Thal's nol tree,” “That's not okay with me,” of “S1op or 'l report you.” The
tone of voloe must be firm without being confrontational. The incidenl is raported if tha bullying confinuns,

e Lise a Comeback. Siudents are Torewamed thal comebacks are among the most dificull msponses Lo use
affectvely in response 1o a child who bullias. Thera is a fine social line batwean dafending and confranting
that cannot ba crossed; il s mmportant nol o o the fselings of the child who bullies. Comeback stabements
include: “Sorry you feel that way,” “Don’ go there,” “Thai's gefting really old,” “Talk io the hand” (hand up,
wailk away), "Have a great day” (big smila), “Thank you, whal 8 kind thing to say.”

= Complivrend e Child wiio Bules. Studenls praclice responses BRa, ' sormy pou feel thal waly, Bul | think
you're really: pretty / good al math / great on a baskedball court,”

Place a child in fronl of an sudience of peers 1o role-play and his or her
emerging personally ...emerges. In the Land of Bewrg Ten, to be Tirst”
is & position coveted by some and dreaded by others. Many children
embrace the chance fo be “on stage®. Other children pray their turm will
pass unnobiced. A mement earier @ fBoe among a cross-igged crowd,
thi child colled to tha front now responds wilh unique geslumes and
staiemanis.

Al of the studenls praclice similar siluations as thay “respand 1o Ihe
bully”, the similarly ends there. The vanely of their personalilies
kecomes sirikingly apparenl. Most children defiver new comebacks wilh
assuredness and flash a smila to Dr. McEvay as if o say, "Thal woarked,
what's nexl?™ s readiy apparent that they calch on guickly with abilities that allow them to be socially successiul, A
few quiet children step back. and cast longing glances toward where they ware sitling just seconds earlier. These
children will require mone praclice to be effeclive in responding to a child who bulos.
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Bafora closing this saction on general educalion bully-paoofing curricula, here are a few ideas 1o enhance this
nporant mbormalion and assist children a5 thay leam and apply new skils:

# Schedule a bully-proofing assembly as close bo te slart of the school year as possible. Most bully-targat
relstionzhips are established by the end of the sooh weok of Soiwol,

& ldenlify “at-rtsk™ children. These children may beé idonlified as those who hesitale and need additional
coaching during the role-play segment of the assembly, or who meel several of the defining charsclerislics
of targats af bullying,

» Davelop a smadl follow-up praclice group for at-risk childnen with a Bew low-miak childran led by an adult thay
can report ta with bullying concams.

& Davedop A simpds form that &l childran may wee bo seak halp as & largal of bullying or (2 repor a contem
regarding a bullying relatonship among other students (Willkame, 2001).  This form may include a writlen
remindar of the diferences bebaesn ralting and repoling and how bo make an accurala report.  Walk ~al-
risk” children through the process of reparing.

#  Post throughout the school - and al year long - the basic lessons of the bully-proofing assembly,

*  Sponaor a bully-procfing posier contesl. Winning poslers ang Tramad in the hall sach yoar.

Tha ciosa of the assemiy marks the piacemant of the iasi brick on the foundation of a bully-proeofing program for a
child with ASD. It is good wee were paying atlention! Actually, | am ghad | imded you — you were very attentivel We
collect our noles as the chidren leave, Some elemants of the program will be easlly undersiood by our chiéd with
ASD. Cihar alamanis - in particular many of the suggesiad responses — are likaly to ba inaffactive. Wa can Eador this
information - along with what wa've kearmed from the bullyng reseanch - 1o ensume our child s cluded in e elfor o
provide all children with a safe learning environment, Packing solutions 81 - #8 into our tote bag for Tutura refaranca,
we leava |ha madia canlar,

SOLUTION #3 “1 CAN DO THIS!" SELF-ESTEEM & CHILDREN WITH ASD

For chidnsn with ASD a positive sell-asleam s cnically imporanl. Theirs s a
social challenge thal exiends from the moment the alarm rings in the moming
until the doors of home closs behind tham at the and of the day. Like an
amuzemen! nde withoul any shuchwe, social 5 a conlinual, fast-moving,
unprediclable facior that snokes throughoul the day. Feeling safe and securs
redpuires internal alability: reseras of selfl-gsteam make the ups and downs of
socdal efmors lolerable, This seclion discusses fve considerations related fo
feaching sell-esieem as pan of a social underslanding and anti-bullying program
for a child with ASD.

1. What does self-esteem mean? Settesweem is an internal
assessment of self, positive self-eateem (s pride in who you are and what you
can do,  The song, Raindrops Keep Fallng on My Head by B.J. Thomas
{Bacharach, B. & David, H., 1970) i& a musical rendition of just one of the
banedits of sell-esteem; “...Bul tere's one thing | know. The blues thay send to
greal me won't defesl me. 1t won't be long 'tl happiness slaps up to greet mal”
Chideen with positive self-estecemn are more likely lo: heve a positive alfibude, bounce back from disappolntments,
take posibive risks, keep themselves physically and emotionally safe, sl goals, feal free o use talents and unigue
branls and resist negaliva pear pressura, Self-asloem is eamed and earmed” (Kaeulman, ©., Raphasl, L. and
Espeiand, P. 1958).
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2, Caught target coaching. Go back thres spaces.
Qistutead m te last iasua of The Moming Hewa, Tagal Coackiog
{Geyy, 2000 refars bo adult efforts to maks & child less “tesgakle” whh
suggeslicng 13 tha child Io changa behavesrs, wlaratis, or degs. 1L s
aivice b0 "rod waar Matt o0 Malk ke St ecausa it iy "l
Izaslng. [n conlresl 1o negabve bahawiora Hhal reguint coamection,
Targat Soeching kecusea on Iralts and Defundoss B are ool B g
ara |ust gdferent. In many cBoat hesa may ba charactarisies that (ha
chid valss &8 pevzonagl stengiie.  Adubls who engege 11 Tangpe
Coaching are wal-nantoned, teoegh unndermoed - confesing Tl fops
of & Dullying mnlarsction with Iha sciual reasan 1he chad s & tacsl. Tha
rdationship bobwren Tumgel Coaching and seil-estesm s discuseed in
this saction.

Caunlarproducdlve o e positee afforls described in Solubons #1 - #8 of this artdélo. Targsl Coaching may be
damagens bo ke sall-esteam al 3 chid with A0 W comes wrapped in thee unslaked mossages for the child; 1] 'Who
youa & i nol ckay, 2] Yo meed o mabch your Inberesta andfor mannerizms W olher chidean, and 1 We boliews you
a0 mwilihgy the 1aadag (wheh alsno makes you respansible). In eddition b the potential K dirinisied Seoskoan,
1tha reagarch suggests that Tamsd Coaching @ ineffectna:
.8 widkaly fadd viaw. . Ix thod oxtorsal govialins causa Wehmizanions. & is argued that stusents wio am fal,
rad-hated, weer giasses, Or speak with an emosuad dialackare parbicedarly fikely [0 become viclims of
Gerttying.  Thia hypoihesis received ne swmwd i armircal analyzas | amd 2uggasts tharl axlamal deviations
Hay & much smatier rofa in e origir of eabpAseton arnblame than pavarady azammed.” fexcerpded from
Chwpuy, Limbar, & Milelic, 1085

At this painl | have B peraonal confessian 10 make, YWhen my chidren were pragchodans thay loved the Hasaic
qarng, Candy Land (Abbotl, 19499} For (ko unlamiliar with Candy Land, & s a pre-schoal Baard gameg with & calor
todod path, & coordineting dack of sixty-four cards, and a paslic ael of gmgerbread man Io represant the e,
Along tw path ara vangad |ocatione, (or acempla, the Lofpop Wineds of O limate dealination, e Cawdy Castls,
As B busy tagen, | becarte panfully awers that this simp garme could go oo for Bours. As an inielligant Mom, |
Fguwd oo why. Twa carda, Papparminl Forest and Gem Drap Mountans could send a pleyer from 8 poadicn of
st winag bua. gama owvedl] - back to the boginring {ia. gueas raty Thie candy-coatad twist of fate could oooer
an e samber of temas, dalaylng dinner, chorms, and badlicna . iviess | coubd musler the couraga bo endure the
disappaintid wries as & artuirady announced that the gam andad NOWY. This was bahawlor unbecemlng B wisiter 1o
Candy Lend, and al%0 very unpapular. So.. during the sl and stichy Rourk oF @n Aggust nlghi, with fkashlighs in
hand, | temoved the cacds for 1he Papparton Forast and Gum Crop Woods froms tha deck ol carda. Tha Candy Land
garma wad Feed - | could play ibwe garie 4 hane a lite, 10a.

B, iaraabad chitd with ASD ia no to blame for & ballying relptlonship. Lika remaoving ihe Peppsming Fodest from the
deck of cards i Candy Land, taking Targal Cosching ol of tha response reperoing o pammds and professlonala
o ek g i Tor new posaktias.
ane chid peyohiadtsr fowed thal parants ware smazed &l how geickly he problegt coukl b sohad whan the
whethmuichia Bacere comvmetd hal me o Eh8 was not 8t faull and | was o ety wihg was the ource of the
aradicament. Ghing up the seblame thal socompames bulying may te aff i fakes for g wigdim e ifsrep!
the pattee [Foad & Fried, 19858, p. 132}
The *bast bobs™ e addreasing tullying ere lownd it gract apposhe direclion of Targat Coaching = kesping bame
whane il balargs whila supporting tha child with ASE.
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3. Posltiva saif-astesm can be taught!  Positiee $eifrgard is
the Bum af many Inkarnal A0 axternal apendness, FPraise s one dImeoHvy
many faclore that conirbute do sall-<aisam. Fod childow with AS0, praise
oftan caamd 1o "miss” 19 g - a taaches $ars "Goead bl o 3 child who
BEAMY Unrasponsiva, Heda, e fo of a0l npinly, 1P cmmunicanicn
habils for pareris s profesgsionaks, and tha Curticuum oF Adult Responsas
are recrulbed 1o 349681 10 bapchaly Set-aasem. Al Of those skills are might at
MOME WKkt akrgacs hess Suggaslions o foster self-asisam n 8 child
with ASD [adapled frsm McMamara & MoKemara, 1337, pp 48-50; Voars,
2000, pr T2

*  Give Bracine and ganenols prales. Sate, “Greal 3ooma can e malh
185iF inatesd of "Good workl™ Ramambses, social gestures thad are
simpka (or 8 typical child are wirthy achlawemants fog tha chidd wilk
ASD. A least half of B Soolal Stenea (Gray, 196E) develsped fof @
child should be B wotten recard of positiva events, Wanls, and
Ekika.

+ A a chES By recogrulig arkd g chriadeopg talents and skills \hat ke valuas i himaet. Enhance prace
with plafos. Fow deamphs, rafer 1o 2 phodograph of &ngia's pieno recited whee comrmantoeg an Bee sl
SHill. Tha sarrve hlds Irue {or chalanging actvibes \he child alempis.

Eridiuro fee dewekoprmeT of fatenis with enrolment in & small cass or duk.

frafegeenca fivie chitd 1o hgrowird with sipler rails (Edison, Geles, Grandin, Jefleraon, Mozart).

Rfr I o il S eupmrtibe, for éxampde, asking a child to provsse Informallon abdauk a s,

Walch for end godmrss pessimism. Ghildren wilh iow gali-aoleam alzo land 1o have regalive aililudes.
Ritspond b0 pessimism by Msbening atantwely, teen heipayy the child b reslate e sibssdion in mom
objarira tarms. Try focusing on "prat the PBeie™ 1o dafir & e,

*  Raspond pagifively to B chlT's salf-gprigling comments [7I'm so slupid™ by acknowdedging! clarfylng
Wl cown the feadlng amd counlaring with facts CSounds ke your are (rustrared. Evan Intefbgant people -
likog youu - can feed fruatrated at times. Lat's wark this out, ™)

Theza supggestions expand ihe mamber of oopunities for paise and afirmation while entancig telr maaning.

Thera are seversl cawncula and asaureds Sedilabi lo help chidnen indarprat ard organlza thae sallpercipian whads
explarng who they are and what (hey <an de, Somes books devalopad for tppical chilldren ane windartyl ke chidon
with ASD.  For gxample, T, 40 Things (0 Be Happy Aboud (Maisel, 1054) struciures the developrant of several Fsls
of Tawarilee “Thimys” iR & waiety of calegories. Another boakl, The Secnsd Recard of e (Fanney, 1997 is a0 intaractive
Leck that bs compdeled with a child®s peraonal thoughts and ideazl Sasiher ok packed with practical Wauslly-based
enfarendion is Effck Lz for Yourse {Kautmen, Raphael & Espeland, 1990), 1| B4gan as 8 cowrsa at Michigan Siate
Unlvgrsily Hied. Affect and Saff-Esteem. Tha suthors adapted 1he rgsaarch-based malerals for chikiven agae alight
thrgagh hawden {gthough in my opinicn i ie aleo eppilcebe ko adudants whe aro aldar). The suthors use "social lacks”
thmraghout whils eardy dascribing alamanta of sall-regand arkd $ocinl inkcradion. Add & canng sdult o queke the way
#nd this book bacomes a valuabla resourca for parants, eachors, and childran. Matching the fomal of & boak, 1o A
chid's laaming style incragass e kallbood of teuring a childs smlarasy

Many childran wih ASD hava focussd inlemsis. Thase intarests oftan fall In ling with genuine [{hoegh wrecnized)
tekerle thal mey |aad 1o rewadding cargens o an ntaresting contnbatlon o our ondesstanding of the world.  Agen,
thidmn's books are an axclag rasource of o swoes sboul pecpie wilh unlque teas and perspeciives. My
fawairiio is @ Catdecot Award winnar, Snowfake Sty (Martin, 19981, 1 |5 the stony about Willia Bartkey, B young
Boy whe g Tascinated by snowflakes. Ha i determingd b find a way o pholagraph snow ergstals, aseds inmedible
Epidl (i By magdity:
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Even 50 his first pieurss weng f@dengs — no batfer Inan shadows. Yot
e woukd pof qud.  Migake by Aislake, sowilake by sowTiake, Yl
wiorkad (ol vy Siowmt.  Wanar onded, the crow melted. and he
had o popd piclums U wliledl e ancitlar seazon of snow. One dey,
i e secowtd winlar, bo fed & oow' @kpammgnl. Ard & worked!  Willie
had Rgured ool how o phofograph sacvalakos! Mow gveryone fon ses
iha greal baauly e a liny cresiall” be i, Stow Crystalz (Bentey &
Humphrens, 1859 @ & book contaming Benley's oollsclion  of
phalogrephs: a remander hal nalura ie the sum of inrcredide details

4. Honey, | shrunk the syndrome. Parents ard profassionals
tan “shrink e ayndicma’ by |lsaming te e o ool Al e
(Gray, 1338) For exampia, whan 8 mothar ties 10 explain a chikl's
behawvior the first aftikwdaz o to tha child's sge, parsonality or inharied tais. ] he=a fackors do not prowida an
paplanation, then tha chids disgnosla mey ke responeibde. Often il it rd fdgquigncy or Infsrety af a behavicr that @
atiributetde o aulistic spectum disgiders. Second, the articla, The Ciscowsry of A, CAlena by Atwood & Gray
(Sray & Athwood, 1533) explonts (he implications of defining Aspergers Syndromes by ils stangths. Positivg abitudes
guppor & child's pasilres sall-negard,

5. It's okay to have ASTL An irmporant pan of 3 child's salf image is his wadarsanding of his awn strengiha,
tadarts, amd disgnosés.  Sharng this sfarmellon - aspeclally regarding ihe chikd's diagnods - it dapernidant upan
saeral personal tactors. A docade ago Thare were feww ragcurces availabls, now the prodass of 3hang & diagnosia
may be enharoed with rasources that suppart a child's deff-gstaam In the (rocass. Two Bxamples am FiCtads of A
(Gray, 1986}, and What Ooes i Mesn to Mat[Faharty, 2000],

Fidunps of M [Sray, 1906) & ihe thla of an tinterective™ Social
Slory thyl guidss padenis and professionals through e
process gl sharing tha digqneals of sutiztc seecirum dsoder,
The godl i3 10 Intwchets a child, aged seven o bwatvs, 1o
histsor personalily, Takanla, and degnogia.  Evaryong draws
picfunes b illusiabe hair eas. Il nevar fongel the dad
who rohegad o ciaw becaose ha was “nob good at ft” o
ensriragad hem o draw, 10 daw the basl Rhe oould. Ha
rafecad. It wes & missed opportunity thal could ool ba
rescuad. |I's impartant for Bn adult & approdch drswdng
poadivety. The adult may ennouwndn, "L de rat draw welll  I'm
qaing b give i my basd eforil” Considering thal chikdran with ASD tackbe dozens of tough challenges dally, sealng
adulta strugghe & grabfying. Cbcenang posiliva mspulion s gasental. Piclures of Me results in 3 daboak that the
ehidd ean show to others and raler o at a lalar tme.

Bagning whars Piclures of Ma [mawes o, Wiat Doss # Mean fo Ma {Fahety, 2000) 13 2 hard-cover, Bciivity-basd
selldiscevary workboak designed for chikdran (fages 8-12) wilh ASD, Hes are the openieg words fom tha first
chapar titled, | Might Have Questions: “Thia book can halp ma widirsland raydelf batiar. | have bean bo3d thal | hawve
high Tunchonweg swtism or POD of Aspargar Syndrome ar POOCNOE ar . Emight hannt cpeestiang. 1wl
derde the quasiions thal | have..” {p. 2). The book prideeds wilh & one-plap-at-a-lme selour, What Goec it Miaan
I Ma? Bacomas & parsondl larary clagsic.

Taaching selt-agteam bagins wilh 3 Jetiberats re-thinkimg of athiudes and respHseEE, 8 decision (o a4 Idte of a
chid's sedl-paroeplon to chance, Lnlika tha luck that govems Candy Land, The Real Workd & open 1o lhe ar of
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social crealyvily and new rasoursas. Yhen ! oomes bo eaching sed-a518am, we can “pull” a few cards from 1ha dedk
b rruake roar hor achwitees that remind our chiidran wite AS0 of how waduable eed incredibée tey really ara.

SOLUTION #10:; USE TEN CRAYONS TO COLOR THE REAL WORLD

The byllygerétding {8arn hal Barmatd on pags 34 g arganided on pade 25, ammeksd oo pagse 45 . dchaosied Aller
Zipaaer mardthiin game & Leapirag. The principal Ry back gnip 3 sola. Calching his breath, he ashs_ “Who's got
Whal rrdp 7 i gt Ihe dad wolvest Rid s in fhe: dir o showe he's still bolding b Mg of The Real Wodd, The
IEaChEs wiged Pt Bl Gn Red Ao, while felizvirg the Tokded poger Mom hor back pockel. “I'n got tha natas
irgm (R bully.proafing aomblyl”  The concarned neighbor clanfes 3 suspedad calobety ‘sighiing’, "Hay, am |
dewrarnirsg or did wa pa%s the Lone Ranger kack there? The smcial wodkar nods whila siredching sore musclas,
Thoughtfully, 1Ha parapmfessional asks B critical quaslion, "0k you think the Leapdiog daa was pest an anakgy, guys,
arwd mawba not 8 regurement?™ Her queation 9 followed By & slunned sdence and exchanged glances. Th i ot @
parfec \mam, bad ihay definitely ~wal da”. AHar all, thay ara hae an page 45 equessed will all nine “crapona”:

1%  Datarnination W wsa and nevar lose tal row-wany-wrinkled Real Woid bap.

2% A naw love of Leapdrag and an appreciation of taem aMort.

3 A sormewhial crganized 18am.

4} Hew ekills for Hide and Seek, spacilcally, naw X2 ko detcnwer f ok dd wrgabed By bullying,

5} Renewed rasolve to pay Telepiona the Righl Wiy, o demop ooss-condax] communicalion.

B} An underatanding that adults are always Cil” in e game of Simon Says, with 8 cormmitment to model

pogiliva confic mesalution skills

TF A0 appretialion of Social Acourecy and 8 1andancy 10 maze with 1he soclal erarsy,

B Muli-'gbdgd, Copious nedns Fom b bully-proofing assembly.

9} Slralegms (o lesch positimg Sefosloom.
Thedy proneCIpl [aks brwrd B og of ke page ard springs 1o hie Feat, "Hay - thic |8 Schalan f0 wa're onl® This will
regulrd & camplstd 34k of crayins. Just in lime - here is crayon § 10

Lolutkon #10 color in the defaiz on the Raal wWorld Map. Tnese qee B practical datails hal ensure 8 chikd with ASD
benaMa from a disifcl's buily-procfing initiative.,  Sulion 210 disusses: 1) momeasing infamead supervision; 2) re-
slrucfuring high-risk salings; ard 3) moditying he bollypaceding comic ke .

1. Incraasing Informed Suparvision  Increasing adull supervision decreasas bullyirg (Ohwaua, 1993).
Supervision plays a key robe In bath the pravention ang Kenificabion of peoblem retationships. Discossed eatier, hies
i8 eapacially b kor childran wih &S0 wha may Ba far mosg Kol bo identity as langeds of bulipng. In this cage, b
poal = ko cicreasa lnkarmed adull Supervisios during high risk ime slols.

Increasing SUDEnvision means o pad mon adulls = moete places on the
Real Word Mep; specifically, increaing Supervisin in high-risk satings and Lme
stots (cirched aarliar). Fost, I 1eam dedarrnings i the number of adults sasigned
to e playground, hallway, or cakdsria are sulfickent to ansura a child's safaly.

Sovme childran have a fulk tena assestanl. Qlhers are supenised by ganaral siaH.
Thea raises saparate 3843 af isguas,
* T a chdd hat a full-leva assislanl, finding Bnawers to Mesa quadtians
CAN a3 o irregdad Suprieion-
® |2 1ihe asgistac] peesent during high-rsh, Lire sbols ?
+  When does fhe assistant take braake? Are thay dunng high.sisk lime
gloda
% Yyhai o the acustad o absent?
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A chidd gy require neova supanachon 0 gaparal stalf o all hal is utlizad. Angwars bo teas quastons mey halpg:
& Can additional Staf b hirad and trainedy?
*  Gan volunbetis (7 aagmpie Sludents mom & 1Rl ynaersityl suppkemnd ganaral s1alfT Can a Playghound
Buddies program be mmplomanted. pasing woameie and older sludents? Can UM Ha lralnsd mgarding high-
risk children and how o assist Them

Informred Supervisicn There's a dangar thal increasing Tupanition may inreasa 1he likalinoad Bal a child with
ASD will be misundaraiond. Gray's Guide ko Bulying Part | detduzses haw aduits may sompocond Ba damege of &
by bitaraction {Gray, 2000, this editon p. 17}, An 8dull mew 1o Jublatic spesirum dlaordera and unaware of tha
Bulbying masgarch 1z at mak of misresding 8 siuabion and should not e placed in a SopervERary CBpecly wilhold
informalion and 1remang, Specifically, dhe 19am naads b ansure thal each supendsing adult:

e accurale bully-proafng Inbormation and a beeic undarstarnding of the child'e disgnosis.

Loundalarkds e gnique 12guas related b bullyrng ard chikdren with 450

L Enoers whad 1o o Whe ohikd with ASD (B Inwetved i a bullyirg interadion.

- davelops a oodabock wilh Infenmatesn about high-riek aatings and the chéid with A50, whith it gstd whan
thve supensing #dull is 04an.

Troaniwy and Information places helph peopte o4 8 chikl's Real Workd Map.  There are wordarful low-cost resources
and inkfarmglion gvallable. Draw suparvizing dulls as sick figures o a chelds Real Warld Mep oy after ey are
trined — with an amphasis an Nigh-risk satinge and tma skols. Uninforrmsd stick Tguney arg best Kapt on 3orapg of
drewing paper in 1he drawer.

L 4 2. Restructure High-4#isk Sattings  Ultimataty
the goal is e 8 child's anbiv day to ba frea of bulying
risks amd sHuabons, Coaaling aternglva gettaga and
achsles during high-risk comexts ad it $kaks &an
Imemedintety decrease tha cppodunity for bullying, A4
menlpned sade, racess Bllamatves enswme 8 child's
safe axperence whike providing 8 mom relaxing
and peaazureble aclivity. Slmiler adjustments & ok
higr-riak dme siots, for example ANsNoning bt
classes o few menvies eafdy oF Bating lunch with a few Meodz sway from the cafatare, can be especially halphs
whan superisory atafl are Imited. Resmschning high-rsk 22itingg 12 a slart; vltimataly & chid can conbitade b
afforts bo kisep haryhersedl.

& bully-proafing 188m can 1each a child with A0 bacls axila to mainein a safe envirtmant, A vary paung child hea
a dedayad {and frequenthy distoried) parcaption of sala va. unsafa people and exparences  Tooa child with ASD the
socid workl may ba viewad as a sers of unlotinguesheble faces, where ondy 3 few lake N pARORAI NGaMNK
{Gadand, 5. a5 clied n Gray, 2000 this edition p. t5). Direct Inberventon and pracica trackes a child 1o [dantify kay
perapiy whe can halp. A child con slso [Marn e 218ps o recrult assisianca to regadin a a3k Sitkation when I |z
threatsrsd.  Hara ane 5 faw suggaslions:
»  Adufls wafh Graan Siowes 8re Trained beam membess wha can help whan 8 chid feals urekale, Flad, Fokding
{ho Graan Stone (Walker, 1581) is read and Ssaussed. Tha child ghes a groen slong ko hees schocl atalf,
lor @xample, @ jeacher, acpiatam, and cuatedian, The gieen abone @ placed In a visible location, like i Lha
comar of the teachera deak. This halps the chikd terrember whare fa go for halp. A Social Story ey b
usad o kantity adults whe have the grean sones, amd how they can help.
¥ The Growt Charr is 8 wanialon of the sipregy ceserthed sbove, A child is laught 1o go b & $pacifc chas or
pleven wied Tealnsy unaate, an adulk comes b assisl wiih communication.
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« A Grean Usl of "Srean Word” Colleegues includas the names of dhildtan wiho Domally s B "keap an
eya out” fer they meluded colleagua with ASD. "Green word” childngn sed irigrdly childnen, wded s good B b
near on a playground or in the halkweys, especially when playing or working abone:, Flayitg with (Foem e ngl
meited, paying maer tham |s fmpastent 1o 518w sale. & Social Story can ba developed kshng e green
i Colleigeas .
* Lo a Fog Wivk] Map, sala pfaces and bima sbole are idantifled o heldp 8 chid dacover thet mos1of the day
s prablam-res. A chikd sdoo mey e B sale place o go ard rest paodically.
Sale places and people clenified, the mext challange is meone dificult. How can sdulta taash a child wih ASD o
iwederataned the cormpdes "ing and outa” of & buallying sviaracldon? Whene do they atan?

3. No "Hand Ma Downs™: Talloring the Bully-Preofing Currledlum s the younges! of T
gil2 Im my family, | knew ety e dffenanse Detwesn Tand rme Smans” angd [he clobivs purehaded jest foe rma, Tha
clobves Ihat weve harded doma Gl geay, bl thode Bal cane: @ oo danrdly Tnom the stoeo "5 i terms of size sod
atyla. Thede wera skoo e Unigoe itamg rdoer Bakies $aoa on My sislors, like (he Pzke-Fur lecpard west | wors W
second grade. Tha same concepl applkes (0 moditying 3 curritudum, In addifion bo tailoring the gemersl educatan
Doly —FHINg CUMTICINGAT b0 Sloe (aplacting imparsnt concapty and indiidualioed instrection), @'s imporant o
conesder style [mallvadion end Inbevesta). Thara'a alsa 1he asiodl iwopard vast™ 1o conskier: UNime SOncapts N
COWVRD 41 e GONSrEr cLmcimsT (fr exarmple, mMienr), thal may nesd bo ba Taughl 1o the chisd with ASD.  Yhat
seamd like 3 Wall crder |a fourd I Iha ahtwars 10, whee, when, whal, and fow does 2 chik! with ASD feam duylly
proing uforrmatbon

Whora? Tha team idonlifios the setling arnd farmat whera te child with ASD i most ety o ba sucoeashd
faarning riend' Bllly -proafeey coneeols and skills. Hers ara same quidelwnes;
* ety & comiartalhe Sadimg kor the child with AS0, whene i1 wiil be easy bo astablish & mlaced appraach 1o
Che cUrTlcodnat) @ir gectivillion .
+  fedos or 8 formatl ihal will marimize e child's larning;  Individual intlrection?  Small group? A
cimbination of Goth ?
Devatay 8 scheduls thet allows arpla lime ke planfing and insruction.
Cargfety sohadule motastsan lime so thal il does not interlara with a favariba aclhity
Share five sohadule with the paranks and the chikdichilcres in the groop. Egtablish sommunication regarnding
bully-precfing goals and orogs-conde:xd communicatan after aach sasaion.
+  MNo bully-proofing homework. Insbedd, parenls and cihar predasalonals aa powided with idess 10 feinforoa
oals in nalurally coowming hame. school. and commundy Gituations.
*  Ho expiravson date. I N program i 3 specialdopic geoup that will eventually distand, sat up monthly
Tollaw-up meabngs o renforoe sxills throughout the year,
*  Sea you maxl paad Redlsach tha bully-proofng okilln asch vesr o keen siep with the changes o the
developrmentsl profa of Budving Bnd tha achond curmalom,

How? A chdd with 250 cannot ba espected ko apply iforradion that she doas nad uncerstand. The challanga is b
trenclate badly-procding concepds into wilormaton thal holds sccurete mesmng. Some genersl guidelines for
inetructlon are llaled s, {4 lew sfe menboned again snd doscribed in more delall in e Molkwing section Lted,
Wirai?), Sappealed shvaisgins nclude:

Mateh ingruclion bo the child's indoldual Mamipg styte.

Teach covh concapUskillides at a ema. Think gf sach conead 35 8 brick, usa Jhem 1o build 8 wail.

Lise vidud sirategios o lluatral concapts, fr wepmple: drawings, potatan, fhologragha.

Liza wickdds bo illustmia sdeas, for azampls, vwhastaps tha funch raom ar metess if i io alowad .

Lise Social Hories (Gray, 19959) o darify mforalion or bo share pre-requisia mformation that |8 not a part of
the general bully-proofing curmiculum.
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w  Lge Conb Zap Commrsabions (Gray, 1934), specifically to Bustrala sbatract concepts like Dol of Row
conbest can chargs Mve mearinp o B slalamem.
Demonatrala, using saveral exemples 13 dwarata & single conoapt.
Lrag hlgh-edarest metaphora and analoglas to explain concapls, K exampe, Pokaman (Mintendo, 1887-
24y can halp b dermorstrabe tve Impodance af wirhing welh cihars,
*  Use rofeplays 10 leach carmfidly selected fac-Dased rasporeas 1o B bullysey attempd. (Mara an codching a
child \o respand bz 8 child wha bulliss wild ba w the nect isua of Tha Momenegy Mews].
& LUhaa carafity sebecied hooke 10 snnancs tha cawmeulum. Bookn can halp B dfuskeads gmd dessanddraba, and
providae wondechl ebeas for sclivdlag.
The 18am hes edablished a bagation b bully-prooding group reedinga.  The teacher kar e group keknes 2l adxou]
children with AED and individuslized insirudion, When (ha chikiees comb an Manday, whil will fhey do7 What i this
Fegram all about?

What? The basic oumculem Bes in e nodes froen e bullpeseding atsembly.  The lixer salecis the modd
impartant corcapts and discards those lhan aew tol sasential andior polantially mislasding. Thos aates e base
currictium. Thesa concapts will ba clarfed ving visual S|rabegies aranglas, and demonsiralen.  The baem
conaldars sdding two etemenis bo the cuminulom;  dutfyprtimo aeddidds Aol Sl ST I WA tana .

Bully-proofity Restingss  Even tha moat sanziiive Real Woerd is rol goleg o dalay the sohool's bully-peocding
program undil the shild wilh ASD haa all Iha prareguiaite sockal undersiardinges to attend,  Mor should teay  The
challenge for 1ha earm & 1o ersure ial ha chiid ks ready to laam bay-proafing skills,

Some concepls and 2kl in & bully-peocding sesamily will require inslucion n premgerads infarmulion . These re
the secial and wrolagl consepls fypecal chidren have slmady mastemsd, [0 addiion, this al3a indes Toocuged
iratruction in concepts Bal rmay Rald fnoreased mevancs for children wilh ASD cwar ypscal childran.  For axampla,
children with ASD are frequecd thngals of two types of bullying, Sackhandad Bullyimg and Abzusd Mnfersaton or
Pequests [Gray. 2000, pp 13.14). Both of thase femms of bultying arthnh decofated with sriding [Boes and ferdly
pletermants. and wil fnesd o recee apeclal sttendlon in tha ailored balvproofing coricuium.  kieally, prenegqualte
Information ks kenliftd by 1he leam and covered in adveecs of 8 bullysargaling assambty. CHRar concepls wi
inawitably be “slurnbled wpan™ ac dhe program proceads.

Tha prevequisite inforrmatiges identified by he tearm wil ba specihic 1o the child and sy imcfiete concapts kke:
1. Mast chiliven are kind and ¢80 ba halgful.
2. Each chid has thoughts and taalinga of hlahar own.
3, Somellmes what 8 child iz séying 3nd Ninking o tha same tbath ae green wirds), Scematinggs what & child
says i3 difarent from what the persan |5 hinking.
4. Someinees a person may =ay ked words and ba thinking wnkind worda.
Somedirress 8 persan may have a kisd gpngssasa [srhika) whne tinklng unkeed toughts,
£, Ch3drgn make mestakes. Somesna who is wially mes and cormintalds o e amoued may maka @ mistake
and say something e hurts anolher perlon’s feslings, or 1hat makes Bnother perscdn Faal confised.
Mistakes childne make at 3gae (i, sevan, sight, ne. } ara . Hava you aver S8an any of s
rriatakeaa’y
7.  Tha misiokes childnta make sa ey play are oifercd fom Bullying. 1t mey be bullying if
a) A child asks you & do omething that makes many tilbar chidran Bug.
b) A child kegps askeng you fo da the aarms [hirtg Al Bhowl 1ha Bame Urmea mvary day,
£} A chid askd you b 3o samething tad you have never seen done by smoihe’ child, o thal nona o
Hher s eRlldran ancurd you et Saing b Te prase Hms.
d] A chikd Saks you 13 do samebing B pour Know your mom, dad, o isechar doas not allow wou 1o
che

wm
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a) A child asks you for maney.
M Achild acks you fo do somathing that you know i@ wrong.
g} A chiid calls vou by a nam otver than your actual namse.

B, Chidren often feel confused about what b da ar 23y naxl with slhar chigfran. Thare ara adults thal can help
anytime you feel cormfused or uncomborable. Ther names ane. ..

%, Zehras have a kol io teach people aboul siaying socially sale in g world with lions. Zebras graze in groups o
slay safe. {I's not because thay got more grass that wayl) |t's okay io play by yoursaif but Iry \o play noar
others, Charify the meaning of near.

16, Last (in an incompleta lizl} and definitety nol least. Friends are valsable mpreventing and responding 1o
bully-proafing atempts. Friendship skills can ba learmed by children with ASD.

Attertion fo Vocabulary A bully-proofing
ourficadum s full of words fhal  FoouEns
preneguisite social understanding, A chald
with AS0D may ba unfamiliar wilh many of
thase words. He may e confused by the
feral meaning of a word, or may assign
maaning withou! considaring the comext in
which il 15 used. From the bully-proofing
assembly  al  Pinewood Elememary, |
selected sevaral words/phrazes with 8 high-
risk of mismlerprelation, among them: sfamd
up for yoursell, frend, jealows, fm fone of voice, pokor foce, ofc. From thow notes, a team denlifies berms and
phrasas mosidikely-to-derail maaning for the child with ASD. Eshancing of axpanding on thess words will clarfy their
acoyrale maaning.

jealousy

Bulty-proofing vocabulary may be embamced by a8 (piclure) diclionany, analogies (often found in children's literature).
visusd strategies, demonstrstion and role-playing. Much of bullye-proofing vocabulary refers o feslings, Here, some
ideas 1o leach the meaning of words like faaiousy:

Déctionany: Look up the word, Read the gefinition aloud. Discuse,

Analogies: Think about how Jahnmy felt an page 5 n Fimtwng e Gresn Stong (Walkes, 1981). Have you
ever wanled something another child has?

Visual strategies; 1) A map of the definition of jeslous: word in the cenier, meanings drawn out from the
cantar with aamplas from the child's sxpaience drawn off of the meanings; 2) a Comic Sinp Conversation
(Cray, 1994) to dlusbrale examples of jealous stalements and the thoughts behind them; or 3} a Soclal Story
to summarize whal has been discovened aboul jealousy.

# [DamonsiafionRoly Play:  Wark fram basis 1o mane ahstiach - stading with jealousy of immediabe
possesaans (Cady), o |jealousy of desined non-immediate possessions (new compuler), (o jealousy of
abdities, frendships, and lalenms.

JEalnUSY i3 reprasantative of many words in & bully-proofing cunmculum thal mey be oonlusing bor a child wilh ASD,
Taking tima lo clarify their meaning awoids misapplication of bulty-proofing concepls.

Some vocabylary in @ bully-proofing assembly may need bo be expanded o be clarified, The book inlroduced earier,
Shick Up for Yourzelf (Kautman, Raphael, & Espeland, 1988) refers to this as “..growing a feelings vocabulary” (p.
23). In this book, the authors describe how Dr. Sivan Tomkins sorls feelings inlo nine basic categories. Thay am:
WerRsl, Enjoyment, siepase, foar, distess, angor, shame, disgust, and ‘diszmel’ ("._.a specific fesling thal doesn't
have @ word™. p, 3T).  The fist seven can occur In elther high- or low-indensiny.  For example, mieres! 5 a low-
iMensity feeling thal i opposila ils high intensity counlarpart, excitamant. Strategies like this thal expand and
organize vocabulary can help students with ASD began 1o assign sccurale meanings ko confesing lenms,
44



Ta pagwide gn asampla ol expanding wOcpbulacy, consides b word, fed To g child with ASD, it may ba
owvaratwming 1o appraciate alf af (he sianded rasmies: thd othars %0 madily undersiend. dn conrast to tha word
frand, athar bed o aledind b 300l CONCEs B Por Ml apEtific)
L MvApLaGH o e PO Mulifa s fow oY Rimomnbitiey Aushorty it SMDs, T wirn! o™ i
wsad (o refer i & wide ramge of refalarships with varyieg degrees of closeness amd dislance. Compars s
wilh knzhip and the rmeh el of desonrplive fens e fonguage mekos aveilabie. The wods moihar
“fathar, " "aend, * "wrmale, * "colant, © o) fell ug somothing speaifie sbout & parson'F pliocs e kot chede {Rubn,
1454, g 5)

Teaching the names and meanings of many words bo clarity e mesnang of cne may fxel (ke Bking the “long way
arpund the bock”. YWhen woirds like fhemd and feamdsiup are on bhe table i may ba tee ahortes! rowla bo homa, This
s e5pedcaty frus conakdarng Lhe =zpeed wilh which tha twended meaning hes to ba clanfed and matchad W a
mSpanda, o his hda i may be adwisable to smplity B lassan by firel laaciving the masnings of oifier tedated wonda,
I&m sirmnger, dcHuanlans, Colaagus, s Mambe, fend, aivd cloca frand.

Thy {earn &t with mira scilong, and now B8 colating In tha dateils with the
fenth, They dewdog 8 "cutism chifeolur for i ohikd ihal shares many
abd it wilh Eha general piodeam. The 1eam eota through the concepls, 384y
mosl and discarding Hheas dhat ae unnacessary erid confusing. They consided
1R pewgcpisite congepts ted wl nead to be covarsd, Bnd Bdd maening s
practizliny (0 e wocebylary.  With all lan ecluliona In place, and with the
cavRInRg support of o windtful ledur, fha chidd wiln ASD will be Includad - and
righitfully a0 - in \he school distirid's effods o ot Childfesn with safs Eameng
AREHENCEE.

SUMMARY

Togeihor, tha Tha Moming Hewa Winter 2000 and Spewg 2007 135082 have discusped concams mialed 1o tha
inchsion of childen with ASD I the inemalionel effots sddeess bullying.  Myths and misconceptiona have bean
diasnhved and terms How Sothving Seckaral and sooial accracy have baan roduced. Wi e drawn B maep with slick
fegurer;, Tormed a8 team; plnsd LEBON o, Hida end Seak, Siman Says, ard Telephond discowarad |Ea oxay Ehat wa
ara ned 21 frienda: messad wilh (ke social hlarerchy, atended & bully-proaling assamtly, foatersd paif-asteem; and
tadored & curricubem - all in 50 pagas ol Tha Moming Mewsl Mow our attanien becamas reone delalled, a8 we ioous
o tha dynamica of a bullying iMeracig Brd retallorship.

Gray's Sulda 10 Bullying Pan |; Tha Bagics, doacussad the sharp conbrasts and simdariies between childran with AS0
ard chilhhen who bulty cAhars:

In &n inleracton whers & socially vetriratg shild encounlers 8 chitd seeking regals conlrol, marked

OHfarmnces « grad 2itockitg simismies emoie  Wherses tha ofild with ASD fs mos! frequanly paszie and

overwhglned, the chud whe befes clbers @ sggrassive ond confident.  Howevan bofh hane diffculy

ampmhizing - fr very diferan! mesons.  Soth have ooty laking the ofher's parfpeciive — for very

Afarent reasons. Somt seok predidanity omt contml — for very diferitl redsens. Tk simifanites meel

armiglet @ somelon of stnking dawopdantal, cognitve, socisl and ermdions dfesncas.(Gray, 2000, p. 4}
The next issue of Tha Moming News focuses in datsd an his "social collision”, Twd guest 2ulnore will sxplole e
tesupa sumounding chikren who tully, Gray's Gesde kb Bulying wil conclude with a datgided parantprofessicnal
pulde and & camaspondeng sludam workbeok (Nt bachea chakdran with ASD 1o respond bo & Bullying atbewmpt wie their
cognitve sIemgihs. Exira copees of the studen] warkbook ara aveilable from The Gy Ceontar lor Soclal Leaming
arrd Unders|fnding, wwnw. g [EYTEn|pr Loy
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THE
MORNING NEWS

Gray’s Guide to

Bullying

Part lll: How to Respond
to a Bullying Attempt

How to Respond to a Bullying Attempt:
A Guide for Parents and Professionals

Editor's Note: Information in this anicle is based on Gray's Guide o Bullving Part 1 The Basics

rﬁrw 2000) and Gray's Guige to Sullying Part i The Rl Wodd (Gray, 2001), Additional copies of
workbook ang avadabie fom The Gray Center for Socied Leaming and Undevsfanding,

m.]llﬁﬁ_ﬂﬂ_m[ﬂm. Phorgy G16-984-9747 or FAX 615-254-2745, and other avstibialons.

In hiz book, The Hurman Mind, Dr. Kad Manaingar isfs the il of & fanely fsh it & wel-populated
fizf pond, TWham B bal Aeing 10 8 Oy gt Rocksd a8 Ard e foads hlasall wiralde fo swam
apbow frealy, ha beging a Bgiid wivich rmsuls it stagges 0nd splashes and Somatmes &1 B2capa.
tan. of coures, M suadion s oo Mgl fochim. i b same wiy [t B bevig sdgoies with
hig amvairoramannd aad with e BOcKs IAP Safeh fi, SoawHivanes Mg masbars fs difecullies; somelimes
ey i oo mesh i iim. His strugoies sie o that the wodd sees and § wsmslly misuncersfands fhiem
Ar is havedd for o o sl b andlersfand wheal i happening fo o hooked one.” (Fried & Friad, 1886, p. 135)

INTRODUCTION

Gray's Guide fo Bullying Part i@ The Basics (Gray, 2000) discussed the sharp conlrasts and similarities between a

Student with an aulsbe spectrem disorder (AS0) and 8 shudent who bullles others:
In an interaction where 8 soclally vuinarabla chitd encowunters a child seeking negative conlral, mavked
ciffarancas - and shacking Similantes - amenge. Whersas the cfifd with 450 is mos! frequanily passive and
cvanehelned, e chid who lles others is aggressive and confident. MHowever, both have aificulty
exmpathizing - for very different reasons. Both have difficwlly taking the othar's parspective - for very diferent
reasons. Both seel prediclabiy and conlrod - for very different reasons  Thedr simidanilios mesl smvde! 8
collizion of simking develapmental, cogniive, social and emobonal diferonces.
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Thiz aricke and acoonmpanydng workboak discuss this “sociasl collsion” in dedail, wilh a fomes on Waching 8 sldent
with &5T1 10 raspondd sbecdivaly b a bullying abarmpd.

A supparitvo sevdraareeant wish 8 e bully-prosoling esm and comgredsenaive HOQREM 5 prarsgesite o leaching
gMmclive bulbving meponsas b 8 chitd wih AS0. Specifcally, te beam rs Ireinad ard prepaned wilh the loliowing
+ A deFedion af Bullying thal rapresenis the nesds of all oo,
*  An undersiandiey oF tha variaty of rolgs o a bullying interaction, smd the charmdarsics of sach.
»  An understanding of the diffarenl fypes of Buling, and the anigee profila that baitying oftan assurmes whan
dwecbed gl childman with 450,
¥ Anunderstanding of the waming sign thal a bzl chid may be g targat of tulliang, 83 wall a3 the unigue
beTanaas that may indicale a chid wilh ASD & a2 e,
& AN undecstanckng 0F e mylhs sumomdng bullying w5, sCoaraio infoeralio .

It ek i, e 1eam waorks withen 3 conte:d that has:
& A dear undevstachng of B sludant’s “real word™, 1k conbacts thad ara uguelly aafa ard thoge Lhat are ofen
prablsmadic.
e A comprahensiod pro-acdive budy-proafing curmiculem hal fom #n eafy 856 1eachad amportanl skdl,
inciuding oross-ponded sormmiunicatgn and posilive set-astpem.
a  An awareness of insinaclona stralegies hal may meel the definng criaria of bullying, and wse of podaitee
Inpructional sirabepies That modal 2ocal creativity and poshve condlicl sesolution,
* A developmenlally approgiala aaclal sumiculum that is based on an asourale awlerstanding of a sludent's
camedil imerschicats ard gxperionses.
& Acomprehansiva bully-peocding urrcahem for 8l students, parents, and tha carmmunity.
s A commtmend 10 keep 3 bullygeeafing progrem comgeahenzive, 10 avoid shor muls or amisucas of program
Sampenents.
The abowvo Bt arg taken rom Gray's Guide fo Bulydeg Pard 1: The Basics (Gray, 2000) and Gray's Guide 1 Buihng
Fart Ii: The Rual Wokd [Gray, H81), whare they are deseaked in graalar delail.

This guide and shedar workpook, How fo Respond fe & Suffeieg Aiempt addressas ome hpe of bulying
characierizad by 2 verbal Intaraction batwesan two sludents  Far pue purpodes hare, tha gesumption is 1hat a shedond
with ASD &5 Ihe Wegat af iha bullyving, Bnd cher sludenks and adulks aie not Immedlately awara of the ilving
atenpl. It is shamd 45 An @xampie o how cne bulhy-preefing concigpd and kil may be lsught to a sudent with ASC,
{Imponiant node: a studanl shoukl ot be taghi 10 *fight back” or "awit W 300087, Onfy S0I4E SMpoy CoRsEqUENTes
anedfar eaeh Ihe shesent who bullies o eHgs live ways o Interact.]

GUIDEUMNES FOR THE BULLY-FRGOFING TEAM

Bullying can seam averwhalming 10 pasents and giefassionals on 3 child's bully-proofieg leam. Couwpled wilh the ®ina®
and "oute™ that complicela sbots o share informalion wilh sludants with ASD, the task can initaly fes ke bulbyung
itsall: fntimndalmg and fuge. Geay's Gesde fe Buldng Pad [ The Real Wonkd (Gray, 20017) collines slcalegies to
adapl amd Wllor tha general bully-proofing curfouem.  This inchefas: odsidarabon of e lBEMIng smyiroerant,
identifteaton of goals and abjectives finciuding prerequisith concepld and shlia}, individuatized goals and objeclivas,
arvl aanbon to vocabulsdy [P, 32-37). Here, & few of thia siralegies ara deacabed in greabes datad; applied o
taachalg sludems with ASD 1o raspend to a bullying athermgd. They include: 1) Ralax, 2) Buikd a Brick Wall, 3} Salact
a Postlve, Glaar. and Coasisten! vocabulary, ard 41 Creoalvaly Enhanca Activities.

Relax Al fack walua, advice Io relax seems out o conlex elongeide the fopic of bullyng. At faca walue, 4 is.
Regardless of how it Seams, felaking enabies parents and prdfessionals W fhink claary, and supports the
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devaloprmanl af a thaughtully designad progrem. |0 sddillon. gecenbing bully-proofeg infermation n a eedaced
manner fafps  shadeafes fearm. A quesl  Brd  controded delwery  enablas monitbring 4 2 sledent’s
corprehangenfamolong ragcion o the nfommalion. In ad3fion. in his way tha pargnlprofssdnal medes b calm
sodf-rrIbend dhat saopporis 8 eMectys reapones o & bullying atampd.

Build & Brick Wall Lising the general bully-proafng camculum as a qude, the buly-prooding team idenbilas te
mosl chilkcal conpopts ard skills,  Each <oaaph &) kil is 4 brck: once mazleced, o i oemeanted o the wall
Leaming 1o raspond lo a vorbad DuBying abormpd s ang "brick™ 11 widd 2ebdied &5 an ¢xpinplo N Mg arkcla gl
wirhbook because of lhe Ircgquoncy of wiebal Bagbyinng ad 1B irrpoeanca of dednearireg an ethechg responsa.  Thena
ara many ciher preneguisite concepls e 3kilz shat coma befovs i1 an 1he Bully-peafing wall; [gaming b respand 10 a
tultying altamg? is a teick noar (bl b 11 & aXill 1hat ruay take evarsl wiekd b [BamM and apply effectvely.

Select a Positive, Clear, and Consistent Yocabulary 1t is irmportanl wizdorn that, "if's nold jusl whai
il =&y but how you say 0", Thal point is mada in the woekbook. and also applies to pamnie and professionals as
ihay teach workbook concepls and shilks.

Weeing many Sociel Soras © excellant waning oo slating inkormation posdivety.  Staling inbarmation porgitively
Irvslckcbes 13ing thirda tevma and ghirasas thal reflecd tha maat paibcally comact etitudes possible. Coment yocabulary
mexials atiludes consiatant with the bullying resaarch ard slebe-of-the-airl ectcationsl programa. Figura 1 {oagpe 4)
caorlrasts traddlonal va. carnenl vecabulary requanty waad whan 1aaching atudenta 10 respond W oa Bullying atempt.

It e process of tekeciang e vocabllane Tor Ao i Saspon o o Sulping Atfampr, | rmada fn sarasling disoowens
The tarm terthying is simdar 10 othar verbs like aysrieg and (afirg. Mot only do thay describe an eclion. they imply B
compialicn of an &chon. | dud netd want lo suggesl io my $ludents thal i somecns iniides aling thair acdlions are
inharenlly complobed w gy wiy, This would render 23 fnike rok Tor the siedant who is targeted, My sludends 1@ up”
[Mer &ftgreonn b oubed the v dofyang Alempl insiead of depng  This slight changs s woiatwedany iecreased their
restwa 10 ke the misiakos wih bt shedand who bullies; Lo provwes] |he succonss of tho altomed.  For this reason, the
sludent workbook uses the more acrurabe benm bulimg siamm in dace of bofyang,

Thara ie wocabulary W the work ook teed will likety eped clarficalion prior 10 leaching the conceptz and skilla. For this
resao, onoe the maaning of a tarmm is estabdished, it 9 smiportant bo 1ake cara to use e larmn cosnclsdanty bo
miniraize canfuskon. Keepng wilth the ganatal rula-oHRhumb bo ieach cne dhing at & e, s imparan] ha ke hoeas
i kil beching @ shadant how 10 redpond bo @ bullyang abdarrpd over axpaddion of vossbualary.  We e koking foc a
Tiew gipd wids™ 10 considlantly raprasant comcapts.

Figura 1: Traditional vs. Gurrant Bully-pracfing Vocebulary/Phrasing

Tradiicnsl Cumant

Bully Child who gttampls 10 bully

Wrotem Sovaona wha is tha targat of a bullying attempt
Don'L gal upsel Try I Slay calm, iy 1o stay in gaod salf-control
Bullying Bullying alempt
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Craativaly Enhance Instruction atis my bope that 1hars ia no 8 workbook of any kind thet ks ;Mended 1o te
used In Bolabon, “The workbook sccompanyieg this guide & no aeceptaan. Leaming m childhood v 8 aeatllyve
piueass - nak Mowrd Solely bahveen the first and [ast paga of anyturg. My sludenls wodked on te concaps and
shill i 1R werkBook vl SEMHAT weakly fehins. For axample, covering e llormsson on pags 5 Im s 3udent
v Kboh (Welal fo THETK v Fespdrmss for 8 Swiying Affarmsd) Book ihres 2assions, o 8 Rdal insbrection tirmt: oF b and
one quarter hours. Wa disouzsed one Of Ihe Dt edch wikblt, rging & watialy of Acdndies I Apphy ihe mftrnadion
Chawing from thal expersnce, | have included & few Sugogeslond of additiandl malersls wvd advdies lo ke Ming
with the workbock .

Bacawsa ayvery sludant is unigue. anharcitg inslauclion wilth mdheduihinesd conaaferalions will uiergbehy inchagdd Mg
[Ikelmood that & shuder will leam o respond 1o & bullying atempt. Paranls 2nd professonak: may o5 i dEcb i
and ideas In 1hls guede 3 & slarting poin! 13 craativaly taéor the inloemalon b malch the leaming shyla and akilties. of
an mividual sfugent.

THE SEARCH FOR HONEST RESPONSES TO BULLYING ATTEMPTS

Mot bully=proafey progrms assumea an audlance of bypleal sudenis. Thie is especially Apperent when studente are
Loyt b 1o Fsporad bo Bullying SitempLs.

W the fad 2000 bully-procfing assembly at Pinewttd Elamanlacy School. Jendon Public Schooks, (he bourh gracers
uaed re-playlmg to praciice B venaty of responses (Gray. J001), Mooy of s mesponses fugyesied (0 hystal
sludants mquira & commard o more advanced social concapls and 1ha sbdity o make dislinddions aleng ey
aksiract soddal linea. The responzes \hay mbmarsed aro likoly o bo Jiffyll - o nld erpossible - 50 o shedant walk
A%50 o kearn. For axampla, one sugpested respones rmquires the ability 10 bo ntincerd, Suth 88 Sk o
dort gaver 0 8 slheatlen thal b8 cbwiousty uncomfortatde.  Similarty, paying 8 complimant 1o 2 threalening peer is
aukside thee lines of “social kegic™, Cheadl, the fourth gradery aea remivded b0 be frm jasoerive) wihoul sowmding
conimyationsl (aggressivel.  Thase quech Jemcines v arvdng (he groalesl 30681 challenpgas or Mudents wilh
AS0, and are thiis wunlikaly o ke of use in the fasl-paced “heal” of o bullysgy 3Horrgd

IM & $lodend with ASD 12 going to aMaclvely rappard 10 & bullyang attempt, e or she neads 8 syatematic apprmach that
capilglizea on hiaher strenglhe and $eamdng shde.  The basic premise of the atudent wodkbook and
panenlipidasalonal guide, How i Paspond 1o o Buliineg Aramol, inchades:

= Many students with ASD have a visual leaming shie, and an ability to memorize sand el Taciual
irfewrrrnlin and lists. Thim, 3 reepanss that utilizes thase simngthe may incmease a sludent's mlagation
and confidmree, Tha marg relaxed & sheden 8, the greadar hishar likelinood af eleywsg in contrel Bnd
recalling relevan! informalion wiien il § A crilicalby nesded.

» That being said, even 8 relaed stucend is ol Bely 10 be bl 1o apPly afarmsdion that doesnT make
sanza o bimMer. Responsas ko bulkyiog [Bak 8o Besad cn e abllity 10 ba irslnceda, or o decadlve,
eluca, or dateect will naed n be amifiod i Reds of e mora “draght-fonwand” cowarparts.  The
responsas most sasily undarsiood and applied by & sludant with A0 will likady Da thime hal are
acrale, homeat, and kagezcal.

s Funally, the resaarch is clear that & ctariprahensisg 12am approach i aasanbial 1o eNectvely addrassing
tullyweg In schooks. K would be a mistake & edch & $udent b ragpond 9 a bullying attempt wethout
arpulicant supports alreedy in peca.  For thal reasen. the cancapls gnd shills presantad In How to
Resportd foa Supimg Alempt 8ra prespnbed within the cowulid of @ eam dpandach.

*Fov mokiutad Copias Of ther wowkboah condacd The 3y Candar, wugy, ThpGrpplmnipn gy, S148 254574 T or CAK 04 0-0 548745,
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Idendibdng 1he keaonong cubeame for this workbook and guide was inlemestirgg, | (his Gade | o ke ioabe wilh
rigggbery 5 "demanadrabon of 9xlila B0% of the wme”. Tha dicwrbing analogy thal comes 10 mind is teaching a
sludant o "saiely cross ihe streat” with the 68ma orilena. The goal is B compdedion of il the suppoding cbjedires;
The sfnfar will dedvm whal fo Uank, say, and G0 i respomss 0 & varbel balling alfemd and consisiendly
G srate Bt SEATE 0T NEIARS ColaRts.

THE WDRKBQOK: HOW TO RESPOND TO A BULLYING ATTEMPT

Many studen's with AS0 keow whal o da in & bdying inbgredeon, boegh e atful glacement ol (hege respanses in
the cormec! social Bpacas gludes Them. Anxieby can inedeme. Siadegies that help a Audend ralax during a bullying
atlsmpt are Kxaly W inrcrease the affecivenass of hister esponisdes  Most corituls Mars Salaty 9n ieaching stedenls
wial to o during 8 bullying attampd. Students with ASD may benadit fiom loamineg the afdudds avad fogrghls thal sot
ihe stage for an effedive msponse, balcne lmaming whal 10 zay and da.

Introduction (workbook, page 1-3): The workbook apans with mewtion of tha falkewing corcame: 1) What tha
wirkbaok 8 abaoul, 2} tha dislindlion babwaen kind childeen and children who attempt 1o bully othera, 3) 1he membars
ol & Hudenl's bully-proofing 1eam, and ¢) underslanding & Balbying attempl aivolyss one sl e who s oual af oo
Tha Rt Imres aonceals rapresant 3 guick moiaw of ibportand preveqursita infcamalion. Tha koedh concepl $aks 1the
gtaqe b tha stpdant wilh ASD, prowviding Infarmation 1hat rmany ba wedeame in a gibgation dhat often s L lhe chikd
wid Bellees o5 in conbocd.

Tha fird few pages of e workbock represent a huge amoonl o maberial, armd wall mod] likely sequitd el
achrvibes b3 cowver them adequabely. For esamphke, b cdanty the dsbnctian behwiin 3 child who makas a sooial
rhiglake and a child wha bullies, | noad Fingisg e Garen Slono ffalker, 1991) lo my sludends. The slary is about
Jahnny who loses kis green sione. He discovers that showing kindress is the caiv way o find it The anbre
comemunity joina ihe saarh o suppon.  Wilkn ihat canbext, Johany hinds Ris green slovse. The book provides a
wandarful backdrop fow kentifying mistakes tad children o, ard T Rildme Dgae b ngsobss those =mors.

Tha follawindg wiah, we fggd Syl an i Sog (Bosch, 10ER), The $tory ling is m sharp conlmst W Firding e Geen
e, and depicts bodh Gre ihalant et pinen §odl iigLrliteanass thid charadorizo bullying, Sofy on fre Bus Blso
Wby TR diMiulty OF linding an aMatirsg reipansn 1o his bype of behavior, \he mader salecs diffarant reaponse
chaicas 1o follow taugh the b, This Sreates. a diferent ending sach lime the baok s read, and provides far a
compansen of oulcomes. Bufly o the Bus hedped me infroduce the siudants b aur goal for ihe oeanpinge: of (e pat;
ko [aam how b raspond 1o 8 Bullying atams.

What to Think (Werkbook, page 4): Tha firest slep to respanding bo & BuThying aibemps is- “Think calmby about my
bullying fectis} and B peaceful pleture”. The depandamity 8rd caraidy of acks oo ba reassuring 10 studants with
ASD. Leaming be keap spacific f2cta in mind during B bullyng attempat may belp a duden] wilh 250 melas, amd 1hus
raspond more effectivaly. Simdany, sncoursging a suodend (0 think aboul 3 peacalul imaga or prehee utilizes a
CoAMmecn copnibve atrength od stognts wilh AZ0 (Grandin 159¥5).  Motca 8 studant's cholos | emprasieed
Burcacions 1he wedkBook wharisvdr pogsible, an altempl b bring futher conteal (o the atudent wsih AS0.

15 thatl 2 fact? The dislinction bebween facts and Theodas/baliatalomnions & Inportant b laaming W rospond 1o 3
bullyang ebierpl.  Firl, in aKlilcw b using facts for reassuranca, ey ane Blso tha Begic of 8 Sludant's verbal
respanza. Second, I 1 helpdul i tha studant wilh ASD wderstands thal the salacled Eopicatatabedmants thal inidialy 3
Bullywty sttempt are uscally inscowrala, and dlwsees af lidle ment. They do nol regeesanl fecteal Infodmabion.
Understarding thra, B sledenl can appredale 1he 9o o "stikk wilh the facls™ regariess of the febonel inlormadion
prEzenied in 8 butying adempt.
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A glmpla sbriwng lask may be usad 10 edaura & stuced can distingulsh Dahwean fBcks B B i uelinBiopinons.
Sheey el gludent a zarles of photographs with sccompanyng Hetements. Thara are bwo peecas of paper on e
Iebla, IBbaled Fects awd Omnrlora’Belels raspectivaly, thal represant each category. The sludant Isaka & & phato
and comespodidanyg slatemanl, fof exampla, T 5 & e, of the eame phwole with, This k= 20 oogiy e, Each
staernnl 19 aesigned 1o ane of e o paies,

nt to think cabm 1h Bi3  The adil and sheoen debect cod, b, of Hred S o recadl in
a tullying interaclion. These facis may be 1] Rilormade by theeam, 2] writlen wilh the student, ) seleched
fram the {acds listad in this sedion or 4) 3 combinalion of 8 threa, These fachks are teods bo halp the studant with ASD
elay Calm i B8 bullying atampl.

Ta inimduce {acls, Bn acthMl uses an indwidualied Format that & maaninghul for 1he studenl,. Herm's 1tha genersd
MeE3Epe:
Yoo heva B (et for remembenng things fe ming for fecisoommeand of fiefs, el I'm goimg o o pow
FEGHNTIG Sovmle nhporfa facfa.  Mesp thaee focle i 8 safe place ot your minddhoughl symbotmined's Bling
cirbaiy, Akd I e Oovomants secian of 8 smputer. Whan o retolsva Tham, Hunk of tham i a vany calm
GOl sUparTeosed on cAlt pichees. (Peets Mo Kagfman, Raphael, & Espaland, 1333, pp 3283, sdapied hor
sludents with A50 s gulling famrm):
. K5 mod my fewdf traed Taeerl it Jargmd of ARG Bt Sdfen Tt
B, Supparing fawds-
1. | ama geotd ard widaghia fersan.
2. A shudent shiawbd ned B Bullied by cihars
1. Tha sl whe 5 SR 10 Dy o 5 making o SO0TA0 SEEMs £ 65 dud of eowtirl,
A, Supporteng fecis:
1. Tha goal |2 b koan ooty one sludant out of contned £ ma<ing a misiake.
2. Tryeng bo slay calmi |z an wdelllgant dacision.
3. Siaying catm is thd basl way for 3 targeled sludani b stay miziaka-free when & pear © mekeg B

mis1ake.
4. Sigywey calm and mislako-fed keops e mistakes with {he pear wha i3 making ihe Bullyag
attesripl.
M, Fam ma e onhe shudent wiho io haibed.
A Supphiling Tecis:
1. Approximaloly 2.7 rraftan ebetantany and [unkar high atedents ane batied in the Uniled Stavea each
day.

2. Millions of cdher 2tegenls ane bylliad arourd tha word sach dey.
A, Itis not hmir Tk, @ilbuer.

Additional aclivities to enhance insiraclion: A few sctivllaa mey be used o help shides eam “whal o
Ehirdk™ during & Bullylrg sttednpt. A faw examples s Sesirdbed in (hig 280100,

Laamng o recall sekebod focls takes practios. |t may ba helplul 1o visualie these et 23 aoiual 10005 35 O, Toy
Atbwnod dowes in his modified cogrltg benavior tevssy Bpproach (Attwood, 2000).  Foo acdrmpla, 1he T84z may b
wisualzmd 35 2 Sa-sanvioug Jing uaed by lfequards, or a lifejackel, Thby shoukd Sevgr Da vEUdlized 91 B WBBRON 0
willain of may fird.

| used chidens [Harabore and drewing 1 Weach my shodeoks kK pair peaceful pictures wih bullying etempts. | read
the book Simav's ~ook (Bamett, 20000 to my sludents. The dary i3 abaut a frecklad boy, Simon, whoe has an
expeplionaity “bad hair dgy” afer his gisiar cuts gum oul of his red hair. He peocaada bo the playgreurd under the
saourity of 8 hel. which 13 quichly st Suddanly, he is the targe of friendly teasag. Senon's Pealings e hurt. Ha s
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resCaes by the wisdom of his Grawdma Fosa [enler B meamier of Ll bulbg-proofing leem'} wieo tedis 3 abory abaut figh
ard "taking the bad”. The Book s beghily Suatrated with sawers? lioh ecanas thal sccompany Grandima Rosa's slodny.
Ewary fah has a thowghd sy, which i another reagen | seacted 1L for this actewlby, BAy shodanis weee inkrigued by
Ime showy, and Inocted thal | resd soud 1Re content ol avedy IFraughlt dwrdal|

Dadore shihieg 1hi $locy, 1 b (ha Sludenis ihey were welcome o draw peereful picfunes while | raad. | wold teem if
hay ab3alulety sgedad (o dravy sormglhieg odb, 10 wail until Ldor,, noows was e lime Tor only gendla images. by
gl T 1amge 1he oalings aliciiod by bullying wih porsanal, peacahd pidures. 'Whan | finished reading, | ashed
iy Slofeals I 1ol s AB0UE Bhetsic drawings, Ome shedand, Tyler, showed his Aower o the group, amd Indicatad het
Batyirg Mbempds, ke insalls and unkind words | are mengly “raincdrops thad make my lower grow.” & second siudan,
Ly, Tollowed syil, sharng that birds ard olhar delaifs would be added to 1ha tFee he drew evary lrme someone Idas
o bady him Their idea is 3 grest one; calming piduras can ba a “wok in prograsa’ thal ranslalas 8 pears o aled
negative social bahavior inlo an increasingly delmiled artistic accompllzhment. [Cody and Tylecs dRwings decorale
the Joumal cowar, piotaoed In thes ecilon et e top of page 51.4

Important note: i edditen to the facts, & student with ASD will have gdhar 1houghls and (oelings relaled o 2
bullying atempd. Ensure afwe undarsiands nal an houwgiia and eslings relabed 10 2 Badlying incidanl are impaerant,
and thal kay edulta are iMerasiad snd comcamed.

What to Say and How (o Say | (Wkbook, page 5] Tha sscond sbep o reapondirg 1o s bullylrg stem s
Fay ong sanfesss wal Mobice the emphasis is on e student's reseoras, and away (rom thae Infinibe opscs hat 8
por mAy Saled o initiale 8 bulving atlampel s importad o igaoes e topes of & Bullying Qrlesgcticn, 10 sespond
rmattar-cf-lacthr Ramadning calm, the sludant makea cme s48bemeant.

Rode-playing i$ an imponant kool 10 teach a shuced what to zay - amnd now to =ay ¢ - In radpanse B bullying attempt,
MeMamara & Mchamara (1997 provide Bn insinuctional galing for kaching Studants whal bo 3o in & bollving
mbedacton: (nsirsst, moded, mbgersd, laedeek and pescfice:
+  Tomcinst, Te a3 explich a8 possible: khanlilv exacty whal 1o do.
*  uSslaling demonsiates e desived bahavior; showing savarel vamom of 1 SAme etponss ovides an
opportunity 10 pEint out the simiarilbea amaong tham.
*  Shwedure ehesrssl.  Firsl guide 8 sludant through what ko sy and da; gradughy lot the sludent assme
mezng: indapendenda.
% Proyvido non-cribcal and supportive fieadback to smprove the siudent's partorsancs. Fod azample, "r'ou have
yoamw hoad yp | thal's ar imielfgent thing fo dorl Lat's Wy strakghlening your Saubders gvan moeg, That's Al°
*  Craclce by rolicing nalurally ooourming opparundies b uga e Shills, praising all atternpts [parephrased
ardd adegiad from pp. 5553

Using Ihe procgdurg just desort-d, 3 l@am membar praclicas the thraa elaps 1o raspondirg b 8 Bullying allempl
(adapiad from combened responts Srategins recommmandad by Friad & Fried, 1965 MoNamara & Mclamara, 1997:
Righy, 16488, and VYoors, SN0

STER 1: Try fo Hunk caley b sy bullyfrg facts ared a pescelly pclure.
STER 2. Try 1o S8y o sunlonce wel:
& Aake gkl 1) mod orly o honesl stelamenl An Inbelicen bulyinyg raiponse is o siBtemanl. Tha frst
word of 1his statermont is "1°, Memanzing the et word can halp with retrigwsl of the mesl
o Phedr pow
o P oeed g o slop.
o dnnt ke thal, siop .
» Houan aif Bady pars o self

¥



*  Stard strmahl with my Read up. (IF a sludent in his comendt social skill raparoire had she abllity bo eatabiah
confidmnt enve-gara, each him to Sod. [Foo), encoursge e sludent b keep ks head up, pefiaps Kaking
past or ower the shookder of the aludant whe |3 bullying.)

s Uza g steady in-cordml wiipe, Praclice “sfgady amt b-conlrof” wilh & lape secorder. Play it back. Say e
gelosted phrasa 1he same way sach bime.

& Meinlfait 8 sale aisfarmcd ol iy i revdass d.

o Walk eway aftar ong senianca and stard STEP 3 (Try I repod 108 member of My Tean.}

The sludent wha initiated 1ha bullying atiermpl may keap Klkiog, regardiass, tha argated student is dong aftar making
onm slatemsenl. (Make sura fo moulimely nckrde STEP 3. regaaling 1he Incsoend, in rote-pleya. This s describad in e
serciiom tiled_ Fepoausg, page 11.)

Mistakes lead i giscavarias | indially made soma mistakes implemanting bulbing rokesplays wilh my sludants,
Isading bo & mew discowary. Wihés fola.paying buting Bfempe wih students, the sdult dlways adsumed W foke of
tha shadent who butties, This oealed an awboward dilemma for me. The lasl ey D waniad 10 Ao wikh my sketanis M
“put thamn diown” ar call B narses. Tha sludanta Inmy social vedestanding groun Batame geruinely sonflines &
I qrapphed with this problem. Fist, | oeg s@ying harmieas, medral stalaments coupled with ballying imfecln and
pregrmatica. | inatneched the sludents 1o paansd My Malements wane bullying attempts. and 19 “hink b facls™ and
praciian making a gingle slalamem responsg. e oulend wad prediciabla. | said, "Kiens are soft and furry,” wilh
2 Mmaan mgmshan and degrading tore af voica. and The firsl $ludent rezponced with 3 9mibe, TyaE ey anel”

Absalutely determaned fi not maka bullyig stalaments bo my Shedends, | deeovarsd & =oiuken. | BEEUmMed a variety
of both pasitve and segabve peagmabes (bullying can haws gilher & figndy - o uninenddy - Selivary] white making
statemenls like jhada:

s “Toinkirg unking words, saying faendty words.”

w “Making a secial mastake hare. Im sort of out of contrel.”

# “Reaky unking slatewmant, 5ame lime, everyday.”

& A QUBEHon youtE BV 28an Ma Gk Bnyome alse.”

w A0 wnkind ook fllcwed By Rot-your-name.”
| waa afraid this might 34 ba the conlugew; inabead it had 2 suepesing mmpect. Tha bhxdenis [owed il They wena
Inbguwed a5 | astigred Mesa “labsis’ 10 bullying attempts,  Aciually, they thought d wad 8 litle funny — aad
Inbeveahngly scomale - which hglped them ralas and practice thair responses. 16 Bodibon, | wae derHnsraling the
vamety of forme & bullying atlempl may taka. 1 confimad thair suspicions s aflimied thes fruarations. The role-
Playing was B SLHCa54a.

Ong parent's adaptation of role-playing  Kahnm Lowry davedoped a sirategy bo halp her adelaseant 3o,
Reed, handla bulbdng atlerpla. Her apprcach moorporals many o Ihe etamants suggesbed in 1his guids:
A couplm of pruars o, Resd wag very oeDas e SO iy an s S0cud e Mimgs kids said f il 0w SO
of his fiends famed? awey after yaars of fiandstes, and officwly of schol. Every day St ke 3 fing
mighimarg. for hitt and wea for me as { ed o SO0S1 KM o Bod help him make sense of fuk word. e
wave bith axhausted, T EAaw wa maared Semea axira el

{ made & shisld ouf of cardhoard, soveved & with yofiw fogter board, amd ther covened thal willh Haar
conlact papar. | had 8 rope an the hack o be coutd bokd anfg . TRis was hiz "Shiedd of Fadlk.” Than, |
fook & tunch of packing sponges, abaut 6% x 6% 1 fasaned e [0 47 67 cands on which | had woian al
tha neqative, bufing cowments s saéd o fhig, and alzo e seff-dafestng things he seid o hrngal
These wene the "oy bicks ™ that stdants thraw al b, or IAal M8 w35 wreedl

-



Maxt, | ook exaned 37 57 eartds and wils respdesrs (0 pocit  the negelive comments. Thesa wene the
Truth Cards that he cowmd ieratly pek L Al [apa onfa s shiekd 1 deflacs iha By Bocks. We practiced
Loty Botly Sricks af Rime kg had Ritt chaoss A& mespante fenn M T Cadls, Oy okaieg ENiE qarmsae ovar
and mwar, # gave Nim aoma new aleces for M ihapghts 1y g0, miaitad of (D8 rsusl gownward spral of
depragston and Sty

Fagd i Al Uile Wil riw, campaned (o whers he was two 10 3hrea pasrs Bg0. | RRow e Gamks Was ong
pumcd o thee purzie of how o beip i | oo oo bufhung expanencss Wil Ralh 20Mddvhl oisa wha is

Hrugging.

Kalhpy's approach incomporates wisuel strateqias and medaprors 18 demanatrats an absiad sel of concepts and
$kil¥, ik onable Feed o compretend ad apy b snfommatlan,

IMPORTAHT MOTE: In a aluaticn whers a slranper approachss 2 slodemt, SKIP STEP 2
Tha student should not apeak: Immedialaty qaing 1o & 3aa Iocstion 1o bagin STEP 3.

Raporting (Waorkbook, pages €71 The third step wo responding 12 8 bullyng attemp? is Reper? e bellying
aftampl to & mesaar of My Teant.  Sipdents with 250 ara likaly bo nasd support bo rapon bullying attérmpts o adults.
That supponlmay range fom the praglica péovided by role-plays, 108 varety of waual srateqiag.

Repart FOrms A rapont form cin be used to help

Report of a Bullying AHempt B BlENL stuchitd AfW sequence 3 maponl. For 3
ludant wid can angwar “wh" guestions sasdy, e

My name foam at ket miay ba soflable. Other sludants may
read  Aaddititnal supnort, sy & for where
Someans mada a bullying atternpl. Here's & teknvant inkarmation i3 Clred of pIClie cuss BervE
prciure of that attamp: 83 guwles. A slugen! may be directed to bring
plank form b9 A member of bee laam it 8 bultying

attempt ooours, b carmplale b form fogether,
b More impartanl (han complation ol the feam s
taachmg lhe child o make condacl with 2 1sam

mamber immedislaly following a bollving atlamg.
Reoutingly including Step 3 @ rolt-plays [inchedaeg
complaling a report form) and ysmg a varaty aof
CoMeds, cBn hedp o andurd # student will report
When? regardlass of whera the Bullyisy atempt oocurs.

Whe'?
Whal happaned?

Where?

The Imporanca of disbnguisheny fEols  fom
nearesicouiangbeliafs, dsouased comar, & alxo

Whal was said? cfitizal when l=aching & studenl b repon bullying
altempts  Review of thla sofespd Woaches e
This report now goas o ) inbin resporsiidy m repoding the  megative

atdinns and slatemenlz of anateer peran,

In conélusion, itis my sincara hape 1hat this parentpralesssonal guofe and workbook will prews wseyl o parenls,
piakgsionals. and Lhe Incredible yowng people that thay reprasent. Ulimakely, our coBective goal & bo create an
ahwcsanont that is physlcady, enmtonally, and secially safe kor A people. | bekeva that what wa hawve leamed, and
continue ko beam, from peepda with Aulistic seecinum dissoderns will Be g critical techar 10 aur tuctoess.

50



REFERENCES: GRAY'S GUIDE TO BULLYING PARTS [ - Il

Mebatl, E 11949; w [Hamsal Pm..u-:u n: Hum-r.m B-u-um

EECL Dmhl}wmwmmm Symponum ak Fulune Honooms Conhundds ddicgien, Tont
WE&MHUQML Mlmhmfﬂﬂmmphud|mh5mumm Cafln bnic_ Inc
Baron-Cohan, 5. Laska, A FrfL L 41 (e RL R ILE TP Fuirrts 3 ey ol OO, 21,37 -4
Bears AL [1599). Tho buibe hon chussmdm, Ot 100 G BIrd stinec-s [0 laychar W& Munnospeds: Free Spnt Putimfing.

Bt O {1 p5r3]. Ewceeped rom Pow Yok Times Book Pagiyy  Biew Yol bliee Yok T,
Buprliry, WAL, & Humplorays, WL 1562 Eogw crmiaby M York: Cdeo Pulblenieng, Ine.
Bunkch, W [TOREE]. W Sﬂ.rﬂu W F‘ln:rrlllnu P
- : AT, Fisanrilay, CA 3R Pybliieeng

Ba=radp, X0 (0] ST

Clp A (2000 b oeph Tl G

Cumin, ¥ Lguh, 1. & Sirearasn, -iIEHH:x ARoty oot 2nipma: A poatnal gurse tx ikechals  Lendon: Cuwdd FLHon Publahors.
DHarme. O, & Wik, COlLeary, P. umuwﬁwmw Hoi=aa Boadh.

L
chmmmmmm Ta: Futum Hopzsn.
Farrieram Prgga. Ed {10GEL il Sty 110 D, AErULGADeH, WM FBvh Froas.
Farngion. P, $1ERR3F  Lvowralanding and prowsrldng bulyrg. In Toory, Wogra o MO [Ede ] Ceomd B Jugeoa, b7, Crcago: Wekearty o
Chocago Pusin A4 Gl in Faghe, K. |13358) wﬂmt i Hrsaked Pk Pubkshers. (F.12).
Fred 5. & Fried P (17351 Bulivnk A 'Go0ma  hive Yok M Evsns a0 CompeTy. ng
Gy, G., Jons K. Podler W, Skoe, B, Shon-Cedd, © {1394} Bl Crochon vour school, A pomea s iercach, fo Ekmaniay
ol Lengmord, Colode  SopiE Vet
Gl O |L996) _A ranl poreo], London: Souneerl Frids
fogadin T. {1295} THWAIND In pichgae Hew oo Dncipay
Giihy, . (155, Wirsw|. Tha gorbogn book  Thi RO M, &
gy, 14990, COMIC winp ComDrEaliony Aringlsh, TR Fulunk Horizona Inc
Gy, . t18S, Foi). Paclures of ma. The Mopnitg Mok $14.
iy, 2. {1006, Spngl. Mow ha v oubrsme  Hondy, | e e ayyotrom. Tho boming Fows. 12-14
Cogry, [ 19985 Tho soth sonae Tamkng Lhee Fviteu Jongls (o0 ] Auleglon, TA: Fuium Moneons. Inc
Qirey. G :1mhmmmm:mnpm with luciims wHh Azpamer Syradeome and tgh lusdihag fdm b E
Schopdier wubay ard L. Kunce [=oaf fios , 1 e . k. Mew Yok Pl P
Girmy, . {00, Wheoe]. Oriy's @odd o thing part 3; mm:u-_‘mamm:ﬂ.&nn: 12 [4p
Gy, 0. & Aty T (1995, FEL Tha tesooveny of maphe: Cnlwid e AMegod Lnd Griy. J]H.IHHI.I.I]!J.I':HH: 1] I.T!J

Sy 0k Mt T 2000, Dacombar). S, confeom. meso oF et 00 [0 ST NN pHi i e
X Furtra Heooons Coflpoggs  Arknglon, Toes.

Sy, L. (200, Spong)  Jrin's gely & Echying pard 11 The real wodkd Thit bioeng b, 13, [3)

Hursey, RA1297F Tha somel rigrd if o Crana- Evmes] Proong Co. Lid. G Bl & Mskly, Ine.

HilldeyWriley. L (1889} _Fumlunditg ¥ b Hommdl. London  Jovsc Kingeiry Fuldoudes

Hownd, J. (1755]. Finky s0< Ans acd i Buky. Hacs Yok: Simon b Schusser,

Hidgeben, L. 41538, Summad), Thops Lngds Hebnduis b LA SOMMa e gl ol Induracrens  Tha

bbb Hawm. B-10

Modgdon, L (1B, Fall. Ton kend Lo becomeg 8 baha cosuroesey. Th Worre) hiews, 811

Hoogdtn, L (200K, SwitcTar]. Homeswork (hal doai Sl bra himaeesck! Tha Moming Bewa. 12. 12, 14-

Hugging. P. {1630 AHotiaoociss suls: Insuciorsd mrmmdudm-uus progiam. Lm' Cﬂ SriHh Wil

Jerioaon, 0., bohmsn, R0, _Laameng Togoiber e ddogee. Congsdl 0, SO OO mH O, Pt Hesghed, WA Adym

A Barom,
Mauiman, 5., Aepheeli . & Eequles P, [19550. Shoi uo lor vaurzal| Merpid: Fres Spra Pubiztog
Lan, F. [1m.lm-l] Cesmopect ruitd  The_Hior York Times Educabonn] S, p|E.
Lisi, FLML {1367} Erotonss s mprewrlin: b o'pd of B thaory of rmnd* Plsiehgeal Besie, S, 412-626.
W & | rwerri ] Homa Vi (1%51]. _Elothdials
P Evrtey, AL {2000 Bothy-piecfing o Elerrtlry Sualifue Piavertabon cronied fro vy 4 surced
Ly, BLE., WoHamam F.J. {16 Toik b chsliewd ‘i DU, Macppaugs. Hies Yinh  Baroe's Educeoonal Senvices. bn,
Lhyrchpes & (193] sains ey b QUK Toroma, Deekrc: Haren Sectna PubBichos
Ry J B3], Soowfinke Bontey. bew Teah  Hgughken Mitin Company.
H-nm!h“ P, {1004]. 1400 HHnge +0 be B Bt Him Yore Werkman Pubinhmg
g i peeaiony [1997-2007). Pokamon [Gres ke sotenoms)|
.m..,“_u. 1 195]. Bl AICUT) OGGmE amaonf) Sepaslchodnen  Baic lact and il o & ichppl based IMaranben progeam. n D Pagoer L
Pigan {Echi) Tho Dwotopmant wnd Tisaimanl of Chachood Aogrezeon. Hesdak. M@ Lisndncs Earbaom, 1531
-n'rn-um:.l:r 10X} Bulrsg gk wchool. Cembroige, MA Bl
Chrpux 0. Limoie S, & Mhoke 5 F. 1999)._[Busponle | wiidecse
the Shety &3 Fremnbic of Yolimos.
Pegy, V.0, (1972]. YU Gkl dre rir Ghn't olay. Caminiogm, b4 Iiwml.mwr-rrrﬁm. | .
Pl 1., Fomeal, W, (190, Sebylion oroia Gatirg unsheok: A fridieey pleslam sobdog Wood [Handad] Incizycr Py
Pmpﬂ‘au u:a:-t-:q_'.:u_':un_ujnd; A Coothr resoubon for cakirnn Bdkatins, CA: TriCechr Frosa.
Fowal_ 4., Jordw A, §1F97L ALSST anl Warn'ey Grosl Bon Caya Fulsn Fyblahors,
Fitunia, W, (BOEKI]. Io from hlmwﬁ|mm|pw Chicmg, 1l Mudiark Papar, fre.
Higiy. K QAT Lo KNG Fingay ihana
Fegaa, F. (1547 Maken Eipnds Hiw Yok, HY: Puinam & Gt
Foubin, LB. (1;59] sl Frangs- b vok: Hm'p-n-'ﬁlg:fll’um-t
Zoara, ¥, B I, (M) TP Anli-Duling pures. 2|, Lore ke Fllngshey Fubd
Buaman, F. (1556), Mom dan wxis rﬂhldl"i?mh |. Ton maut) Uit win
Tuperatys Dutan, O, 2000 _Hogyr 35 0.5 L g Pl st Hernetnom, CT: Siarksh Prass
Tenchngr-Gulbgn, ©. (1734, mqmw-n thmmmme In E.Zorogplar, G. Mosbkov, 4
. Kuncn {ESL) AMpgRr STKIrme o g WSoring ubyris Hes Yoo Plafium Press
Voor., W. (00 The parsrd's book aboul Bl ag  Changtvg the cogrur o vk e3ila 14w Canlor Loy, WiH: Haordan
wWaiker. A (19011 Hirer ipH, B Harooud Brecor & Cotiguliny

JEring U Qreead) Shore
Wiams. J.. Kgrha K. {1082k Coald am [Traring Prog am] Jetron, B Snrscn Publs Schids
Wing. L |nio). mmhmmdﬁmum Lo, Dot and Lompamy Lknaiss
&

| pet]. Teaeerine, Crkans  Tha Hanen




HOW TO ﬁl@ﬁPOND TOA

-
" What to Think, Say, and Do




How to Respond to a Bullying Attempt:

What to Think, Say, and Do,
is a workbook that was started by Carol Gray

and finished by

This workbook belongs to:

Additional copies of this workbook are available from The Gray Center for Social Learning and
Understanding, Suite 302, 2020 Raybrook SE, Grand Rapids, Ml 48546

Wabsite: www.TheGrayCenterorg  Email: infofthegraycenterorg Phone: 616-954-9747
FAX: §16-954-9749. The workbook may also be available from other distributors,

i@ Jenison Public Schools & The Gray Center for Soclal Learning and Understanding, 2001.
Second printing 2004, All rights reserved. May not be duplicated or ranamitted by any means.



This workbook describes how to respond to a bully. |t describes what o think, say,

and do if someone tnes to bully me.

Most students (about 92 - 95% of them) are kind.
They want all students to feel safe and comforfable at
school.  Almast all of the time, kind students use friendly
words. Almost all of the time, kind students iry to follow
the rules and help others. Sometimes, these students
make social mistakes with one another. They may

forget to share, Sometimes, kind students do not follow the rules. Soon, they want to make
things right again. Adults help them learn from their social mistakes.

Some students bully others by making them feel uncomfortable, frighlened, or sad.
They bully students who are smaller or who have less power. How can | know il someona is
trying to bully me? It may be bullying if someone:
« says something to me that is not kind, not true, or frightening.

= calls me by a name that is not mine, or that is unkind. ,
« writes messages that are not kind or that frighten me.
s hurts my body, for example, hits, trips, kicks, shoves, or /

pushas ma.

= tallz other students not o talk or play with me.

+ makes the samea or similar mislake many limes, over and ovar.

Bullying can be very confusing. Getting more information can halp. A sludent who bullies
may be a boy or a gifl. A student who bullias may be older or younger than me. A student who
bullies may be alone or with others. A student who bullies may:

» do something that makes other students laugh.

+ do something thal causes an adult to feel upset or angry.

= do something that | know is wrong, or that | guess may be wrong.

+ give away my monay (without an adult saying it is okay).

If | feel confused or have questions about bullying, it's an intelligent decision to get more
information from adults. Adulls were children many years ago. They remember students who
bullied them. An adult can help me decide if someona is trying to bully me.



My Team

| know some adults that are concerned about bullying. They are on My Team. My Team
will work with me to make sure my school and neighborhood are safe and comfortable. | am an
important member of the team. We will work together. My Team will help me finish this
workbook. Below is a picture of me with My Team. The members of My Team may print their
namas balow our piclure, They may sign their names, oo,

My Team is doing many things to make school a very comiortable and safe place for all
students. Thay have been busy studying and leaming new ways to respond to bullying. Even
adults have to learn new skills. On page B, the adulls on My Team will write a list of what they
hava leamad. Thay wil also write a list of what they are doing to keap our school and
neighbarhood safe and comfortable for all studants (pagea 8).



Learning to Respond to Bullying

Sometimes, a student may try 10 bully me when My Team is not around. Sometimes, a
student may try to bully me when a member of My Team is near, but does not see the bullying.
| can learn how to respond to a student who bullies, | can learmn what o think, say, and do.

Whan a student tries to bully someona, it is called a bullying attempt. Together with a
member of my team, we can complete the piclure of a bullying attempt in the rectangle below.
We will complete it step by step, following the directions and answearing the questions together.

A student altempling 1o bully somaona.

o
4 Astudent learning to respond
fio hulh-'ingh‘

'/FSTEP 2.

M

Directions and guestions:

1. On the left is a student atlempling 1o bully someone. s this student using good salf-control?
Somelimes if a student is not using good seff-controd, adulis describe the student as being out of cmtrul
When a sludenl makes a bullying attermpt, he or she is owt of conirol,

2. On the fight is another studant. This child s the target of & bullyving attempl. The goal B for this
shudent to use good contral, to know what 1o Bink, say, and do, |Is it betler o have oné sludent aut of
caniral, or two sludents out of contral? -

The student on the right is one of millions who are learming lo use good self-control o respond to bullying,
Learning to use good salf-control in a bullying situation means;

1. Learming what to think.

2. Leaming whal lo say.

3. Learning whal to do.

Yith a member of my team, | will iry to complete the following pages in this workbook. We will retumn to
complate this picture, writing in what o think, say, and do in response to a bullying attempl.



What to Think in Response to a Bullying Attempt

Thera are three steps to responding (o a bullying attempt. STEP 1 is: Think calmly about my
buillying facts and a peaceful picture.

Bullying Facts: Facts are true. Thinking about the bullying facts helps a student stay calm.
If | am bullied, thinking about the bullying facts may help ma use good self-control. There are
many bullying facts. Here are three of them:

= Itis not my fault that | am the target of this bullying attempt.

+ The student who is attempting to bully me is out of control.

= | am not the only student who is bullied.

| have a choice. | may choose one, two, or all three facts to mamorize and writa it in the
thought symbol below. (It's important lo leave some room for & small picture. )

STEP 1: Think calmly about my bullying faci(s), and a peaceful piclure,

A Peaceful Picture: If | am bullied, thinking of a peaceful picture may help me stay calm
and In good self-control. | may choose a peaceful picturé to put in my thought symbol.

A member of My Team will help me practice STEP 1 to responding to a bullying attempt.
STEP 1 is: Think ca 1y bullying fa d | picture,



What to Say in Response to a Bullying Attempt and How to Say It

There are three steps to responding to a bullying attempt. STEP 1is:

STEP 2 is: Say one sentence well. Knowing what to say and how to say it helps a student use
good self-control.

What to Say: There are three sentences in the list below. | may choose one of these
sentences. | will try to choosa the one sentence that is the maost trua for me. This is writtan in
the talk aymbol. This one sentence is what | will try to say in response 1o a bullying attempt.

s | hear you.”

« “lneed you to stop.” ."f;TEP 2: Try 1o say one sentence well.
= “ldon't like that; stop it.”

When | say my one sentence, the student who
bullies may keep talking. Somelimes this can
happen when a student is out of confrol. | have \‘h
said my one sentence and | am finished talking.

It's tima for me to go. It is right to leave a bullying attempt, even if the student who bullies is shill
talking. This is very important. This keeps me mistake-free and in good self-control. Later,
adults will teach this student to stop talking at the right time.

How to Say It: | have facts and a picture to think about to help me
stay calm. | have one sentence to say. As | say the sentence, | will try to:

»  HKeep all parts of my body to myself.
» Stand straighl with my head up. “I don't like that; stop it."
« Use a steady in-control voice.

= HKeep a safe distance. —
»  Walk away after one sentence. (Start STEP 3: Report to a member of My Team) —

Knowing what to say and how o say it takes practice. A member of My Team can help me
practice. STEP 2 is: nience wall.



in Response to a Bullying Attempt

There are three steps to responding to a bullying attempt. STEP 1 is:

STEP 2 is: . 8TEP 3 is: Rapart
the bidlying atfempl o & membear of My Team, Knowing why a report is important, what to
report, how to report it, and who to give my report o helps me stay in good seif-control.

Why is it Important to Report Bullying Attempts? Reporting is how pecple leam about
important evenis that occur in other places. Often, an adult is not present whan somecne
makes a bullying attempt. Sometimes, an adult may be presant, but does not see the bullying
alternpt. Reporting is the only way to make sure a member of My Team knows about a bullying
attempt. My Team and | will make a plan for reporting bullying attempts. That plan will include
deciding what o report, how | will make my report, and who will receive my report.

What to Report Like news reporters, it is important for all students to learn how to carefully
raport bullying Iinformation to adulis. A good report will include:

=  Where the bullying attempt cccurrad.

+* When the bullying attempt occurred.

* Who made the bullying attempt.

=  What was said and done during the bullying attempt.

How to Report My Team and | will make a plan for reporting that is immediate, faclual,
and that works weall for everyong on the eam.

The best reports of bullying attempis are immediate. It is imporiant for students to report
bullying immedialely, very close to the same time as the bullying attempt. That way, it is easiest
o remember the facts to describe the bullying attempt. This is very important.

The best reports of bullying attempts are factual. A factual report uses rue senlences 1o
describe where the bullying attempl occurred, when the bullying attempt occurred, who mada
the bullying attempt, and whal was said andfor done. A student leaves a bullying attempt and
tries to immediataly make a factual report to a team member.



The first part of the plan is deciding how a studant will raport bullying altempts to the team.
Some students talk with a team member to report the facts of a bullying aftempt. Some
studants write lo a team member to report the facls of a bullying attempl. Some students report
bullying attempts by using a reporting form or drawing circlies around pictures. Every team
has their own best plan for reporting bullying. My Team and | will fll in #3 in the plan (below).
This completes the first part of our plan,

The second part of our plan is deciding who receives my report of a bullying attempt. Each
adult member of My Team knows how to help when | have a report.  Sometimes, one member
of My Team may not be available. Thal person may be sick or in another place. This is okay,
There are other members of the team. In the plan (below) My Teamn has listed the names of the
membars of my team. They are listed in arder. | will try to give my report to the team member at
the lop of the lisl. If thal person is not available, then | will try to report to the team member on
the next line, and so on. It is important to report to a member of My Team.

My Team's Plan for Reporting Bullying Attempts

| will try to.. Adult team members will ry to...
1. report bullying attempts immediately, 1. listen to or read my report immediately.
2. use facts to report bullying attempils. 2. dlarify the facts if necessary.
3. report bullying attempts by: 3. take helpful action.

My report will be received by:

. If not available, my reporl will be received by
. If not available, my report will be received by
. If not available, my report will be recsived by
. It's important to report to a team member,

STEP 3 is: Repor the bullying to a member of My Tean.




How to Respond to a Bullying Attempt

A factual report by the members of My Team:

Team members sign on lese nes,
(This section completed by adult team members.)

My Team has learned a lot about how to respond to a bullying attempt. For example, the
adult members of My Team have learned:
1.

2.
3.

My Team is working to keep our school and neighborhood safe and comfortable for all
gtudents. Thay are:

1.

Z.

3,

(This section completed by }

My Team has learned a lot about how 1o respend to a bullying attempt. | have learned three
ateps 1o responding to a bullying attempt. STEP 1 is:

STEP 2 is:
STEP 3 is!

People ara learning about bullying all over the world. Some people learn by completing
workbooks and practicing. All people learn by working logether. Mow, My Team can complete
the pictura on page 3. I's a picture of how to respond to a bullying attermpl. | may also
decorate the back cover of my workbook with my fact{s), a peaceful picture, and one stalement
to use when | respond to a bullying attempt. Look at what we have learned! Together, we will

keep practicing.



Wa'd like to know your opinion of:
How to Respond to & Buflying Attempt:

What to Think, Say, and Do

¥ou have our permission to copy 1he inside back cover of this warkbook.
Thal way, your workbook will conlinue 1o have a cover!
Pleasa capy this form, complete it, end $end it to us. Here |3 our addrese:

Card Gray and Karen Lind
Jenison High School
2146} Bauer Road
denizon, Michigan 49425
United States of Amearica
1. Iri terms of lesrning whal 1 o when somegne attempts 1o bully me, | think his workbook is
{check one):
wery halplul
Retphul
nol very helpful

Z. What 1 likcd tho bast about this workbook i

3. What i did not ke about this workbook is:

4. The thing(s) | would change about this workbook isfare:

B lwauld alzo like you to know IMat:




My fact(s):

A peaceflul picture by

My one statement is:




