











Our boys have always been aware of the differences in their lives that require special assistance. Together,
we express thankfulness for the teachers, therapists, doctors, teaching methods, and interventions that are
there to help us. We have talked openly with both boys about their need for speech, occupational, and
physical therapy, explaining that their bodies don’t always work the way they want them to. We have
successfully used Social Stories to explain a variety of confusing or frightening things, as well as to
celebrate our sons’ accomplishments. Two years ago we implemented a gluten-free and casein-free diet.
Ben and Nathan know, both from our explanations and from experience, that these proteins worsen their
anxiety, difficulty with eye contact, and ability to focus their attention. Since we received our sons’
diagnosis, I have been actively involved with Early On (a federal Part C program) and The Gray Center for
Social Learning and Understanding (a non-profit organization dedicated to individuals with autism
spectrum disorders). Through my work, I help other parents and professionals seeking information and

support for children with autism or other delays or disabilities.

But although the diagnosis has been ever-present in our lives for the last several years, for Ben and Nathan,

it had remained nameless until that recent night.

Naming it, we feared, would give our sons the impression that they were hopelessly different from their
peers. Like branding a cow, a diagnosis would be a tangible reminder to them and to others that they were
born different, that they perceive the world in a different way, that they act differently, and that they will
always be different. But when we reached a crossroads where it was evident that they needed to know the
diagnosis, I realized that we had been laying the groundwork throughout these past years. Because Ben and
Nathan already knew that they were different, just as they knew and celebrated the fact that everyone is

different from one another, being told their “label” would not likely be devastating to them.

There were indications that it was time to give the boys this additional piece of information. Having a new
baby sister, (and being a very protective and loving big brother who wants the best for her) Nathan recently
asked, “When will Jenae start therapy?” That question showed me that the diagnosis, although nameless,
was an accepted, and even positive part of our family. Because of it, we have gone to fun playgroups and
therapy sessions, joined a new school that we all love, met wonderful, supportive people, and created

numerous memories.

A day later, I discovered that a couple of older school friends were familiar with the diagnosis, and were
discussing it amongst themselves—thankfully in a very positive way. I knew that the time had come for our

boys to be given the information that they might need from us, rather than from someone else.



Our family had just finished reading The Trumpet of the Swan, by E.B. White (1970), which follows the life
of the fictional swan Louis. Most of the swans view Louis as “defective” because of his lack of a voice.
What good is a trumpeter swan that can’t trumpet? How will Louis woo a female if he can’t croon to her?
However, with the help of his friend Sam (a young boy who loves animals), Louis believes in himself and
works hard to learn to read and write and to play a real trumpet. Along the way, he secures several
interesting jobs to earn money to pay for the trumpet, and eventually wins his true love, the beautiful swan
Serena. What a beautiful reminder that different does not equal bad, and that hard work and the help of

friends can lead to success and the ability to overcome one’s difficulties.

When we sat down to introduce Asperger’s Syndrome, I reminded Ben and Nathan about Louis. I pointed
out that although the story describes the life of only one voiceless swan, there were surely other swans that
couldn’t trumpet, even if the swans in his pond had never met one. I told them that there is a name (or
“diagnosis™) to describe someone who cannot talk—we say that he is “mute”. Louis’ mother had been the
first to notice that he was different from the other swans. After she told her husband that she suspected
Louis was unable to talk, his father “tested” him, trying unsuccessfully to get him to talk. We remembered
that the other swans were not always kind to Louis, not because he was bad, but because he was different
from them. Even after he learned to read and write (an exceptional accomplishment for a bird!) they did not
accept him because they could not read what he had written! But we also discussed the incredible
experiences that Louis had, and how well his life turned out as he ignored the occasional taunting and

ridicule, and instead learned to work hard, to rely on the help of friends, and to celebrate his differences.

I then told Ben that years ago, his dad and I had noticed that he seemed different from other children. Some
of his differences were very special; he was always smiling, he could navigate around town very
proficiently, and he had an incredible memory. But some of his differences concerned us. He was unable to
kick, throw, or catch a ball. He had difficulty looking at people’s eyes, and he had unusual and intense
interests, fears, preferences, and dislikes. So we took him to various professionals for testing, and finally
heard that his particular differences had a name—Autism, or more specifically, Asperger’s Syndrome. Two
years later, Nathan, who is unique in both his ability to make people laugh and in his incredible language

proficiency, but who also struggles with motor and sensory issues, received the same diagnosis.

We explained that this diagnosis is not like cancer or chicken pox. It will not make the boys sick, nor is it
contagious. Instead, it describes some of the unique set of differences and abilities common to people with
Asperger’s. We also told them that there are different terms that can be used, including autism, high-

functioning autism, PDD, and Asperger’s. They each chose to refer to their diagnosis as Asperger’s.



Ben’s first question was, “Mom, is Asperger’s a good thing?” I asked him what he thought, and he
responded, “I think it is!” My husband and I assured him that we think it is, too. It is one part of what makes
him special and unique. But I drew a comparison to my recent pregnancy, which produced a beautiful baby
girl, but during the times of morning sickness, preterm labor, bed rest, and a difficult delivery, did not
always seem like a good thing. Asperger’s might not always feel like a good thing to Ben and Nathan (or to
us, their parents), but it is to be celebrated because it is an integral part of who they are! It has also brought

about unanticipated (but positive) friendships, lifestyle changes, and memories.

Ben’s next question was, “Will Jenae have Asperger’s?” We explained that it is possible that she will, since
it tends to run in families. But whether she does or does not have the diagnosis, she will always be our
precious “princess,” and we will continue to love her and provide for her. If she needs special schooling,

therapy, or diet (she is not receiving any gluten or casein at this time), we will make sure that she gets it.

We told the boys that there are other children in their school with the same diagnosis. However, when Ben
suggested that he thinks one of his classmates has it because she always talks about gerbils, we reminded
him that this is something that is diagnosed by a doctor, not a seven-year-old emerging Asperger’s expert.
We also reminded Ben and Nathan that they would always share similarities with others, even those without

a diagnosis.

Ben’s last question was, “Mom, could you come to school and explain Asperger’s to all my friends?” 1
assured him that although I am more than willing to do that, we would likely wait for indications that his
peers are ready for that information, just as we waited to present the information to him. I will continue to
go into the classroom to discuss friendship and the uniqueness of everyone (as I did when Ben was in

kindergarten) if the teachers would like that.

Our decision to introduce the diagnosis was affirmed when Ben said, “Thanks for explaining this!” I find
that it is a relief to know that Ben and Nathan have this information. We no longer have to worry about
someone else telling them about it, and the boys are free to ask questions. They also have the key to
understanding themselves better. When Ben found out that our friends Brian and Carol Gray, his teachers
and therapists, and all 600 participants at last year’s Gray Center conference (which he watched me
organize) are interested in Asperger’s Syndrome, he said that he wants to go to our next conference to learn
more! | told Ben that in addition to conferences, I learn about Asperger’s through books, the Internet, and

talking to other parents and professionals. But I learn the most through knowing him and Nathan, as they






Introducing Children to Autism Spectrum Disorders

- Michelle Woods, Special Education Teacher, Jenison Public Schools

Increasingly students with autism spectrum disorders (ASD) are fully included in general education
classrooms. To ensure social success for all students, a positive classroom environment where students
feel accepted as a valued member of the class is essential. One way to foster a sense of classroom
community is to provide students with information about ASD. This helps them to understand the reason
for unique behaviors, and provides an opportunity to teach helpful responses. As an inclusion facilitator
at Bauerwood Elementary School in Jenison, Michigan, I implemented a program to introduce third
graders to ASD and the challenges it presents. This article describes the lesson, comprised of five

activities, that “laid the groundwork”.

My student is Alex, a third grader with autism with an engaging personality. During the first week of
September, Alex’s classmates had the opportunity to adjust to their new classroom and to become familiar
with Alex. Noticing some of Alex’s “different” behaviors, they had many questions. I worked with
Alex’s mother, Christine Whitmire, to provide her with information to develop a story explaining Alex’s
behaviors to the class. The goal of the story and my additional activities was to help the students
understand and feel comfortable around Alex. While I was teaching the lesson, Alex was able to spend

some time getting to know our school with our principal.

1. A Very Special Story I began by introducing myself and my role in the
classroom. [ explained that I am a teacher who helps students who need additional

support to be successful. On this day, however, they were a/l my students. I had

everyone sit on the floor around my chair for a story.

[ read The Mystery of the Clock Watcher: An Autism Story for Third Grade, written by Alex’s mother.
The story assumes the perspective of classmates as they attempt to interact with a new student, Alex.
Mary is the first to approach Alex with a greeting; Alex responds by walking away. Other students also
approach Alex and are met with similarly unique responses. Their experiences cause them to wonder
why Alex responds so differently, and raises questions in their mind. Unfamiliar with the behaviors Alex
demonstrates, they are equally uncertain as to what to do. In the end, the students in the story recognize

what they have in common with Alex, which leads to a class discussion about what they have discovered.












What could Henry be wondering?

The bell rang, its gentle tones reminding the students of time spent
running with friends at recess. Brooke was at the end of the line of students who
pushed open the heavy, glass door to the fresh expanse outside. She happened
to look back. She saw the new student, motionless, at the metal frame of the
door leading to fun and friends.

“Come on!” she called to him. "We've only got fifteen minutes!” she
added cheerily.

The new student stared straight through the colorful assortment of
children running over the wood chips and pavement. He didn’t move or answer.
As the door quietly swung shut behind him, locking him out, he turned and
pressed his face against the glass.

He began to scream, “Help! Let me in! This is not the right place!”
Brooke did not know what to do. So she did nothing. But she wondered...

What could Brooke be wondering?

Max saw the new student across the room, quietly munching on a granola bar as Miss Foster
read to the class.

“This might be a good time to sit by the new student,” he said to himself and he started walking
towards him with a friendly smile on his face. As he got closer, he noticed the new student looked
anxious. He had stopped eating.

“She’s gone! She’s gone! Where is she?” he cried frantically.

Max realized that the woman who was usually near the new student had left the room. Max
turned and sat back down in his seat. He did not know what to do. So he did nothing. But he
wondered...

What could Max be wondering?

“I have a wonderful assignment for you today!” Miss Foster exclaimed. “We are going to create
stories about something funny that has happened over this past summer!”

The students eagerly began writing their stories. As Jordan bent over her paper to begin her
story, she noticed something out of the corner of her eye. The new student was not sitting at his desk
writing. Instead, he was quietly pacing back and forth in the back of the classroom, while he spoke into a
cassette recorder. A woman was nearby, listening intently and occasionally asking questions.

“Why doesn't he write his story down like the rest of us?” Jordan thought to herself. She did not
know what to do. So she did nothing. But she wondered...

What could Jordan be wondering?
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Time was very important to the new student. He wanted to know
what time it was, the first thing in the morning and throughout the day.
He would ask repeatedly, “What's next? What time is it? When are we
finished? When can we go home?”

The other students in Miss Foster’'s classroom began to notice
that the new student who had come to their friendly classroom was avidly
watching the clock, every day. They did not know what to do. So they

did nothing. But they wondered...
What could the entire class be wondering?

Finally, the mystery of the “Clock Watcher” became too puzzling for the students. They decided
to go to Miss Foster for help.

“Miss Foster, we don’t understand! We don’t know how to be friends with this new student. Will
you help us?”

Miss Foster began, “Our new student, Alex, has autism. A person with autism may learn
differently than you do. A person with autism has difficulty communicating. A person with autism may not
understand how to make friends. He may also play differently than you. Maybe you can use this
information to discover for yourselves why our new friend, Alex, acts the way he does in school. You may
also discover that you have a lot in common with him. Through observation, you might learn how to
become friends with him.”

The students in Miss Foster's third grade were united.  They decided to take Miss Foster's
challenge and solve the mystery of their new student, Alex. They would look for clues to help them
understand this new member of their class. They would try to learn how to be his friend.

What are you able to learn from someone’s behavior?
What would you do to solve the mystery?

At school the next morning, Mary watched Alex while they were getting their materials for the day.
She noticed that he was usually very quiet. He had a nice smile. She noticed that sometimes he would
glance up at Mary and the other students sitting in their group... then he seemed to be listening.

She decided to try saying “Hello” again. This time, she waited until she saw his eyes looking at
her.

To her delight, Alex spoke a muffled “Hi!” and hummed.

“Maybe we need to make sure Alex is listening before we begin talking with him,” Mary thought.

At recess, Mark took time to watch Alex for a while on the playground. Mark noticed that
although Alex moved awkwardly in the classroom and had difficulty writing, Alex was really good at
climbing on the monkey bars.
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“l like the monkey bars, too,” he thought, “...and
sometimes | don't like to write, either!” Mark thought back to the
day when he asked Alex for a pencil, and Alex stepped on the
girl's foot. “Maybe he didn'’t realize how close he was to her
feet.”

Henry decided he would watch for clues to the mystery
of the “air writing”. One day, to Henry's surprise, Alex finished a
math review sheet before everyone else.

“Could he be writing the math problems and answers in
the air?” he wondered. Henry decided he would watch the way
Alex’s finger traced in front of him. Sure enough, the numbers
were there. And, as Alex spoke, he saw that he was actually

writing the words he was speaking!

As the school year continued, Brooke noticed that Alex did not stop at the door leading to the
playground anymore. Instead, he began to move more freely around the swings and slide.

One day, as Brooke watched Alex make his way onto the playground, she thought, “Maybe Alex
got scared because everything was new at first, and different from his old school. Maybe we just have to
help him learn about all of the new people and places here. If Alex knew when something different was
going to happen in our classroom, maybe he wouldn’t feel so lost and upset.” Brooke had discovered
why Alex felt the need to watch the time all day long.

“You know what | think?” she whispered to Mary during class, ‘I think that Alex will not be so
worried about the clock once he gets to know our school schedule better.”

The students in Miss Foster’s class noticed two women who were often at Alex’s desk. Not only
would these teachers help Alex, they would also help other students in the class who came to them with
questions. They were important people in the classroom, too.

“Why are these teachers here?” the students finally asked Miss Foster.

“Well,” she began, smiling, “for you to do your best in school, you need a teacher and a
comfortable classroom. For Alex to do his best, he may need extra help at times. We want everyone to
be able to do his or her best in our school.”

The students nodded, knowing that they had solved another mysterious clue.

One discovery happened outside of school. Max and his family began to walk through the
sporting goods store and into the mall when they heard some quiet applause. Located in the store was a
large climbing wall. Looking up, Max noticed someone climbing the wall. A boy had just reached the top
and slapped the red button that started the song, “Yankee Doodle Dandy”. A few seconds later, he
recognized the boy. The boy was Alex!

Max was surprised. “l like climbing the wall, too,” he thought.
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exact specifications necessary to guide the ‘builders’ of educational programs” (p. xvi). Beginning with
the enactment of Public Law 94-142, the Education for All Handicapped Children Act (EHA) that
ensured a free appropriate public education for all students, this history tour includes the influence of the
efforts of parents as well as defining Supreme Court decisions. In five pages this lesson is complete —
succinctly recognizing the imfluence of the past, while placing an emphasis on understanding the intent of

the law and creating an effective educational plan.

A short review of the Table of Contents reveals the extensive detail that is contained in Part One. Entire
chapters focus on each facet of an IEP, one step at a time. For example, consider these representative
chapter titles: Present Levels of Performance, The Underlying Conditions Governing Performance,
Criteria and Prompt Levels, Goals and Objectives, and Measurement, Data Collection, and Evaluation.
Parents and professionals will readily recognize this terminology - blanks on an IEP form that take only
moments to complete. It is, in fact, the understanding of those blanks, their potential power and
influence, and the importance of the words used to complete them that so aptly comes across with the

patient, thorough and thoughtful discussion in each chapter.

Part Two: IEP Goal and Objective Templates Like being placed in a car with an automatic gear shift
on an open and uncomplicated road for a driving test, the information in part one eliminates the nervous
search for the ignition or the confusion at that four-way stop. Understanding the vehicle and the process

of driving, old skills are improved and new skills move to within grasp. The rubber hits the road.

The second half of How Well Does Your IEP Measure Up? serves as a guide to improve the goals and
objectives we’ve been writing all along, although the real excitement is in learning to develop goals and
objectives to address the core deficits in ASD (social communication, executive function, information
processing, and critical thinking). In the process of learning how well a student’s IEP measures up, the
reader learns to extend the educational ruler into a yardstick. Equipped with an accurate understanding of
the history and the details, it becomes possible to move into uncharted educational territory where the

angels can now not only tread, but run.

Translating this book into practice for me is very tangible: the book comes with me to IEP planning
meetings, just as though Diane and Jennifer sit with me, close at hand. A good friend is many things...
including helpful. When that assistance results in learning to define and structure the effort and
exploration that is at the center of educating each child with ASD, well, that’s a book that will be a friend

to many.
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A Review of My Friend with Autism
by Beverly Bishop, illustrated by Craig Bishop

- Angela Telfer, Consultant to Students with Autism Spectrum Disorders
Kalamazoo Regional Educational Service Agency

My Friend with Autism is a new book that introduces children and parents to autism spectrum disorders.
This creative approach to “laying the groundwork” positively shares information to help early elementary
students understand their included classmate. Designed to be inexpensive, so that each student in the
classroom may have a copy of their own to take home, parents will discover additional information about
autism at the close of the book. What a fun way to share information about autism spectrum disorders

with general education students and their parents!

The book is written by Beverly Bishop, a parent of a child with autism, and illustrated by her husband’s
uncle, Craig Bishop. In My Friend with Autism, Beverly describes the perspective and experience of a

child with autism, de-mystifying behaviors that would otherwise seem puzzling.

My Friend with Autism is a valuable resource for helping children understand the value of individual
differences. Children also learn what they have in common with the child with ASD with a description of
similar interests and skills. This creates a common ground for new friendships. The book includes
helpful responses to unfamiliar behaviors, and suggestions for being a friend to a child with autism.

Clear, concrete examples are easy for children to relate to, making the information easy to understand.

I had the privilege of presenting My Friend with Autism to several classrooms. The children responded
with interest, enthusiasm and concern for their friend with autism. The children especially enjoyed
having their own copy to color and take home. The general education teachers were also enthusiastic.

One teacher said, “This is a great teaching tool! [ wish I had this book a few years ago.”

As mentioned earlier, each copy of My Friend with Autism contains valuable information for parents and
professionals. In this section at the close of the book, each page of the children’s story is described in
detail, offering insight and suggestions to support children with ASD. One teacher, who has had several
students with autism in her classroom over the years said, “This was great for me! I learned so much

from this book. It was easy to understand and a great, quick way to get very helpful information.”
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The Sixth Sense 11

A revised and expanded version
of the original 1993 lesson plan

- Carol Gray, Consultant to Students with Autistic Spectrum Disorders

To all children, with respect for their natural curiosity about others.



Preface

During the last decade, the identification of children with autism spectrum disorders (ASD) has resulted
in an increasing awareness of their unique social challenges. Children diagnosed with high functioning
autism and Asperger Syndrome are often included in general education settings. Here, they struggle to
cope with the many interactions and social situations that comprise each school day; sometimes
demonstrating unique responses that capture the attention, curiosity, and/or wariness of their classmates.
The behavior of a child with ASD can be puzzling: Why does this new classmate - who uses big words
and knows so much about dinosaurs - never answer when we say “Hi”’?

In the newly released book, The Friendship Factor (2002), Kenneth Rubin Ph.D. summarizes over twenty
years of research on social and emotional development in childhood and the critical role of parents in
helping their child “navigate the social world”. Dr. Rubin indicates that by the age of six or seven,
children begin to make social comparisons, noting their own strengths and weaknesses relative to their
peers. As a child’s world expands from “me” to “me and everyone else”, the social map adds increasing
detail. Children who have unique responses will be noticed and questions will arise. Without answers,
children may begin to believe it’s wrong to ask - or come to unguided social conclusions of their own.
The question is not, “Should we tell John’s classmates that he has unique challenges?” when they most
likely already know that John responds differently to many situations. Ultimately, the question is much
broader. How can we create a learning environment where all children feel socially safe and
comfortable?

In 1993, The Sixth Sense was developed to share information about autism spectrum disorders with
general education students, to explain behaviors that might otherwise be misinterpreted as frightening,
odd, or rude. Originally published as part of Taming the Recess Jungle (Gray, 1993), the rationale was
that students would be better equipped to include a classmate with unique behaviors when provided with
accurate social information. Using the five senses as a frame of reference, the original Sixth Sense
introduced students to their sixth - or social - sense via activities and discussion.

The Sixth Sense II is more comprehensive than its predecessor and appropriate for elementary students
ages 7-12. The lesson plan is comprised of six segments:

1) Introduction

2) Review of the 5 Senses

3) Perspective-taking and the Sixth Sense

4) What is it like to have a Sixth Sense impairment?

5) How can we help?

6) Summary

Unlike the original lesson plan, The Sixth Sense II includes two appendixes that further expand and
update the information. Appendix A: Frequently Asked Questions and Answers provides parents and
professionals with information they will need to implement The Sixth Sense II, including ideas to
reinforce the concepts with related activities. Appendix B: Related Resources lists and describes materials
to enhance efforts to create and maintain a positive social environment. In addition to sharing new
information in the appendixes, we are also recruiting new ideas from you. The form titled The Sixth
Sense I ...and YOU on page 23 is an invitation to provide us with your feedback and suggestions.

It is our hope that The Sixth Sense II will continue the work of the original: to promote understanding
and supportive social climates for children with autism spectrum disorders.






Introduction

Today I am going to share some important information with you about your classmate, . Tam
sure you have noticed that like you, (likes to) (is interested in) . Like you,
does many things well. And, like you, sometimes needs help. needs help

working and playing with others. We can help. The first step is to understand why working and playing

with others is sometimes more difficult for . Listen carefully to this information. I

know it will give you some ideas as to how we can help . Your ideas will be important

as we work together to develop a plan to assist

Review of the Five Senses:

A review of the five senses: sight, hearing, taste, smell, and touch provide a backdrop of familiar
information prior to the introduction of Sixth Sense concepts. Lead a discussion of the five basic senses.
Use photos/drawings to enhance the discussion. At the same time list/answer the following:
1) What information do you gather with your sense of ?
2) Did anyone teach you how to see/hear/taste/touch/smell?
Next, focus on vision and hearing. Add to the lists of vision and hearing with discussion of the following:
3) What would it be like without the ability to see/hear?
4) What could you do to help a classmate who could not see/hear?

What follows is a sample list for sight with an accompanying illustration:

Sight

1. Helps us to see where we are going, read, keep safe, play
ball, find things
2. No one teaches us to see. Sight is a "sense”.
3. People who cannot see:
- might need help to get around safely.
- cannot read as most people do %
4. Ideas to help a classmate who can't see: .
- Braille
- help them on the playground
- keep things in their place in the classroom




Perspective-taking and the Sixth Sense

The discussion of the five senses — and the information they provide - creates a natural introduction to the
Sixth Sense. The lesson proceeds with a demonstration of how we also know what other people can see,
hear, touch, taste, or smell. Two perspective-taking activities help students discover how we can assume
another person’s perceptual (sensory) and cognitive (what others know) perspective by making very

accurate guesses. A third activity explores the clues to the feelings of others (affective perspective).
We've listed the five senses on the board. No one taught you to see, hear, touch, taste, or smell. You also
have a social sense — some abilities that help you to work and play with others. I'll show you how the

social sense works.

Perceptual perspective-taking activity:

In this activity, students discover their ability to “see the world” through another person’s eyes; to
accurately identify what someone can see, hear, taste, smell, and/or touch, even from a distance. Still
focusing on the basic senses, in this activity children discover that their knowledge of what other people
perceive provides them with valuable information. This activity is based on the work of Dawson &
Fernald (1987).
® Ask for a student volunteer from the back half of the classroom. Direct this student to remain
seated.
* Ask that student to briefly describe things he/she can see from his/her seat. For example, the
student may identify the board, classroom clock, or posters.
* Ask the student to identify things YOU see. The student may identify the students, their desks,
the bulletin board display at the back of the classroom, etc.
¢ Identify items that are behind you, for example, the chalkboard and clock. Facing the student
with your back to those items, ask the student if you can see them from your current position.

The student should reply in the negative. Ask the student, How did you do that? How did you

know what [ can see?

We know what others can see, hear, smell, taste, or touch, even if we are not right there with them. Did

someone teach you to do that, or did you “just know?

Record this information in the center of the chalkboard as illustrated at the top of the next page:












What is it like to have a Sixth Sense impairment?

In this segment of The Sixth Sense 11, students are guided as they consider what it would be like to have a
social-communication impairment. Having discussed their ability to take the perspective of other people,
this ability is now put to an active test. Identifying the specific challenges of a person who cannot see or
hear is likely to be easier than imagining the daily struggles of a classmate with ASD. Unlike the sense of
sight or hearing, the Sixth Sense is a new concept. For this reason, students may need some guiding

questions to formulate these new ideas.

What do you think it would be like to have difficulty with the Sixth Sense? 1'd like to hear your ideas -
let’s create a list of challenges that children with Sixth Sense impairments face.

*  Would it be easy or difficult to take turns if you didn’t know what others are thinking, or how they

feel?

*  Would it be easy or difficult to talk to others about something they did? Why?

o Would it be easy or difficult to understand why we need rules for games? Why?

®  Would it be easy or difficult to understand why people do things? Why?

»  Would some things that people do take you by surprise? Why?

e Would people frighten you sometimes?

o Would it be easy or difficult to make friends?

Create a new list on the board recording the students’ ideas, as illustrated below:

A student who has a Sixth Sense impairment may need help to:

l talk with others I

follow the rules, or take turns on the playground or in class

figure out how someone feels
know why people do what they do
participate in group games and activities

o v A W

make friends







Andrew rarely talks with others is because he doesn’t know where to start — he may not be able to make
those important guesses about what other people know or feel — as quickly or easily as you and I do.

Keeping this in mind will help us figure out how we can help.

Let’s look at the list you just developed. Here, you identified some challenges for people who have
difficulty with the Sixth Sense. Using this list as a guide, try to brainstorm ideas that we can use to help
Andrew in school and on the playground. For example, you said that, “A student who has a Sixth Sense
impairment may need help to talk with others”. I think this may be true for Andrew.
e Have you noticed any times when Andrew has had difficulty talking with others? What happened?
e  What are your ideas?

o  What can we do to help Andrew?

Guide a discussion of ideas to support Andrew and record as illustrated:

Helpful Ideas

Start the conversation. Ask Andrew to join us at lunch.

Write down the rules to games. Stay calm as Andrew learns to take turns.
Understand Andrew has feelings too, be friendly.

Help Andrew “find his place” and follow directions.

LA ST A

Be patient if Andrew picks up and runs with the base after
Ben said, “Steal the base.” /

6. At first, ask an adult to help when playing with Andrew.

The Sixth Sense I is a lesson plan that shares accurate information about ASD with general education

Summary

students. This lesson uses interesting activities and discussion to replace the “student theories”
surrounding puzzling behaviors with accurate information based on autism research. This information is

used to develop a list of helpful responses and student-generated solutions.
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APPENDIX A The Sixth Sense II: Answers to Frequently Asked Questions

What goes into a decision to use The Sixth Sense II? What factors should be considered?

It’s an important process that determines if The Sixth Sense II is right for a student, his/her parents, and
classroom. Pre-requisite to the success of the program is the comfort of everyone involved. Parents and
professionals carefully review the lesson plan to decide if it will be beneficial, with the understanding that
modifications can be made to tailor The Sixth Sense II to an individual student and situation.

In general, a decision to use The Sixth Sense II is made with consideration of the following factors:

1) Does the child know his/her diagnosis? Experience suggests that it is best that a student know
his/her diagnosis prior to implementing The Sixth Sense II. For more resources and information
on sharing the diagnosis, see the answer to the following question, and Appendix B: Related
Resources.

2) Is it possible to include the student in planning? If so, how? In most cases, it’s important for the
student to understand the purpose and content of the activity. Often, soon after a student learns of
his/her diagnosis, The Sixth Sense is implemented in his/her classroom.

3) Have other students in the class observed behaviors demonstrated by the student with ASD that
may be confusing? Do they seem wary of behaviors that are not typical, but otherwise harmless?
Providing students with information about why some behaviors occur can positively impact
attitudes and acceptance, which serve as an anecdote to negative teasing.

4) Are the parents and professionals comfortable with sharing information about their student with a
classroom of children? This is very important, as the attitude of the adults toward the activity will
be “picked up” by students. This is an excellent time to teach the meaning of confidentiality, and
to set the expectation that it will be followed, with the understanding that children may make
mistakes and need to be reminded of its importance.

5) The goal is to share accurate social information. Is The Sixth Sense II the best method for this
student and situation? A decision may be made to talk with students about a child’s diagnosis
and/or strengths and challenges, but to use an approach other than The Sixth Sense II. Parents
and professionals may creatively use commercially available resources listed in Appendix B:
Related Resources to reach this goal. Or, these same resources may be used with The Sixth Sense
IT to complement key concepts.

Ultimately, the decision to use The Sixth Sense II is made by the student and his/her parents.

Any suggestions regarding sharing the diagnosis with my child?

The decision to share information with a child about his/her diagnosis - and how to best approach it - is
dependent upon a few factors. First, there is no “right age” or date on the calendar that indicates a perfect
moment in time for explaining an autism continuum diagnosis to a child. A child’s age, ability, social
awareness, and personality may all play a role in determining when to explore this topic. Collectively,
these factors impact on a child’s readiness to learn more about his/her individual strengths and
weaknesses. If a child is making comparisons of himself in contrast to his peers - specifically if those
comparisons are related to social concerns - it may be a good time to explain the diagnosis. One
indicator that a child wants to learn more about him/herself is when the child begins asking for that type
of information. If the child is ready to ask the question, s’he’s ready for the answer to zhar question.

The process of sharing this information — in other words how to explain the diagnosis — in general mirrors
the experience of all children as they discover their individual talents and challenges. For example, Peter
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shares the frustration of not being able to solve math problems as accurately or quickly as the child who
sits next to him. Peter is reassured that while he may need to work a little harder at math to achieve the
same end, others may need to practice for hours to run as fast as Peter — and may never catch up! In the
same way a typical child learns about personal talents and challenges, so, too, can the child with ASD
learn it is okay to learn social concepts at his’her own pace. Discovering the strengths and weaknesses
that comprise the unique human package that is you is a part of growing up. So while the initial thought
of sharing a diagnosis may be a little intimidating for parents, looking to what we know about typical
children often provides a few guideposts.

The challenge for parents and professionals is to answer a child’s questions as they emerge... and nothing
more. This task is not as simple as it may appear at face value, as it requires 1) careful consideration of
the child’s question and 2) a quick sifting through lots of information to identify what the child wants and
needs to know now. This leads to a reassuring realization: explaining an autism spectrum diagnosis
occurs as a process that spans years. This answer will grow along with the complexity of a child’s
questions, gaining detail and depth over time. No need to paint the whole picture, instead, this first step is
simply to introduce the paint box.

Articles and resources are available to guide the efforts of parents and professionals as they introduce and
explore a diagnosis on the autism spectrum with a child. For example, Pictures of Me (Gray, 1996) is a
Social Story that introduces a child to his/her personality, talents, and diagnosis via a series of activities
completed by the child, his parents, and professionals (optional). Pictures of Me first appeared in The
Morning News in the fall of 1996. Included in the same issue are other articles, including one by parents,
Ellen Tanis and Debi Donaldson, and others by Dr. Tony Attwood and Edna Smith, Ph.D., related to
helping a child, friends and family understand the diagnosis. (For a full reference and ordering
information for the fall 1996 issue of The Morning News, see Appendix B, p. 18). In the Spring-Summer
2002 issue of The Morning News (originally surrounding this rip-out section), a parent, Laurel Hoekman,
describes the experience of sharing the diagnosis with her two sons, Benjamin and Nathan (pp. 2-6).

If Pictures of Me is the paint box, other resources help parents and professionals sketch in details and add
color to a child’s understanding of his/her diagnostic picture over time. The workbook, What Does It
Mean to Me (Faherty, 2000) has the potential of a great friend in the self-discovery process. It provides
systematic exploration of several topics, one step at a time, patiently guiding a child and his/her team in
their efforts to understand the diagnosis. (See Appendix B for reference and ordering information).

Once a decision to use The Sixth Sense is made, what’s the next step?

The most important “next step” is to use the lesson plan as a guide: review it and if necessary revise the
plan to meet the needs of everyone involved. Consider making general revisions to the content and
activities, and pay attention to the suggested script and wording of key concepts. For example, Dr. Tony
Attwood suggests that it is not necessary to mention the specific diagnosis in the course of The Sixth
Sense. Instead, he suggests placing the emphasis on developing sensitivity to the experience of the
student with ASD. Another possible revision is to avoid any reference to a specific student, instead
focusing on assisting any student who has difficulty playing and working with others. The drawback to
this is “watering down” the focus to such an extent that the original intent dissolves, in which case the
opportunity to create a supportive learning environment for the student with ASD is missed.

In addition to taking care to tailor the lesson plan, it’s important not to overlook practical considerations.
The Sixth Sense II can help a team determine what information to include and #ow to present it, but what
about when and where? School and classroom schedules can be complicated. Select a time slot that is
not in competition with an activity or subject that is highly popular with the students. This helps to ensure
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that students will be focused on the task at hand, undistracted by “where they would rather be” at the
time. Also, try to select a time when most children will be present, including classroom leaders. This can
be a challenge since many children often are absent from a classroom to attend a variety of other
programs, from special education to accelerated classes to supportive services. Since the topic is one
impacting the classroom community, attendance is important.

Do you have any suggestions to individualize The Sixth Sense II to a student and his/her classmates?

Imagining The Sixth Sense II as a finished garment, there are several “seams” along which alterations can
be made to tailor the information to meet the needs of 1) the student with ASD, and 2) his/her classmates.

Needs of the student with ASD  The expression of autism is unique in each student with the diagnosis.
This dictates revisions in the information included in the lesson. First, understanding that social skills are
not impaired in a “blanket fashion” in ASD, it’s important for parents and professionals to consider the
student’s individual social profile when determining what to include. The child’s social strengths can be
mentioned along with the challenges. For example, Mr. Andrews’ fourth graders are learning about their
academically-talented classmate, Austin, and his social-communication challenges. In the course of the
perceptual perspective-taking activity described on page 4, Mr. Andrews mentions that, like his
classmates, Austin also has the ability to readily identify what others can see, or hear. Later, in the course
of the affective perspective-taking task, Mr. Andrews indicates that this is where Austin often has the
most difficulty.

Challenges in sensory processing are frequently a factor in autism, and sharing this information with
classmates may be important to understanding some behaviors. When to share information about sensory
challenges with classmates may not be as obvious at it first seems. For example, Mr. Andrews decides it’s
important to explain Austin’s hyper-sensitivity to sound. Initially, it seems logical to mention this during
the perceptual perspective-taking task (p. 4). Later Mr. Andrews changes his mind, electing to keep the
focus on typical perspective-taking abilities at this early point in the lesson. Instead, Mr. Andrews elects
to mention Austin’s auditory sensitivity later in the lesson, after the focus turns from typical social
cognition to Austin’s challenges. Thus, Austin’s hyper-sensitivity to school alarms and bells is
mentioned as the students discuss how they can help Austin.

Needs of the classmates Custom fitting The Sixth Sense II to the student with ASD is the first step.
Tailoring the lesson to the needs of the audience is the second. While The Sixth Sense II is applicable for
students in second through sixth grade, there’s a “social world of developmental difference” between the
ages of seven and twelve, or eight and ten for that matter. Knowing the audience affirms their own daily
social experiences and thus, captivates their interest.

A teacher knows the social developmental profile of his/her audience; The Sixth Sense II is the perfect
opportunity to put that information to practical use. For example, if presenting The Sixth Sense II to an
early elementary audience, a teacher will emphasize concepts and provide examples directly related to the
experience of seven and eight year olds. At this age, a “friend” is someone who helps you, plays with
you, is nice to you - observable acts and basic character traits are the defining factors. Therefore, the
teacher can draw his/her examples of friendship from that second grade classroom: describing offers of
assistance and acts of kindness. In contrast, it would be potentially confusing to encourage seven-year
olds to “always be there” for one another, when their play interactions and relationships are often fleeting
and undecided. Presenting social information that children recognize increases interest, affirms their own
experience, and helps to set reasonable expectations for behavior.
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My experience with The Sixth Sense over the years has resulted in many positive outcomes, along with a
few results that were not expected. Sometimes, despite our careful planning to avoid pitfalls, efforts to
individualize the plan to the needs of the student with ASD, and consideration of the developmental level
of the audience, we’re taken by surprise. After all, that’s to be expected working with children. One
unexpected outcome has occurred so frequently over the last nine years that I have decided it deserves
mention.

At the completion of The Sixth Sense students are often dismissed to the playground or their next class.
This is followed by a predictable scramble of chairs sliding back, desks opening and closing, books
dropping, all which is accompanied by student conversation. The social dust clears and there - quietly
standing motionless long past the student scatter - is one student pointing toward the board and saying,
“Mrs. Gray, you described me, too.”

In one instance in my nine years of experience with this lesson plan, that turned out to be the case. A
child came forward at the close of The Sixth Sense Il and later was formally diagnosed. More often, a
formal diagnosis is not the outcome. What I believe happens is this: the social challenge I describe is
recognized by children who for one reason or another - but certainly not due to the autism spectrum - are
lonely, and struggle to establish friendships. As The Sixth Sense for most students increases
understanding of peers with ASD, for a few the lesson holds up a most unexpected mirror.

Children who recognize themselves in the course of this lesson, deserve our attention and concern. It’s
important to ensure they are put in contact with educational staff that can determine the severity of their
social challenge and provide assistance and support if it is indicated. At Jenison Public Schools, that
would be the child’s general education teacher, school counselor, principal, parents, and/or the resources
in special education. The point is to be aware that some students may recognize aspects of their own
experience in the description of the social sense.

Should the child with the ASD be present when The Sixth Sense is implemented in his class?

In my experience, I have seen the lesson plan completed successfully both ways — with the student
present, and with the student engaged in an activity in another location. The answer to this question is
influenced by many factors, including the age of the student, the personality of the student (and the class),
the student’s level of social awareness, and the desires of the parents. These factors should be discussed
among parents, professionals, and in many cases the student prior to implementation. The decision
ultimately rests with the parents and their student.

In your opinion, who best implements The Sixth Sense?

Over the last seven years, I have been aware of many adults leading The Sixth Sense, representing roles
from parent to psychologist to teacher. As a result, | have developed a theory: The person best suited to
implement The Sixth Sense, especially when the long term impact is considered, is the gerneral education
teacher. By leading the activity, the general education teacher demonstrates that he/she understands and
values the information. In contrast, a “guest speaker” conducting The Sixth Sense may be unknown to
the students, and more importantly, disappear at its conclusion. In this case, the information originates
from — and returns to — a location other than the classroom. In addition, a guest speaker has little
knowledge of the “classroom personality”, or the individual factors of each of its members. For this
reason, care has been taken in The Sixth Sense II is designed to be easy to understand and implement,
with additional information that general education professionals need.
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Sometimes, the general education teacher feels more comfortable if another person with expertise in
autistic spectrum disorders implements The Sixth Sense. This can still be effective, with a few words of
caution. If a “guest speaker” is used, it’s important for the teacher to be a present and active participant
throughout the lesson, and a leader in a short discussion regarding what has been learned, and what it
means to the class as a whole. Sometimes, the school principal also attends and learns along with the
students. His/her presence can 1) underscore the importance of the activity and 2) reinforce the
expectation that students will apply the information in all school-related contexts.

The Sixth Sense Il is appropriate for use with students ages 7-12. There is still a need for similar
programs for early childhood and secondary students. Do you have any suggestions related to sharing
these concepts with other students? Is there a Sixth Sense Junior or Senior?

Currently, a trip to the book store can make The Sixth Sense 1I concepts available to other audiences. For
very young audiences, there are wonderful newly released children’s books that foster self-esteem, mutual
respect, and positive conflict resolution with younger audiences. A careful search for children’s books
that share accurate social information is likely to be more productive now than compared to even a few
short years ago. Some of these books also have accompanying brief, inexpensive parent/teacher guides
that outline supplemental activities. In this way, each book introduces an important social concept(s) that
is readily applied to the child’s own experience. Many of these resources are available from Free Spirit
Publishing. For more information, see Appendix B: Related Resources/Young Children.

I recently discovered Knowing Me, Knowing You (Espeland, 2001) a new resource for students ages 12-
18 to increase awareness of individual personalities and strategies for working effectively with others.
Many of the concepts in this book are “advanced shadows” of The Sixth Sense II. The book is creatively
developed with an instrument for students to use to determine their “preferred social response style”. For
a full reference and more information see Appendix B: Related Resources/Secondary Students.

After The Sixth Sense activity is completed, is that it? Or, are there other activities/strategies that
reinforce these concepts throughout the year?

Many of the concepts in The Sixth Sense are important to a positive and supportive classroom community
for all students, not just the included classmate. Just as Social Stories are “right at home” alongside a
variety of instructional strategies used to educate children with ASD, so too will The Sixth Sense
complement all of the efforts of parents and professionals to build socially comfortable classroom
environments. There is a wide variety of materials and resources available to professionals that promote a
positive classroom climate. One activity/resource we’ve developed to assist in this area is The Classroom
Catalog.

The Classroom Catalog could be considered a “social registry” of all of the students in a classroom. A
typical child observes, listens, and gradually learns about the children in their classroom; their preferred
activities, likes and dislikes, weaknesses and strengths. For a variety of reasons, a child with ASD has
difficulty accessing this information - information that is so readily apparent to their classmates. This
makes it difficult if not impossible to identify a good potential playmate. While independent access to
information about the child in the second row, third seat, may be a challenge for a child with ASD, s/he
may be able to understand and use the information if it is presented in a meaningful format. This provides
the rationale for a creating a “catalog” of children as a social reference, a “Who’s Who at Recess”.

In addition to providing information for the child with ASD, the Classroom Catalog is likely to be helpful
for all students. Similar to Student of the Week bulletin boards, students share information about
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My name is . Tam years old.

My birthday is every year on . This year, my birthday falls on a
This is a photograph of me. This is a picture I drew of myself on the playground,
I like to on the playground.

I am an important member of my class. In my class, students help one another succeed. One subject

that I really enjoy is . A subject that is usually easy for me is

. A subject that I would be willing to help others with is

. Others in my class may be able to help me with my difficult subjects.

I asked my parent /caregiver to tell me one word that describes my personality. It is

After school or on the weekend, one thing I really like to do is

One book or story that I really like is

In my opinion, the best movie / television show is

(Choose one) I have a pet. Itisa . My pet’s name is

I do not have a pet. Someday, I might like to have a for a pet.

When I grow up, I would like to be a

One thing I would like others to know about me is
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APPENDIX B: Related Resources

The resources listed in this appendix are representative of books for children that teach the value of
human differences, the challenge facing children with special needs, the feelings of those excluded from
social alliances, and the value of acceptance and peaceful conflict resolution. These resources may be
used to reinforce, expand, and review concepts that are central to The Sixth Sense II. They are listed
alphabetically by the author’s last name. In the descriptions of these resources italicized font indicates
the title(s) of additional resources found in the book, or selected passages of text. Resources that present
similar concepts for age groups outside the range of The Sixth Sense II (early childhood ages 3-6 and
secondary students age 12-18) are listed in separate sections at the conclusion of this appendix.

Edwards, A. (2001) Taking Autism to School. Plainview, NY: JayJo Books. Ages 5-10. 28 pages with
color illustrations. Contains an autism quiz, Ten Tips for Teachers, and a list of Additional Resources.
> Angel introduces her friend, Sam, to the reader. Sam has autism. Concepts covered in the book
include a description of behaviors and reasons why they occur, learning style and commonly used
supports (for example, a picture schedule), as well as how Sam is similar to other children. Many
doctors and other important people are learning new things about autism every day. Our class is
learning more about autism too. The more we learn, the better we can understand Sam and his
feelings. Understanding is what being friends is all about. I'm glad Sam is my friend. I hope
Sam can be your friend too! (p. 21)

Faherty, C. (2000) What Does It Mean To Me? Arlington, TX: Future Horizons. Suggest middle
childhood to adolescence. 300 pages with black and white illustrations. Includes a preface for parents
and professionals.
> A step-by-step, easy to follow and reader friendly road to self discovery for youth with autistic
spectrum disorders. Using an interactive workbook format with opportunities for sentence
completion by the reader, this resource is an invaluable tool that results in a comprehensive book
about “me”. Topics include but are not limited to: sensory issues, communication, home, school,
people, friends, and feelings. Parents and professionals will discover that they also learn much
that they did not know about their student!

Gainer, C. (1998) I’m Like You, You’re Like Me: A Child’s Book About Understanding and
Celebrating Each Other! Minneapolis, MN: Free Spirit Publishing. Ages 3-8. 41 pages with color
illustrations. Leader’s Guide also available. One book from a series with related topics.
> A book for young children about human variation. Beginning with physical similarities and
differences, the text and illustrations gradually proceed to more advanced/abstract topics, like
feelings. I feel accepted when you invite me to your home to play. Or when you want to be my
buddy as we line up for playground time. I feel accepted when you say I'm your friend. (p. 20).

Galvin, M. (2001) Otto Learns About His Medicine: A Story About Medication for Children with
ADHD. Washington, D.C: Magination Press / American Psychological Association. Ages 4-8. 32 pages
with color illustrations. Contains a concluding Note to Parents for the Third Edition.
> Using cars as an analogy, the author describes the difficulty that Otto, a young car, has paying
attention at home and school. Otto’s parents, teacher, and physician work together as a “pit
crew” to help Otto. He learns new strategies to keep organized, and receives medication from the
doctor. He also asked if he could look under Otto’s hood. He checked the oil. He checked the
headlights. He checked everything. Dr. Beemer said, “Otto, I think Dr. Wheeler is right. There
is a medicine that may help you.” This medicine would help Otto keep still long enough to pay
attention long enough to learn what he needed to know (p. 20).
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Gehret, J. (1996) The Don’t-give-up Kid and Learning Differences. Fairport, N.Y: Verbal Images
Press. 34 pages with black and white illustrations. Contains a Parent Resource Guide and a Bibliography
For Talking to Kids About LD.

» This is the story about Alex, a child with a learning disability. Alex feels defeated in his struggle
to learn to read, until he is introduced to Mrs. Baxter who provides an environment and strategies
that help Alex learn to read: “Then she told me a story about Thomas Edison, the inventor. One
of his inventions took 10,000 tries before it would work. One day he was asked, “How does it
feel to have failed 10,000 times?” “I didn't fail 10,000 times,” Mr. Edison answered. “I
succeeded at finding 10,000 ways that didn’t work.” After many more tries, his invention was a
big success. If I want to be like Mr. Edison, I have to keep trying too. (pp 14-15).

Gray, C. (1996) Pictures of Me. Jenison, MI: Jenison Public Schools. Contact: Karen Lind, Jenison
High School, 2140 Bauer Road, Jenison, MI. 49428. (616) 457-8955. Email: gcenter@gateway.net

» Pictures of Me is a Social Story that guides the process of sharing a diagnosis on the autism

spectrum with a child. Parents, selected professionals, and the child complete a series of lists that

introduce the child to his/her personality, talents, and diagnosis. In addition, everyone draws a

picture of the child that emphasizes his/her strengths and positive assets. The Story closes with a
description of the people who can help as the child continues to grow and gather information.

Lalli, J. (1997) I Like Being Me: Poems for Children About Feeling Special, Appreciating Others,
and Getting Along. Minneapolis: MN: Free Spirit Publishing. 53 pages with black and white
photographs. Suggested ages preschool through early elementary.

» What a fun book for children! Topics addressed via short, simple poems include: making
choices, feelings, self-esteem, honesty, cooperation, sharing, manners, repairing a social error,
and appreciating the perspectives of others. Though some of the concepts may be too difficult for
very young children, the short, entertaining text and many developmentally appropriate topics
make it a great resource for a wide audience. A sample poem titled, Someone Else’s Chair reads:
Want to learn about each other? Want to show how much you care? Just imagine what's it’s like,
To sit in someone else’s chair (p. 28).

Mitchell, L. (1999) Different Just Like Me. Watertown, MA: Charlesbridge Publishing. 28 pages.
Color illustrations. Suggest preschool and early elementary grades. Awards: Kid's Pick of the Lists
(ABA), Spring, 1999; Early Childhood News Director’'s Choice Award, 2000; Notable Social Studies
Trade Books for Young People, 2000,
> In one week April will be visiting her grandmother. On each day of the week prior to the visit,
April encounters someone who is different, just like her. On these pages, only the people in the
illustrations are depicted in full color, the rest is black and white. This draws attention to the
characters and their physical or personal differences, while the text notes the similarities between
April and the characters. For example, an illustration of a woman in a wheelchair handing a
paper towel to April, is accompanied by this text: Before we left, I went to the rest room. While I
was standing at the sink, a lady came out of the biggest stall and washed her hands. I smiled, and
she said hello. She handed me a paper towel and then dried her hands, just like me. (p. 13)

Murkoff, H. (2001) What to Expect at a Play Date. U.S.A: Harper Collins Publishers. 22 pages with
color illustrations. Suggest preschool through early elementary. Includes 4 Word to Parents guide.

» This book uses a question and answer format to share basic step-by-step information about a play
date. The information and format is likely to be very helpful to children with autistic spectrum
disorders. Topics include: What's a play date? Who will be at the play date? Who will I see at
the play date? What will I do at the play date? Why do I have to share my toys? What if my friend
doesn’t share? What if my friend and I do not want to do the same thing? and When will the play
date be over? (selected titles quoted from text).
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Polland, B. K. (2000) We Can Work it Out: Conflict Resolution for Children. Berkeley, CA: Tricycle
Press. 63 pages with color photographs. Suggest elementary. Includes a preface for parents and
professionals.

» This book can serve as a guide to discussions with children about conflicts and their effective
resolution. Topics include: kindness, compliments, criticism, taking responsibility, exclusion and
inclusion, honesty, friendship, jealousy, and acceptance. The social concepts that are introduced
would be applicable throughout the elementary grades, despite the initial impression that the book
may give as an early elementary resource.

Roca, N. & Curto, R.M. (2001) Friendship, from your old friends to your new friends. English
version published by Barron’s Educational Series, Inc: New York. Original title in Catalan: L’ Amistat,
dels amics d’abans als amics d’ara, published by Gemser Publications: Barcelona, Spain (2000). 35
pages. Color illustrations. Includes Activities, a section that describes several games to play with friends,
and Guidelines for Parents.
> This is the story of John, who has recently moved and finds himself “between friends”. The book
emphasizes the value of former friendships, and the feelings of loss associated with moving.
John spends some time playing alone, eventually venturing out to make new social connections.
Along the way, the text identifies several social issues in childhood: personality differences
among friends; “best” friends; peer conflict; apologies; exclusion; loneliness; maintaining old
friendships; the steps to form new social contacts, and jealousy. John makes a new friend, Mark,
who has several other friends: Mark has a lot of friends in this neighborhood, so he always has
someone to play with. Sometimes John is a little jealous because he wishes he didn’t have to
share his friend with anybody else...” (p. 22). Considering most children will recognize John’s
temporary social predicament, this book could lay the groundwork for The Sixth Sense I, and the
discussion of a peer whose social isolation may be more severe or long lasting.

Rubin, K. H. (2002) The Friendship Factor. New York, NY: Viking Press. A resource for parents and
professionals. 322 pages.
> This book is a research-based guide to the development of social relationships in childhood and
adolescence and the multi-faceted role they play in a child’s development, with practical advice
for parents and professionals. From the inside front cover: Dr. Kenneth Rubin has discovered
that our children’s abilities to navigate their social worlds shape all aspects of their emotional
and intellectual growth. ...Dr. Rubin has also discovered that the ability to connect socially is
something children learn and can develop over time. For parents and professionals working on
behalf of children with autism spectrum disorders (ASD), Dr. Rubin’s work is a valuable resource
that accurately describes the social landscape of childhood and its interaction with a child’s
personality and inherited disposition. Perhaps more importantly, Rubin’s book will remind those
working on behalf of children with ASD that a child with ASD is first a child with a unique
personality. To those who reflect thoughtfully between the lines, Rubin’s book raises interesting
new questions for those of us working on behalf of children with ASD, potentially opening new
doors for the development of social curricula.

Sheindlin, J. (2001) You Can’t Judge a Book by Its Cover: Cool Rules for School. USA: CIiff Street
Books / Harper Collins Publishers. Ages 7-12. 94 pages with black and white illustrations.
> Judge Judy Sheindlin opens this book with a note To the Kids: Adults seem to have little sayings
Jor everything. But what do they really mean? They sound very interesting, but how do you use
them in your everyday life to solve problems and make the right choices (p. 1). Using a format
that presents children with problem situations with four possible answers, Judge Judy explains the
meaning of several phrases. Children learn important life lessons at the same time, among them
concepts directly related to The Sixth Sense II.
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Twachtman-Cullen, D. (1998) Trevor Trevor. Cromwell, CT: Starfish Press. Suggest early elementary
grades. 41 pages and a preface, with color illustrations and “paper doll” Trevor.
> This is the story of Trevor, a boy with autism included in a second grade classroom. Many of the
students do not understand some of Trevor’s behaviors, as demonstrated by some of their
responses to him. In a puzzle competition with another school, Trevor’s talents cause his
classmates to view him in a new light. Mrs. Grayley looked at the faces of her students, and for
the very first time, she saw admiration for the little boy they had teased so often. She now knew
that her Puzzlemania idea had been a good one, after all (p. 37).

Walker, A. (1991) Finding the Green Stone. New York, NY: Harcourt, Brace, & Co. Suggest early to
middle elementary grades. 34 pages with color paintings by Catherine Deeter.
> This children’s book with beautiful illustrations can serve as the impetus for activities stressing
the importance of a positive classroom community. In a town where everyone has a glowing
green stone, Johnny’s mean spirited behavior causes him to lose his green stone. His family and
friends help Johnny search for his missing green stone, until Johnny discovers he must find it on
his own in his heart. A teacher can translate the concepts into practical application within the
classroom, for example, dropping a green stone (marble) in a glass jar whenever acts of kindness
or assistance are observed.

Early Childhood

Recognizing that The Sixth Sense I is too advanced and lengthy for very young audiences, the following
resources may be used to teach similar concepts to children ages 3-7. The books in this list cover topics
ranging from how people are similar and unique, self awareness and self esteem, basic feelings,
acceptance, making choices, and repairing social mistakes. Many of the books contain notes to parents
and professionals, and a few have separate teacher’s guides that list a variety of related activities.
Collectively, these books represent the growing number of wonderful resources available to build the
earliest — and most basic - social studies units. (The reader is also encouraged to review the books listed
on pages 17-19 for other possible titles.)

Gainer, C. (1998) I’'m Like You, You’re Like Me: A Child’s Book About Understanding and
Celebrating Each Other! Minneapolis, MN: Free Spirit Publishing. Ages 3-8. 41 pages with color
illustrations. Leader’s Guide also available. One book from a series with related topics.

» A book for young children about human variation. Beginning with physical similarities and
differences, the text and illustrations gradually proceed to more advanced/abstract topics, like
feelings. I feel accepted when you invite me to your home to play. Or when you want to be my
buddy as we line up for playground time. I feel accepted when you say 1'm your friend. (p. 20).

Grobel Intrater, R. (2000) Two Eyes, A Nose, and a Mouth. New York, NY: Scholastic, Inc. Suggest
early childhood. 26 pages with large full color photographs of many varied faces.
> A very basic look at the variety of faces in the world, with wonderful close up photographs of the
differences and similarities described in the text. The author uses a rhymical and rhyming format,
with a few sentences a page. A nice introduction to how each person is unique, and how that
makes the world very interesting. Some eyes are shaped liked almonds. Others are big and
round. And what about the eyebrows? Why all kinds can be found (pp 5-8).

Hofbauer, M. P. (2000) Couldn’t We Make a Difference? Hong Kong: Greene Bark Press. Ages 3-8.

28 pages with color illustrations.
» A story about social acceptance with simple, engaging rhyming text and clear illustrations. The
book positively presents a variety of topics, including: taking another’s perspective, human
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differences, conflict-fesolution, cooperation, and helping others. Then, couldn’t we help each
other, to walk or climb or stand? I could give you a leg up, You could give me a hand. (p. 19).

Payne, L. M. (1997) We Can Get Along: A Child’s Book of Choices. Minneapolis, MN: Free Spirit
Publishing. Preschool-early elementary. 30 pages with color illustrations. Leader’s Guide also available.
> A basic book about making social choices and conflict resolution. The book opens with
descriptions of negative interactions and the resulting feelings, proceeding to suggestions or more
positive responses. The description of friendship may be more developmentally suited for
students who are much older. The text may be confusing for students with autistic spectrum
disorders.

Payne, L. M. (1994) Just Because 1 Am: A Child’s Book of Affirmation. Minneapolis, MN: Free Spirit

Publishing. Preschool-early elementary. 26 pages with color illustrations. Leader’s Guide also available.

> This book is a very basic introduction to several self awareness and social concepts, including:

body awareness, feelings, safety, self-esteem, making social mistakes, and making decisions. 7/

am myself. I am special and unique. My body is a part of me. My feelings are a part of me. My

thoughts are a part of me. My needs are a part of me. All of these things make up a special
person... Me (p. 25-26).

Rogers, F. (2000) Let’s Talk About It: Extraordinary Friends. New York, N.Y: Penguin Putnam
Books for Young Readers. Estimated ages 3-7. 30 pages with color photographs.
> This book covers several concepts related to social understanding and peer acceptance with an
accurate, straight forward and practical approach. It is creatively organized. For example, the
children who served as models for the photographs are introduced on the first page. Sometimes it
can be hard to remember how much people are alike, especially when you meet someone who
doesn’t walk or talk or learn the same way you do. You might be curious. Sometimes you might
have questions... and other times you might not (pp. 6-7).

Secondary Students

Espeland, P. (2001) Knowing Me, Knowing You: The I-Sight Way to Understand Yourself and
Others. Minneapolis, MN: Free Spirit Publishing and Inscape Publishing, Inc. Ages 12-18. 110 pages.
Contains I-Sight, “the Personal Profile System (Minneapolis, MN: Inscape Publishing) developed for
ages 12-18, and “customized for teens with new research that ensure its validity and reliability” (back
cover). Includes permission to copy the instrument and related activities for group use.

» This book is creatively organized to guide teens through the rationale and application of the /-
Sight instrument. This instrument provides teens with insight into how they frequently respond to
people and social situations, then identifies “things to look out for” to successfully interact with
others. With modification and clarification of abstract terms, this instrument may be useful for
teens with autistic spectrum disorders. Especially interesting is the emphasis on increasing
awareness of how others may interpret and respond to each personality type; and the learning of
“flex behaviors™ to minimize conflicts and maximize social success. Krnowing Me, Knowing You
goes beyond I-Sight to offer practical suggestions for making it part of your life.
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The Sixth Sense II ...and You

We'd like your informal feedback regarding your experiences using the information
contained in this booklet. Your ideas will be valuable to us as we continue to revise these
materials and gather new information. Feel free to copy this form to keep your booklet
intact. You are welcome to write on the back or use additional sheets of paper. Send
your completed form to the address on the inside front cover. To express our
appreciation for your time and input, we'll send you a complimentary copy of The Best of
THE MORNING NEWS (winter 1999 issue). That is why we have asked for your name
and address at the bottom of the page. If you do not wish to receive our thank you gift,
you may elect to remain anonymous. Thank you in advance for your assistance..

Please indicate whether you are a parent, or your role as a professional:

Indicate with a check V the resources you used in this booklet: 1. The Sixth Sense II lesson plan
2. Appendix A
3. Appendix B

Please indicate the resource listed above that you found the most helpful:

Please briefly describe the age of the students you are involved with and your experience using the information in

this booklet:

What are your ideas to improve The Sixth Sense 11?

If you are aware of other resources that may be listed and reviewed in Appendix B, please list the title and author:
1. 3.
2. 4,

To receive your complimentary copy of The Morning News, write in your name and address below:

Name Phone or Email (optional)

Complete mailing address:

Zip or Postal Code
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