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fri this and every issue of THE MORNING NEWS_ i1's cur furn bo "otk with Wilsen ™.
Tirne 1o mieet in ife back ward of autism, coffectively think things through, lisien o oifiey
perspeciives, and share ideas and infermation. Time o dermonstraie that in the caniinial
xearch for answers, there's plenty ef “Wilion™ amomng is...

Welcome to this issue of THE MORNING NEWS.

« foorm Tadking with Wilron fram AR s Jpme feroravement abéur Amitm, THE MCRMING NEWS, March 1993
- Carpl Gray, Edilor

Weloome to Lhis issue of THE MORMNG MEWY, the last jgsue of the twenticth centory. [Ubas been [un
lor the stall of FHE MORMING NEWY 1o ook 8t past issues, collectively they documept the Lalent of
tnany pedple, and the development of now ideas. FHE MORNIVG MEWS 15 named after that part of the
day that presents the greawcsl opporiuoily. [n this issne, we've the oppariumiy 1o look back a1 what we've
l¢atned before explonog snd shanog pracical oow concepts in the future.

W have selesied 4 represcotative sel of the best atticles of FHE AMGANING MEWS from the last decade.
Dedermiioing "best™ was an intereshipg process. With so many articles 1o consier, enikeria soon emerged
W assist in the selection. We considered populatity, availzblity, content, aod autborantst. Some of the
mnst popaler amicles, Tor example, Piciures of Me (C. Gray, Fall 1996) or For Ausistic Men: Ay All Time
List af Social Blunders and How You Can Avoid Them {). i‘cw i, Sprog 1999) were considered thoo
ultimately climinaled because they are still io pnot and available in back issues.  Similarly, the anicle,
Social Skitks Groups {T. Allwood, Winler [996) was later published as pact of his hma Ax r's
Syndremee: A Guige for Parenis and Professiomals (Jessica Kingsley Publishers, 1998). Many wonderful
articles, for example. There's A Lot More I Communication thae Tatkieg! (0. Twechtmen, Summer
L2596}, and Why Can't My Child Sleep? Sleep Disturbances in Awtisnt {Eﬂ. Wiznitzer, Spring 1997),
regretiably were eliminated smply doe o space restrictions.  For this resson i1°s importabl o repard this
1ssue as representaiive of the effarts of many slented aothors and arfists, our goal being to select a cross
seclion of 1he best. (In the coming years, a contaimng maty o “hes” MORMNNG VEWS articles
and arL will b publisbed by The CGray Center for Social Leaming aad Understanding.

Fach anticle in this issue is H:Im'nh:d ac close ko it's ofigioal poiotng as possible; some changes in formal
have been made. For example, in JHE MORNMING NEWS photographs of the authors oficy accompany
their articles; these were eliminated 10 reserve space forf Leit, aod 10 make possible the inclusion of as
many anicles as possible. 1o addition, quote boxes used to break up text and highlight excerpls From an
anicls bave alse been eliminated, again to preserve space. THE AMOIRNING NEWS bas oot coly been
kngwa for it's practical anieles, but alzo For it's samples of an by peaple with anlistic spectrum disorders.
Uriginally they appeared in THE MORMING NFWY Jarger than they do ib this issue. The intent of the
small changes in {ormat is to include 25 much as possible o 1his isSue, to represent & wids rapge of
amicles aod arusuc achicvements

Rummaging through pages of the past, anicles can stir memories of people and times like old rongs on 2
radic, Like snu‘is. they can ¢ollectively represeol o pericd of time, 8o emolion or idea, similar to the
songs of Warld War Il or Woodsiock, Arlicles from FAE LEIRNTING NEWS triggec images al Ic and
disgussions, or memonies of children who progressed i response to ideas contained 1 ag article  An
author may remember where ae article was developed, 8 phole Uhal became the “stared focus” during a
period of wriler's block, or 2 series of missdventures surraunding an effort 1o make a deadline. As the
editor, Ihe anlicles ol THE MOAMING NEWS bave individual persoaalities, pu .and bistoqies. Chwer
ume, they colleetively form different routes or types of informatian - some becoming 3 part of major
expressways (rom which maoy valuable ideas ultimately developed, others remaining as ioteresting
mdividual roads of limited length aod relevance. o this issue we bave selecied whal we Belicve are
articles part of a valuable jnfermatoo expressway, reprinted from the past to reoew their origing] purposs
as we “check the road map™ before beadiog iolo the pext century. To each of aur subscribers, we extend a
warm wiliome [o this and all Tuture ssues of THE MORNING NEWS



Editers wote: The fnie §980°s brough! mony chonges fo educotiond programming of Jealson Pildic Schools,

itang them supparied employment and insiicsove edicalion (eriginally referred T in Mechigen ot supporied
educanion). The following arlicies were wrillen as [hese efforls were inilialed, in response (e o seeies of
acomiars wilh a few vocel people resisiunt ie Mese changes and thewr implications.  Eforis W inclwde
people wilh qutisine speeirim disorders in schoels and the communily fed fo the need for, and the discovery
of, Social Stories in The fall of 1990,

You Can’t Play a Fiddle on Both Sides

Reprinted Moom THE AFORNING MEWS, Blovember 1938

- Carol Gray, Copsuliant 1o Students with Autisn

First, you believe you can maybe play the fiddle. You find athers who belizve 1hey can play also.
Together, you decide o try it First one note, then anodher, After much practice and cffort, you cao play a
song, Ohe aspect of this effort mever falters. Yo believe you can play, and you necd the (rocdom to practice.

Cutside wour window ars those who can’t tolerals the mistakes of practice. Tn facl, they fisten for the
tristakes, The meute you bepin playiag well, they decide you are showing off. They claim they don’t know
wiral song you're playiog, while to you it becomes shearer and clearer. Inilially, of course, their aitention to
miisiakes s a lictle distracting. Still, focused on (e task al haod, your music becomes better and hetter, the
mistakes dwimdle, the soog emerges. In opening the window For thise who doubted you to bear. you realize
they 've pone. Maybe 10 4 dilfertat window,

If you recognize this story, perbaps iv's becauge you learned onee 1o play a lddle. The chance is
grtaner, though, that you ace among the parents, professionals, and businessed across this state and nabion who
are working bacd to implemeot their Behel 10 suppaned emploviaetl. ) )

A lew bints o iddlers: Fiod odher poteslial musicians. MNever baod a (iddle (o those listeniag for
mislakes, a5 they are fearful of laking chances. Be wary of whiners, 25 you can't accompaoy them with vour
fiddle. Focos on the music, make sure you practios 1he opht soogs. Share the frustration of practice, 1be
excitement of mastery. Hug other Nddlers wher yoo see them.  Ooce (e song becomes very, very
clear «open the window &nd play LOD, okay? Hold 2 coneet.

From the Experts: Myths about Reinventing the ¥Wheel
Reponted from THE AfGR NN NEWS, February 19553

~ Carol Gray, Consuliant ba Students with A ibism

There's oo sense doing it, they say. s mund, it rolis, it's perfect. A great ide 1hal bas stood the tost
ol Lme.

There's no argument that the wheel was an ioeredible discavery. Bul the phrase, “ho sense
rcinvenbng Lhe wheel” bas come to mean 1o SOME something quits differenl. To the ambibiows, it's reascn o
fiod something aod make it bevier, adapt it. To cihers, it"s 2 phrast used to indicate an intended search which
i% eately initiated. For these individuals, wheels not ooly bave to already exist, they are contend 1o wait uatit
they roll 1o their Meet _ o o

Having heard the phrase in that matioer one 600 many Bmes instigated a vigit to the expens on wheels:
the people of Ronda Tire, Jepison. For somethinp that dares to be remveated, here certainly is a lat of
refinement! So much, in fact, that Mr. Kevio Heinig, manager, estimates it would tske four meaths to count
all Lhe possible sizes, models, magufacturers, and varictics of tires and wheels. (Mot only that - there's 2 use
for every single coe of them!) Add te (hat the realization thar they will come out with enlirely new lines next
viar, and the aumber of posgible wheels becomes inlinite. ) _ _

This showkd ipspire the amhitous and overwbelm the observers of hife. .T“ s writer, there 15 e
doubl supported edvcalion and supported cmp]ul;pmr.ut are conceptual “wheels" tha are destioed to roll far
and eodure the wst of lime, No tends for ireeds?) bere. To those with Michelin and Goodyear attitudes that
identi{y individual nsed and creatively rewnte and refios a greal concept - while inlualing progerTs i (heir
districls - welcome to su ed education. To those who wait for the wheel of supported education 1o 1all
theit way, a gentle remioder thal the frightening reality is thal the wher] i wailing {or you.

..



Editor's note: Faour years affer You Can 't Play a Fiddle on Both Sides and _From the Experty: Afyths
about Reinventing the Wheel (pape 2 of thix issue), the following ardcie appeared in THE MORNING

NEWS Thus arbcle added delai to the'general philogophy fakeng formt in the two earlier articles. Thase
JSamniltar with Zoctal Stories fdevefoped fote 199804 and Comic Smp Corversanans (1 904) will 1ec some
of the phifosophy oerirad 1o Fese trierventions reflecied in Losking for Anrwers; Talang with Biizon of

ABC 't Home Ierprovemenl abeut Awtiser.

LOOKING FOR ANSWERS: Talking with

Wilson of ABC's Home Improvement about Autism
Reprinted from 7HEMORNING NEWS, March 1993

= Carol Gray, Consultant o Stodents wilth Avtistn

In my gpinon, some of the best moments on television A on Home Dnproversent, when the main
charzeter, Tim, kas a discustion over his back fenee with his neighbor, Wilsoo., 1L ix Wilson who
mtrgues me. Imagine having an cver-present pergon just beyond your “back fenee” who, without
hesitation, could calm your anxictics, explain your fears, and bring wisdom oo confusion. In tems of the
field of autigm, i wauldn’t hurt to have 3 “Wilson® just bevond the fence of cach school and home 1o
shed light on questions now and then, Wilson could answer questions surmcunding the causcs of dutism,
ar questions which are curmently the focus of research smdies, or questions regarding facilitarsd
wememumication, auditery training, and educational nterventions. 1f only we had Wilson in the “badk
vard" of autiam, ke would be 2 valuable resauree; Fortunately, on closer inspecticn, I think Wilsoo may be
mene accessible than we think.

To mireduce Wilsan to those of you unfamiliac with Heme fmprovement, consider that Wilson may be
beuter undersiond &5 2 “what™ tham 2 “who™. Timl tums 1o Wilson fivr advice oo a vancry of topics, mpst
relatzd o his family. While il isn"L uncommon for a character on a television show to give advice, Wilson
hag inCcresting characteristics which sct im spant. Rarely do you see Wilsot s entiee face - only his eyes
are vasible owver the back fence, Wilson interacis only with ooz member of the Family, Tim. Wilsgn never
touches anyone. While Wilson patiently respords to problems and ¢rises, he never has a current crisis of
iz fnem.

it’s as if the back vard fonee places Wilson beyond all of those factors that touch and influcnce cvery
other characier on the show. While athers make mistakes, Wilson never fumbles. Wilson can always see
the bigger picture, the broader implications, the emotional “asrial view" of any silvation. He’s alder
{thaugkh his artitudes are current and free of the biases which often come with age}. He's wiser (though he
ncver takes credit for his wisdom). He's always there, never missiog a cue, nover gver stepping his
bounds or offering help when it is not asked for (the guy never even steps ot of hiz pardt)

Why doesn’L the infallibility of this picture perfect chameter imitate the American public? [ believe the
answer lies in the fact that we don'L perceive Wilson as a person. I believe to the audience “Wilsen™ ig
sornething else which is presenited to us thraugh this characier.

Wilson is ime tp think, Tim illustrates this adull version of “time our™ when he micats to his back yard
tir talk with Wilson each week. Forug, ome 1o think is a chance to reassess things on our own, it éur own
wiay. It's a peraonal form of "silence™ - whether it*s meditation, quilting, mnning, walking alone, walking
with semcone, painting, playing Soliiaire, playing Moncpoly. or something ¢lse. “Time to think™ is
whatever we do ag individuals which helps us respond effecuvely coee again. “Time to think™ is ofien
maccuraiely celerred oo as “frec lime™, 4 termn which disguises it's exteme impontance. People “talk tp
Wilson™ the best when they are engaped in 4 hobby or something they just tove o do For Fun - whigh, by
the way, 15 oflcn what Wilson himselfis doiog when he ks to Tim.
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Wilson is the power of axpanded and aceurate observation: exporded meaning he often desgnbes the
perspectives of other characters, accurane meaning his assusaptions are minimal. This part of Wilsen 15
nothing new o the field of autizm. Current research points out the importance of observation, espacially
in erms of first regarding the Behaveors of individuals with aotism as communicative. The bast
observabions are made by steppitg back a hiode, just bevond o "back vard fenca™ It is from expanded
observitions, like Wilson's, that Tim retums to the oozinal stuation with cenewed effectivencss. And so
Can we,

Wilson 15 1he wbility to observe 3 person simultaneousiy from two vantage ponts. While he
recognizes what makes cach charaeter individual, he also understands what pepple have in comman,
regardless of their abilitics or challenges. As a reselt, Witson's advice has an “aenal view" qualinrea il -
advice which "fits™ the current situation while at the same tnte applics (o other people and scrtings.

Wilson vndersianids that he cie never hiam 1o be *Tim™, or assume he 13 capable of having Tim's
thaophis or feeliogs. Wihils Wikson ofén recounts & past expernencs of b own in seference to Tim's
cunent Sicuation, he pever claims his experencs is identcal to Tim's. Wilson understands the difference
Between a similar past expeciense and claming o “lmow™ how Tim foels. This part of Wilson is 4
weekly reminder that Gme spent lisiening should exceed bme spent claiming to fraw the mobivations and
fezlings of other people,

Wilzon is aecurate informaton. While we value accurate information, research is a slow process. H's
interesling o nols that Wilson on Mome Improverment s not a lasL mover. For the same reagon Tim
doezn't tell Wilzon to “talk faster” or “ge Lo the point™, we hesitate to rush a research project as i nches
along - there"s thiz Fecling that by pature it iz alceady moving 25 faat as it can, | supposs if we wanted
information without accuracy, we ceuald get an encyclopedia full of answers by lomaomaw. Spmelimes i1l
geems in our hield information comes from two sources - those soarces we have truated for years, and
those sgurces we heand about yesterday which we wanl b trust becauss their inlormation is so incredibly
gxeiting. The frusimation seitles in gomewhere betweeo our undersianding that accurate answers reguine
time, and the wrgeney and importanee of pur quespons.  Soll, it would be shert-sighied w foous only on
ANSWCTS.

Wilson is creativewisdoss. That's ene word, meaning not just wisdom and not just creativily, but bath,
Wilzon demonsirates thar what really makes any answer effective 1s 1) which process we ese (o amivd at
the answer, 1) how an answer is trapslated into semcthong usctul; and 3) how, and when, i s shared.
Frean the process of looking For answers, Wilson has achieved s wisdom, and il is his creativily which
puides him in knowing which answers go where - and the best way 1o share them,

The facn 35, Wilson docs not have the answers to our questions. What he is, though, is a weekly
demonstration of how o seck answers, and just as important, what 10 do with them once we have them.
Wilson isn't a persen. Wilson i3 2 process for people in scarch of answors. Wilson is a process which
requices time b think, observe, and listen, and which reselts in the crabive applicaton of accurale
information.

In this and every issue of THE AMCRNING NEWS, it's our turn « yours and ours - 1o “1alk with Wilsen™
Time b meet in the back yard of autism, collectively think things through, listen to other perspectives,
and chare ideas and information. Time fo demongimate that in the continual scarch for accurale answers,
there"s plenty of "Wilson™ among us.

Weleome to this issue of THE MORNIAGT WERS



Characteristics of a Good Professional
Reprimied Trom THE MONMING NEWS, Spnog 199G

Suzan J. Morena, MoAL

Editars mote:  Suran Morenma is the foander and
edilar af The Meap, a newsleniter for parents of
noee  gdvanced awlistic people, whick hasx
reached aver 4,208 families and the
professineals whe care for them. The Muoap i
circufated in the UY. and 30 other conniries.
Ars. Afaremo is e author of High-Furciioning
fugdividuals with Awlism, g bookied which
comiias uchvere ard fErmation for parenss and
professiomals,  fr addriion (o rarterous fecluvees
arciemd The courmlry, Mrs. Moreme 05 Presidend of
Maap Servicas, freo, Ia THIS capacily, she gives
supporhiver Inforslaieon ard advice o parédts,
lwackers, hewlih-care prefessionals amd orferys
chout afl aspecls of more edvanced individuals
wilA culrshr,

Mry. Morene has g Marter's deares i Appliad
Bakauiaral Science from Villperaise Dlroveroty,
$he has wiso worked o5 o Aswrocogritive
rehabilitarion  therapist with lead infur
survivers. She rexides v Crawn Fainl, Indiana
with frer fresband and o dewghiers, Her older
dauphlier, feil, s rwrrantly working of e
University af Chicagoe and resides (R fer owh
aparinteint 0 Chicaga.  She I also pursuing a
Maslar’s degree [ Liturgical Musie, Belh has
el T EA 1T

Tor 24 yéars now, | have been the parent of 2
Tovely daughler with autiz=m. In 1984, [ sianed a
newsletter, Pre Mogp, [or parents of childen ke
my daughler. Throuph my wark at Fhe Maap, |
huve had contoct with nearly 4200 familics
similar 0 mine. | oow write and lectuse
individuals and have become a “professionel”
Thix combination of parenting &b exceptional
persun and warking in ibe Tield of autism as a
profeszional, grves me @ two-sided view of wha
makes & gnod professional.

Teachers, speceh  (hérapizls, occopational
therapiats, dogiors, psychiatrisis, visual Iraioers,
thentinis, auditory Gainees, social workers,
physicians... this g5 & partal list of 1he
professtonals who may become 4 part of Lile for
parenls of challenged individoals Too olien,
parents seek the help of & professicoal aod seem

to get nowhere, except Lo ihe paint of ol
frustration, Anoheor poofessional in the same
field with an amezingly similar s¢i of credeatials
can be a (remenadous help.  What makes (he
dilfereace?

| wbink 1hat the first apd foremost chamclensic
of 2 guod prolessiona] is & posilive atlifude, |5
there ap auttede of respeat toward the challenged
mdividual? Are the iodividual’s defigits the only
thing the prolessiopal sees?  Doss  the
professional Iook for the personality of the
individual with aulism aod approciate 117 An
example of posilive versus nogabive atiitude s
olten related by Dr. Temple CGrandin, who bas
autistm, Ske said ibal dunng ber childbood most
ol Ber teachers and therapisis tied 1w shifle hee
ohscsstonei interests. Then she cocountered a
leacher who began uwsing those inlerests [o
1ocrease her learmiog 10 other areas. For instanee,
he buil her interest 1o cats 1als further study ol
biology.  Her ubsession wilth caitle holding
devices led ber to 2 PhD and a Jucrative apd
soccessTul career ia designing cattle loading
systems for major meat purveyors around the
world.

The best 1Rioing aod expeneoce possible does
oot culminawe io a wuly excellent professional
unless creglivily 15 preseol. Frople with
dixahilities are just that - peaple. They don'l all
have exaclly the same necds or abilities, and each
has their own wnique perspoality.  Parcnts arc
often locking for somepne who s williog
pceasipoally Lo mof do what they have done o
their ober elients or studenls apd Iy something
pew  This doesu’t mean (orgel what is known
add Loy sometking irccsponsible, but be open to
new rdeas,

Beimg pyrcival s very imporant.  Mosi of us
[ee] that there aren’t coooph howes 1o 1he day.
Howewer, we will all still accomplish the same
amount of wiwk cach day, whether onlime or
ool When parcnls arc forced o wainl. cspecially
when thix pecurs epnsisiently, Lhe unspaken
message they hear js, ™1 am supsrior 10 you
Your ime 5 nod a5 impoaol a5 mise” fhis s
ceraioly aod an eflfective basis for collaboration.
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In addition, thesc long wails are pariculardy
:Iisl:mssini ta 1odividuals challenpged by autism
who may bave extremely concrete time Congeps.
Therelore, waiting ix not just boriag. it i2 torture

Be rearsuring. My huzband and I employed the
serviges of many physicians over the last 24 yoars
of our daughter's hile. The one who remains
dearest io my memory simply hu'fg:d me ane
bleak day when our dauwghter bod come o --
once again iHl and wbable to tell us what hurt. He
said, "You are doing 3 peeal job. Don’t ever
give up.™ Thiz isn't to suggest that professianals
should be “"Pollyagmas™. e need reality, oot
false hope. This wonderful physiciao simply
eocoumped us 1o contioue aod was supponive.

Alung wilh reassorance. | would add warmih.
Most parents of chellcoged individuals can relate
far ton many stories of being treated as though
they woren't fully human by prolessiooals whe
appeared distant apd cold.  Perents sometimes
teel ax though their son or daughter was treated
ke a laboealory fat instesd of a persoo who
peeds help. It is 2 bl casier 1o accept fough
inflormation or o [oflow difficolt coupses of
actean if we lecl the person Jeading us i
compassienale aond Ily cares about our loved
onE.

Be realistic 10 what you expect of families and
whal you guide parests to beheve. Don't expect
all families to be able 10 turo their bomes ole a
tberapeulic climc. We may bave olber childoca
1o consider, or our own coalitlies and needs
may make us less thap jdeal “therapists”. Al
the warmih and repssurapee on eanth won't wodo
Ibe harm whick can be dane By ool keeping us
realistic in our expeciations aboul 1he progress ol
our challenged loved one. This dogso | mean we
should be encouraged o give up hope, it means
we gead to Tully realize aoy nsks 1ovolved when
we Iy something ey and to be Tully advised of
aur apligos. IM we give up pur hopes, we will lase
o7 spirit, Ouwr hopes  and  dreams  for our
children may oot be what they were belom we

koew they bad a hife-lvog disability, but we sull
tave many hopes aod dreams (or them, just 1be
gime. The challenge for the canng professional
15 to geotly purde us toward altainfbu guals and
mo realistic bopes aod drtams.

Man’t be afraid to edmit fallibility. Mothing
elways works. Farepis begin o distresi people
whe glaim that they have nover made 2 mistake

or don’L admit o & pegalive circumslange ey
might bave caused.

Last, communicale clearly and give direct
anpwers.  Avoid techpical |apguage when
commuoicating with paroats, While terms like
FLOD, ADMY, SMT certified OF's, ers. are
sometitnes used when commusicating wilh feliow
professionals, these terms can be inhimidatiog,
confusing, or migleading o parcots.  1F you're
oot sure as [0 whelber yvour language 15 wo
technical For the parents with whom you are
desling, vou can always cocovraps them (o stop
you aod ask the meaping of any word you say.
Bomenimes it 15 oot jusi the use of whit we
Parcnis samelimes caIJl “professionalecse™, il
may he that vour vocebulary 15 sulficicotly
extensive ag 1o include words or phrases 1hal 1be
aw:raﬁc persan docs not comprebend.  Thas musd

halanced by not “elkiog down™ o parcols.
The fact that we heve produced a challenged
child does ool mesn we are 1otellecturlly imfencr.

I have discusced this subrect lTomt 'he parent’s
perspective.  Howeyver, as gomeoas who bas
warked oo the professional’s side of 1be fence, |
want to cod with the puiot that no one can be all
ihings to 8|1 peaple.  For the most part, ['ve
knowp wery few professicoals who didn'n care
aboul the proplc they tried ta serve.  Their
persenalitics, abilities, and approaches vary. Bu
mozl of them are giviop their all to make lhmgs
Better for us and our loved anes with autizm. It s
1p I us as parenls o scloct those professionals
who can best meel our children's needs and/or
aurs.

Three Ways to Cut Fat from Your Diet
Foprinted from THE MORNING MEWS, December 1991

Oxcasionally studeats with autism display a special wisdom in the things they say or wnolc.

This

example comes ftom a science tesl question:  List rthree wayps to cul faor from your Jief. The studeni’s
answer . Cwe ifie fal from your sieak, 2. Slide it to the side of vour plare, 3. Thraw il in the

Rarbage.
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There is No Place Called *Inclusion™
Feprinted from FHE MORNING NEWS, Winler |99

Cathy Prant, Ph.lD.
Darector, Indiana Besource Cenier [or Aulism, Indiana Liniversity

Fiditar's Nate: {athy Frar, PhLL s the (irecier
af the lndiane Kerource Center for Awpsism ar
fradiana Linfversity's fmofitele for the Sudy of
levelopmental Thsabilities. Jhe hai &
bockgraund tn special eduration, wilk anr
eniphasis e aoiism.  Prior 0 receiving her
declarale, {tr. frall spenl ten years leaching
stidents with disahifilies of many ages, incluging
sterdenrs with aurisae.

v 15 ned unuzoal to hear professiondls distuss
inclusion in ermx of tnclusive stedents, inelusive
classropme, ar inclusive schools,  Unfonunately,
thesg terms lend to the confosion secrouwnding
mclusion.  Inclusion is not a sludeol, a classroom,
ur it schenl. Pather, inelusion iz & belicF that
ALl students, repatdicss of Jabels, should be
mombers of the general education commuoily.

As members of 1be  peperzl cducation
community, siudeols wilh and without disabalities
sheald  heve  sgoess (0 (he Toll raoge of

curriculum opuiens. This means, [or sxample,
that students without disahilities should be able o
ulilize resource pooms wilthouwl rectiviog a label
{int. 1t also means that studedts with disabilities
should have access to typical bomergoms,
geocrel cducation classrooms and courses, aad
school clubs.  Those who support ipelusion
acknowiedpe that students have diverse leaming
negds and that the t@ditional mode] of educaon
tncreasingly, s nol able w accommodate all
students.  The philosophy af inclusion
eocourages the climination of the deal spegial
and general educanion sysiems, and the creation
of a merged system 1hat i= responsive 1o 1he
realities of dbhe student population.

Toduy, the controversy ovér Ibe appropriatencss
of inchssieo Mor students with amism continucs.
Muoch of this Gooroversy 18 based om diverse
toterpeetatyons of the law and of ¢urvenl thinkiog.
However, several basic premises behiod the
concept of inclusion are oflen  over looked

in these discossions.  First,  stedents with and
withouol disabilitics da oot fall inio oeal catepones
of cducationzl peed.  Sialing that a <tudeot has
auligm does pol painl an exacl piclure of the
supports or seryvices peeded. It was oever the
iotent of cnber federal law (Individuals with
Dvisabilies Educahion Acl) or stale regulatons fo
hase cumiculom and placement decisions on
categorical labels, The law Clearly states that
rogramming  aod placecmenl most  be
iodividually determiged.  Second, the least
restiiclive enviroamedl maddate shows a clear
prelereace Jor cducaling studenis wilh auism
and other digabilies o geseral education
sethiogs. The law ariculales thal stedenis must
receive geeded suppods and services withio the
coolext of the ceular classroom.  Whes these
accommodations are aosulficieot o ilosuce
educatinnal success, then studeots can be placed
iIn more restnchive  scélings.  However, the
respansibility is placed oo the sehool to show that
sufficient Bnd appropriale resources were
gccessed and were nosuccessiul in supparting a
studenl’s cducation in a rogular clagssroam
seling. Finelly, the law siatcs that studeols must
have the opportunily 1o ipteracl with non
disabled peers. Cleardy, seprepated settings do nol
promaode these opportunities and place gsachers in
the position of baviog to create adificial oplioos.

Unforiunalely, the debate abouot Lhe benefits af
inclusion versus sepregalion misges one critical
poiot.  Meither general cdocalion nor special
educalion seluogs arc anherently  good.
Macement it 2 geoeral educaijon setiing dogs nod
mean Lkat s sludent is learning valuable
informayen.  And segregation doex ool cqual
quality programming. The Tailere of siodenls
with auitsm o geoeral education scilings can be
altribuled 1o simlegies and classroom struciures
that mtake leamoiop dellicult for all studeniz. 1t is
clearly lime ¢ ger past (he arpumcols
sumounding inclusioo and Jocus our cf%nrtﬁ. on
teaching siudents whal they need o know and in
a maoncr that is cflectiva. Interestiogly, these ars
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the same condcérnd exprissed by the gooeral
educalion commuaily. lo realivy, inclusion 1s oot

a special education 1sswe.  For schools o
sugcessfully support swedents with diverse
Icaroing oceds, specigl education reform must be

viewsd withio the broader cootesl ol schocl
rastructuniog.  Schools which are focused on

Improvieg oulcomes aod on prepanipg studepls
withoul disabilities lor megniogful aod
produciive hives are in a better position 1o address

the oecds of students with disatilibes. 1o olber
waords, good seboals are good schools For all

And good teachers are good teachers for any

student. it 15 within 1he context of global school

restructuning ectivilics thal educators can belter
{ocus their cllorts oo sopparling students with

aulism k0 gaining maximum educational bepefil

frotn the peteral educetion zetting DBelow are a

levw mcommendaticos Lo guide these sfforls.

Dirst, educators meed training.  Too often,
(eachers are presepted with stwdeols from whom
Ibey are voprepared Lo teach, loformation is
imporiabr since individuals with aotism <an seem
a paradox of sicengths and weakoesses, and many
develop false peroeplions of these iodevidpals. At
a very basic Jevel, teachers will need (0 knew the
primary characiensiics associaled with aulism.
While it is imporaol v eosure that toformation iz
nol stigmalizing g the stodent, teachers need 1o
know ahout any arcas of difficully, special
1alents, and olber importaot iofprmelion.  In
addition to recciving uwp-frant ioformation, the
iostrucueoal team oceds Time o meet 10 problem
solve strategies and fa sddress copcems. When
teachers do not receive informatioo and sopport,
both the siudent and teachers arc set wp for
[ailore.

Decizions b consider all sliudents a8 metmbers of
tbe school commuoily musl be made by the
cntire school community with suppoet from Key
sdministrators. When admipistrators are oot
svppottive of studepts” paticipation in the
school comntubity and the chanpes this reqoires,
ieachers are placed in Whe pasibon al bargaiming
[or every bit of assistatce, lo eddition, parcels
musi spend Lime =ach year workKiag ageressively
with Lhe school w eosore contibued suceess.
Schools which systematically accept and suppon
all studenis are beuer prepatéed to supporl
students with autism.

When choosing couries i which to mvalve
studenis, coosider areds of interest aod situational
demands {e.g., open spaces, highting)., When

building a schedule, it may be belpful 1o
iotersperse £asy 20d difficull course work, or
allow studenis wr speod cértain parls of 1he schowol
day in 3 sraaller classroom arcd. In all cases,
make sure studenls expericnce Some SUCORSSES
duoog the school day. II the demaods of the
school day become too iotepse, it may be
necessary 1o provide the studem with a =afe area
in which to escape. Some may learn best when
exercise or physical acuwvity are available
throughout Lhe day.

The trend toward cducaiing students with aubism
in local opeighborhood schools requires the
adopticn of ippovative and Noxibte 1ostruciional
simlegies 10 ensuic Lhal sducational vhpeclives ane
met zpd that sludepls arc supporedd across a
diverse armay of cducatippal sellings.  lnnovelive
slrategies such as  multi-age grouping,
cooperative learmiog, awlhentic Assesament,
instruclion which acknowledges the congept of
multiple inlelligences, Lhemalic approaches,
whole lanpguage instructino, and other
inoovalions found in the peocral education
commenity present a  pasiive  fmmework
for weaching students with aotism.

Feer supponl programs arc anothor inoovatioo
used Lo eosure khatl studeots gel the maximum
benefit from theic school day, Peers are a natural
and readily available resgurce for sopportin
students  with learming  dilficultics in geoera
educalion sertings.  Research and prectical
experience indicale that studeols lcam best from
cach other. Students will often pel logether io a
siudy group. Students who arc doing well m 4
subject arce often help Triends wha arg struggling
Io preparc for an exam. Some schools have
building-wide programs 1o whach totering and
cooperalive learning is established practice, and
stodents change rolts between utor 2od wlee as
ibe siluations demaods.  Cleacly pecr supponi
Progiems ¢&n serve as a cnbical oesoutce (o any
siudent who is challenged by some aspact of the
school curgiculvm.

Students musl feceive zn adequate level of

support during the school day. While peer
support pragrams provide one mechamsm fof
support, iostrectivoal assislaots provide aoother.
Aszigoed assistaniz will need iofuermalion on
providiog ibstructions in a maooer bat js casily
ondecstood by students. [t ois belpiul of
imstructioaal assistants are not always closely
positivned oext e the stedent. Ridaling assistaols

and pesitioning Asdislants away foom (he student
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art importapl siratcgies for avording Cué
dependeacy  While different assistanlz can be
psed, adopted stralegies must be consisienl.
Allow ipstructional assislants time with 1he team
t discuss approaches that work apd thasce that do
oot

The gencral education sefling can be less stressiul
if sludents are provided with informatian abaut
expectations and mules.  In mosl cascs, lhis
information should be presented 1o 2 writlen
Tormal 30 that the sludent <an rebearsc &t hiz or
her own pace, and refer to ol ag oeeded of when
upder added stress.  Provide stidents with visual
suppints 1o aszisl walh Tollowiog a daily schedule,

identifying classmates, completing bomework
assigoments, geiting 1o chass prepared, and osing
scll-eoatrol.

Many voice a copcem eboul whelber ioclusion
cam work.,  Success slories from aroved the
counlcy provide t::;limul:?' that studects with
altisn can leern in genecal cducativn sefliogs il
siudents’ Line is wisely used, sofficienl suppon i3
provided, all are informed. and proven methods
of iostructico are wsed. T/ all thess factors are
addressed, implementiag an educational program
which reflecis the philosophy of inclusion can
prepate youpp peoples with autism to be members
of & place called “community”.

The Best “Quotes” from THE MORNING NEWS

Somelimes ao author wall selact o few wiords thal ape cxoeplionally proficieol at making & poinl AL olber
umes, a phrase lakes on additional meaning a8 time 3. These phrases become “quotable™. Here,
selecied ques from articles appeaniog in THE MOSNIMG MEWS over the Jast decade.

“Thello, America! We arc 2 national pubhication. Flease joio vs in welcoming lwenly new subscnbers io
the [ollowing states: Ohio; Bouth Carolina; New Mexico; Georgia; Missouri, Marylapd; apd lowa.™
- Opening commenls {rom the oditor, Seplember-Ocioher 19RY

“These are nol my <hildren and | cannod be with them io the futupe.”
- Carnl Giray, Ad Together Now, Seplember-Cictober 1990

“It's a joy wo think that & chikd who couldn™t speak uatil she wes 1! and had sever
bebavior problems has developed to a semi-iodepeodent [ife T walked in here with ail thege
peaple who have beoo involved with ber life coming wgerber, it oo nee cryiog tears of joy.”

- Jaoe Delbave, The Poopiz Behind Transition, Sphnag, 1992

“Lhur work 13 deadlioes aod preductioo. Then you get the opporiunity 1o work wilh Steve and others and
there iz mware than deadlines and produciivity. Youw see the person.”™ (Mark Siyle, Gandville Priotiog)
- Sue Jonker, Vovationaf Traiaing in the Communicy, Spring 1994

™" One size s all' may work for the garment indusiry, but buman beings are [ar too complex for such a
generc gpproach.” - Crane Twachtman, Phiy. COCISLP. Whet's a Parert to Do? Fall 1995

"Diear Momiog News, 1 would like tw bave 2 Peo Pal. Could you please pve me the name of ope™?”
= Joshua Paul, lvom the st pen pal registry, Winler 1995

_ " ...always look for the simplest answers first ™
- Clody Nykamp, Jepison High Schoal siudent. A Care Package for fdividuals with Awiism, Winler 1995

“Hog e stage and you will eod up in an empry thester.” - Jerry New part, For Astishic Wea.
My All Titme List of Socea! Blunders and How You Con Avojd Them, Spring. 1999

"This MAY be the last issue of THE MOGRNING NEWS, but, we hope oot
- (Jpening comrcols [rom Lhe cditor, Scplember, 1991
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Auiistic Spectrum Disorders in Down’s Syndrome
Repnnted [rom THE MORNING NEWS, Summer 1597

Loz Wing MD FRCPsych, Psychiatnst
romley, Kent, UE

Edotor's noie; Lorng Wing is o psyefiairist wiho
fiag baten imverlved in the area of aulistic speclrum
dizxarders for over 30 years. She was o member r.?;'
the scienlific staff of the British Medical Recears
Crowacid's Social Piychialry el from | 9641900,
researching In qulistic disorders and learaing
disabilities.  Hear parlicular interesis were
diagnotlic rethods and apidemiology. The idea r?f
@ vwide quiisfic specirurn was devefoped a5 o resull
of thase pudiar. Nfe retired from fulltime wark in
1990 and is Row parl-line peycligiric consuftant o
the Cerire for Soeial ard Communication
Desorders, Thes i3 the dicgroshic amd assessren
trif 12t we by the Brivich Netromal Aunstic Society,
She i a fourding member of Hris Soceery and ome
of s wice-presidenis, She i a0 & member of ihe
cammittee of Acr foeal Suiser Alfishe Soeiely, She
tias published varivns papers om aniistic Specirum
disorders gn sorentific fourtals and wrote fer first
ook, Anlistie Children: 4 Guide for Parenls, 18
19721 Tkhis has now been rewrilent and pablished
n 199, entilled the Aulistic Speclrum: A Grrde
for Parenis and Professioneds, Lorna Wing i the
parend of & dakghier wilh aulise, Susan, who was
barg IR 19535,

Pown's syndrome is due Lo the presence of an
cxtra chromosame.  This causes a number of
abnormalitics of physical development associated
wilh meotal retardation. The degroe of retardation
variss widcly berwesn differeat individyals

[Characienatics of poople with Down's syndrome

Like cveryons clse, people with Dowo's syadrome
have their own iodividoal personalitics and
teraperaments. However, zome characteristics ane
particularly common, though ceclainly @0t
uoiversal, and these appear Lo be 1the polar opposite
of the featores fouad in autism  Maay children and
adulis with Down's syadnsne are lricodly, sociable
aod derive mech plessure from social conlact.
They have 2 great sens¢ of humour and enjo
mimicking other people Althouph therr
ariiculation is often poos, making Lbeir speech
dillicull tv woderstand, they communicate very
well through lively wee of gesiure and mime.

They teod o do poocdy oo Jormal 1esis of
ntelhigence bul have better soores oo (268 of Social

and pracucal ability. Development of pretend play
ig up to their gencal level of aliny.

Those with Down's syndrome are oflen descrbed
as very stlubborn. This soonds 1o theory like the
uncooperaliveness of someons with autism.  In
prectice, there 15 @ completely differcol gquality.
The stubhorme response o typcal Down's syndrome
iz made with full social awarencss, wheroeas Lhe
fegalive teaction of autism is the resalt of lack of
understanding of the sociad siteabon or Lhe social
CORSCQUENCES.

Memorsics come o my miod 1o dlustcate these
poials. A little girl wiit [Down's syodrame, aboul
10 years old, was asked o do an iolelligence ekt
She sat at the wable, frownoing, with lips grimly
purged, refusipg Lo answer qiu::sliu-ns wr petform
tasks, Scosing defeal, my colleague and | gave up
the attetnpl and the litde girl stamped oot of the
ropm wilh an expression of triumph ot her Tace
We laler waiched bher an the playgrouad al schaol,
lswghing, 1alkiog and vrganisiog her cirgle of
friends 1ol a game of medhers and fathers. In the
clasgeoom she was very proud to bave the prb of
giviog ont pencils and crayons, which she did
wilboul prompting,

In conotrasy, a boy of the same age who was oulislic,
whizzed through the visuo-spanal lasks in the same
intelligence tests with oo teouble at all but, io the
playground, wandered alone, on Lip 10¢, round and
tound the perimeter, {lappiog his hands and
ignoring everyone else. In Lbe classroom, he could
b eageged i schoclwork ooly if #e hed one Lo cne
altcolion.

The picture of Down's syndrome 1 have described
it of course. the acecpled stereolype Trom which
there are many deviatioos. Meveribeless, it is a fair
approsimation for the majoniy of poeople with Uas
conditiea. This makes i very surprising fhat
Dowe's syadrome and an adbistic specirum
disarder can bath occur topether, oven though this
happens inonly asmall propartioo, perbaps 10%,
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af those with Down's syodrome. Some have
aulism o yypical fosm while others bave disordérs
woll within the autistic specirum. When the two
problems are associated, the sutishc social
impairment dominales 1he piciure and the uwsual
soCiability and commuoicetion skills are oot seen.

Why do Jown's syodrome: aod aulism sometimes
oecur kogether?

ln o study of all children in one arca of Loendoo
who bad menlal retardation or an avisoe disorder,
or both [Wing & Gould, 1979}, we found [our
children with [3own's syndrome aod 4o autistic
specirum Qigorder. Three of these were profoundly
mentally retarded apnd one was very severely
retarded  In a laler paper desenbing agother four
children with Down's syndrome and aolism seco at
cligics (Howlin, Wing & Could, [9935), three were
profoundly mentally reterded and one was very
soeverely retatded. In bedb studies, the children
conceraed all bad additional physical prablems,
such az & history of maternal rubella, vizual andior
hearing impeirmenls. 91 severe heart defects. From
these tan studics with very small numbers i conld
be suppested that aulistic disarders occur 1m
Down's syodrome ooly wheo some extea physical
copdition cawsey  additiooal
Hoewever, | know a4 young mab with Down's
syndrome and aulism whi s fascinated by
oumbers. e also loves iraveling oo traiogs, which
be 1= adept al downg withoul paying the farc. | also
know of apodber whe cap play sy o be bears oo
the piano. Both are oaly mildly selarded and
ncither bas any history of medical problems (hat
might have caused the autism,

Avcther possibility is thet, whed Dovn's 3 yndecans
aed autizm ooeur ogether, there 15 a Tamaly bistory
of autistic disorder. bul oo stedy to examine vhis
idca bas been published,

What are the implications Ios the family?

Parenis of children with Daown’s syndrome already
koow of their child's disability from ibe carly
woeks or months of life. They have 10 come to
terms with the koowledge that be or she will bave 2
diffcreat paterm of development and 2 different life
palh from childres who are pot disabled. [ they
talk to ofber parenls and cead the available
lilcrature, they will took forward o their child
becoming sociable and loving. Buol, if he or she
also has an aulistic spectrum -:ﬁsurdcr, noLhing they
read aboul typical Down’s syodrome will prepan:
them For their child s behaviour.

braic damage.

One of the sources of suppart and help [of parcris
of childreo with Down's syodrome is the local
parents' association.  The parents | know of
children with the double disability bave told me of
their puzzlement and distress oo hindiog thal their
child is very different from olbers i the growp
The parties and social outings thet are such fun lor
mosL childres with Down's syadrome arc af oo
interest for those who are akoo apnsts and may be s
source al distress. The behaviour kst is typical of
autistic discrders can make other parents critical if
{hey assume Lhat the Family of the chald wilb the
double disability is somebow responsible because
of e way they arc bringing up their child.

Unhapply, it is ofizn the case that the preseoce of
Down's syodpome draws alleotion awsy [rom be
aulistic disorder and profossional workers mey fail
to diagooss the tatier. Thiz leaves parents is & state
of coofusion without any acceptable explapation
for their child’s dilficoliies or withouwl proper
guidance op how [0 help bim ot ber. 1 the dual
diagoocis is still not made by the 1ime the child
goes 1o school, the problems are compounded by
an inappropriate  programme ol education.
Teachers' expeclations are ool mel, aad parcols
may agaio be the target for blame.  The T I'D-f
ane child, descnbed 10 the paper by Hlowlio, Wing
& Gould {1995, became jocreasiagly dejectzd a=
they saw their son Malling furber and Tunber bebind
the other children. They went for belp to a privale
language therapist and a climcal paychologist but
the boy still did nol make the exﬁzclad PIOErEES,
The parents became convinced that their child's
‘failure’ was their fauly, until the cormect diagnostic
Tormulation was made when be was 8 years old.

Whal ao be done to belp?

The Al poodty i3 for the dual diagnosis 1o be
tnade a3 catly as possible.  Professipoal workers
and those iavalved i Down's sypdrome
associations veed to be aware that this condition
can be associaled wilh am awtisbic spectrum
disorder. albeil io only & smali proporton of cases.
The traisicg oc relevanl professional: should
include information on this sebjecl.

Once the diapnosis is made, pareals requaire full
ioformation oo the implicatioos Tor the child’s
Tuture development aod detailed explacation of
waf's they ceo belp o developiog their child's
skills, minimising roulines, obscesions and fitualz
and reducicg socially inappropriate behaviour
They should be eacowraped w coolacl
ofganisations for helping people with autisuic
disonders, becapse the presence of saoy lorm of
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aulism is of primary imponance in determining
needs, regardless of any other condition that may
be present.

The educational programme provided should be
along the lines appropriate for children with
autistic disorders, with an emphasis on a structured
ofganised environment and umetable. The social
roitpr activities that are nght for most children with
n's syndrome take a much lesser place and
need to be careflully modified for those who also
hav_r; an avtistic disorder.  Services for day and
residential care, occupation and leisure actvitics
also have to lake the autism inlo accounl.

As noted by Howlin, Wing & Gould (1995), lor the
majority of parents of children in the group
described here, the correct dual diagnosis comes as

a relief and hc'[lps 1o lift the burden of guilt im[;nmd
h:f' the beliel that they cawsed their child's
difficultyes,
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THE MORNING NEWS December 1997:
A Celebration of Shared Experience, Creativity, and Talent

The December 1997 issue displayed the work of many talented children with autistic spectrum disorders,
incloding drawings (left) by John Overton-Burns (11 yvears old at the time), m:il_!zutct graphics (lop right)

by Cody Duduman (7 E’ﬂli old at the time), and the drawings (botlom right) of
503

the tme), The issuca

ul Fioyt (11 years old at

contained the creative writing of Kyle Brandt, Mark Barriger, Nick VanZanten,

Jmme Allen, and Jessica Drahos. (Samples of work by adults from THE MORNING NEWS, fall 1997,
appear on page 1%.)




Careers and Jobs for Individuals

with High Funciioning Autism or Asperger Syndrome
Repointed from THE AMGRENING MEWE, Summer 1956

Temple Gramdin, Ph.D.

Editors Nete: Dy, Temple Grordim is Atsisan
Frafessor for the Departrment of Anireal Science af
Crtorade Siare University, Fort Colling, Coforada.
Khe has designed one ihied af all the lAvestock
Randling factlities im [he Uneted Simles. As a
persim with auleini, $he far shared her remarfable
story and insights with peaple eround the werld.
She is the quthor af Bmarpence: Labeled Aulizshic
artd Thinkite I8 Piciures, a5 well a1 many arlicles
il chapters, Heve first haad gocounls of aulism
kuve helped others 1o Rprove tHeir wrdarsianding
of thix puzfing disorder. She is well respecied and
adnrired for her valuable comtribitoons &o both e
Jretds of auitsm and animul sciances.

There are s1¢ seps which will help high school and
collepe sludests wilh autizm or Asperger syodrome
make a successTul transilion [rom the world of
schoal 1o the world of work. People with autizm
thrive in the stcuctured environment of the

Fu_lafﬁmm' but they often heve difficulty finding &
[

1. Awistic and Asperger syodrome high school
students need a dedicated teacher or ather
individual who can serve as & mentor and help
develop interests and skills which will make tbe
studenl employable When [ was io high schonl
my science Wacher, by Carlock, slimulaed my
ieterest in geience agd taught me how to wse
scienlific pescarch indexes. When | gat my first
[ull imac job, Exul, my boss, helped me o improve
my dress apd proomiog. Teachers apd parents
necd G 0ok Tor hetpiul employers who will work
with people wilh auusm.

I The aubistee or Asperger student mest develop a
skill in an area which will make him or her
cmployable, Many bigh lunctinmng people with
aulism Bave excellent skills i fields such as an,
engibeenng, drawing, computer progammiog, and
repairiog cars, modgrs of clecindoic devices. These
skills need 1o be developed aod encourmged while
ibe child s in schoul. Young aotistic children
should be encouraged to become skilled io thiogs
they are intecested in. If a child iz Mxeted oo cars,
Ltben teach reading by readiog about cars. Most
peaple with sulism are visual thinkers and wiil

cxcel aL the above skills bat there are some peaple
with Asperger syndrome who are nol visual and
they arc very good wilh sumbers. These people
would be able [0 cawalog books in the library.

3. When lnoking for a jobr a person wilh autism bas
to sell their alents instead of their personalily.
When I starfed my livestock dezign busioess, |
made a ponifolic njl'l photographs and drawings of
Nnished peojects  People respoct walent.  Maoy
people thooght | was weird bol they paid atlention
10 me alter | showed 1hem (e portiodio. A
compuler programmer can make a demopstration
disc and an arlisl cao show bis or her drawings.
The portfzlic needs 1o be showa w the computing
ar &1t department. I recommend bypassiog e
normal channcls thrgugh the persconel department.

4. There needs (o be 8 pradoal transitivn (oom the
world of schkool (o the world of work. A bigh
school or eollege student could start dawng their pob
for oaly one afternoon a week Freclance work
oficy works well. It enables Lhe student to sian
slowly 1o their chosen Nield. Freclance work also
avoids many social problems. The persco can go
ioto the cleent's workplace, do the job aod then
leave before petting invelved i the complicated
social situatioos. |f the student will be employed in
a full vme regular job, the employer musi
underslapd tbe persco’s sccial hmitations. [ bave
heard of {wo sad cases where a skilled dralteman
and a faborcatory techarcian were Nired bBessuse they
Bodinto a social mess which could bave baen easily
avoided. The employer needs 1o understand Ltha
gven though be or she may be bnltiaot 1o their pob
They Bave licutalons.

3 My hfe is my work. If | did ool bave an
mteresiing @mer [ wauld bave very Liitle lile. Al
my sopcial ectivities revolve armound work interests
such ag livestock, scientific rescacch and auhizm.
Leo Kegzner in one of his early papers wrote that a
person wilh autism will ofen make Lheir best social
contacts with people whe bave shamed intercsts.

In copclusion Teachers need Lo work with aoustic
studenls & develop talenls which can become the
basiz of an intcresting joh.
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Ten Keys to Becoming a Better Communicator
Eeprinted from THE MORMNING NEWS, Fall 1992

-Lioda Hodpdoo, M.Ed., COC-SLP

Edirar's apte:  Lindn Hodgden, M.EA COC-S1P, it
d Speech parhologlen whe hax spectafited iy addresring
rhe comimunivanom noeds of students with autizm.  She
iF a popular nakgnad ond international preseuter whs
Shares Rer 2xperiite Ihrough frequend consuirasion,
conferencat and inrervice training propramd. Lidde's
dook, “Viswal Slralepier for Improving
Cpdemuaication,” ir 4 readar . friendly manial
contafaing pracical ideas. [ Oipdate:  Linda Hedgdan
Ags 4 mew recently releated book. Yelving Hehavier
Frabigets i Autiter, Ceirkfoberls Fublishing, Trop,
Michipan.

Developing offective commumication joierction
skills is & enitical need for studeats with gutism, It
iz cagy to think of what skills we waat the
cAifdren to learn. 1t an b a greater challenge to
obzerve our own comobowanoo style aod then
madify our techoiques as oecessary 1o really
conmecl wilh Lthem.  Linte Lhings thet we do ceo
belp ws become belter “communoication
]:larlnr.rs" wilh out children. This is especially
[PDﬂ.EIIIL when workiog with children who  bave
by with iotecaction.  These keys will
:ul:ann: ¥OUT SUCCCSS.

[. Gedon the student's devel

Think aboul how I‘m%leul.lj' children are towerncd
over by aduliz omwonly, <hildren are
physically smaller 1than the adults or they are
siling while adults are standing or olber
cumbipalioos that create predt distances belwecn
Taces.

* 3, bend, squat or whatever you meed 1o do o
get your face at the ¢hild's eye level. You
may need to move your body or the chld's
body to make this bappen,

2. Exinblish mitention

You have 1 l_:e-t;umc meore inleresting 1han
whateved els2 ig in the environment

* Get physically close 10 the chidd.  Some
children do ool respond well until you are just

a few inches or a few fect away from them. Be
awart, bowever, Lbal zome  childeen  react
popalively when pesple too close Lo them.
i_arefu] observativo will belp vou determioe 2n
effective distance.

" et yourself m the child's bine af wision. T
the child iumos his bead it |5 pateral 1o want 1o
turt him back w face you [ may aclually
work befter o masve your own bedy 1o place
yoursell ol his vigual Nield.

* Wach for the child to orignr woyou 0L is
et peceszary fora child to stare yoo down
with eve conlact. Turpiog bis body or face 1o
your direchion or shilting bis ¢ve pare may b
enough to demonstrate he 15 payiag atiention

* Berame amimaled. This can mean [ecling @
Wit silly. Exaggemstod  facial expressions,
E_is:urta o 'Ey movemenols <o help

oges 1o Lbe volume, speed, aod iotonation
of your voice can belp,

Hold an object ar a picture
al what you are talkiog about. 1Told (bat prop
in the child’s visual lizld. Move it around
unti]l you are sure b sees it. Try holding the
prop io front of you of near your face so he
can goc hoth.

* Uss wvisual priyps.

3. Prepare the studsnt for what you wnt going
10 communicate

It can take a momest Foc children to shilt their
alteption to you. hdany times chaldren with
awtistic spectrum disorders demounstrate a slight
delay in this skill. II you begin [a commugicate
tao  guickly, they may miss important
informatico.

* sz a verbal sigoal to cue the child 1w get ready
by receive your messege. Try saviog 1he
child’s name ¢r a preparatory ullcmoce sch
az “look™,  “listen™, "walch™  “ob oh";
“OR" or “uad;.r".
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* Faira verbal sgoal wnb a pesture when you
are wosurs il you have the child's attention.

T Lse 4 vizual peop to belp bim  zhift  his
thiokiong 3 the topic you are poog 0 talk
about. This s parmiculady belpful when you

arc shifting from ooc foplc or achvily (o
unidher.

4 Ve pmesiures and  hody language
meaningfully

Gestures and body language are very imporaot
[or clanfying communication. They help a
child pay atentioo aod vodersiand what you are
saymg  Aow lhey are uvied coo make a buge
difference o therr effectiveness.  lusl waving
yuur hands aroeod while you are alkng will nod
IMProve  communlcalioo. Fast [(litting
moyements Chat are not ditectly relawed o your
communicelion can aclually detract from the
MCssags you are [ryiog [o convey.  Purporsful
movemenls can cokance youwr interactions.

* Bxaggerae movemenls. Malking movements

larger 1ban oormal belps alimct attention.

¥ lizg gestvres and body movements ina slow,
propoupecd way, Paose for o dmmauc elfel.
When shakitg your head, extend the length of
time shake . When makiog a facial

grimace, bold that expression lor ao extended
tame.

* I you are painting. bold thar  point  long
encugh. Kemember thal a good poiol can be
iovabueble in helping the child oneot v a
mefual refarens. When you are buth looking
al the same LBing, comtnunication cflectivencss
IMCICdECE.

Remember, commupicetion i5 oof just speech.
Your hands, Face, and bedy arc imporiant
COM M OAICAlon ool

5. Supporl your commuanicalion visually

Yisual suppons accomplish 5o many purposcs,
Ulumately, they belp the child }lpgﬂig?:atﬂ
eflectively, When vou. 25 a communication
panncs, assume the mspoosihility for using some
visual supports you gr:atl;lf HRprove  your
ioteracting with the child.  This makes your
soc1a] Cxchanges more enjayeble for both.

* Remember that visoal suppons are ool just
piclures. Pigures are wonderdol, however, (hey

arc ooly onc form of visual tood  Youor body is
a wisual ool Objecls, people. TV puides,
written messages, calendars and anying clse
you soe can be a visual il

%, Speak slowly and cleariy.

If you have cver listened 1o the kinds of messages
that people lcave on answering machings, you
realize the average person does ool always
communicale clearly.  Mombling, stumbhog,
starling over, lorgeltiog aod inlerpecling woo-
sequitntial infurmalion ar¢ common  Sometimes
poople start one senfence, slar 3 sccond sentence,
and 1hen Tinish the frst seatence. Children with
communicaiion difficuliies vaoont Tollow this
clutler. lo  additioa, <childeea  with
commuoication challenger Mregueotly process
language more slowly thao we doo 10 we speak
quickly. cur speech cao sound liks fast forwand
an the wpe recorder. Those of us who are “aon-
slop-talkers™ make it espeqially diffiealt for
children. Ylowkng down can ImMproyve
commuenication sigmiicantly. Tali s slow that it
cven fecls funoy. Theo you will probably be
lkipg al the rght speed.

7. Limlit verbalization.

Mare walk is ool betler. Maoy of us were traived
o0 a [eaching model thal suggested 1alkiong more
would belp stodents understapd better. That is
not Lrue. Telkang fagy is whal helps, particularly
for those af us who tend to be meal talkerz One
word ulterances and shorl pheases can frequenily
he mare effeclive that long, invelved sealences.
Clnl:_wa}' 1o belp judge how much language to
usz 15 10 match child's verbal owipul. 1F & chald
speaks in short phrases, he will understand one
ward wtlerances aod short phrases betler than
longer seotchces.

8. [neludt “walt me" in your interactions.

When yvou azk a questicon, wal Jor a2 moment
before expoecting a response.  When piving g
direction, pause [or 2 mament o give Lhe child
time o process the request.  Maoy of \hese
children expenence same delay in 1be amount of
time i wakes [or Ibeir brains (o process what is

uested and then to Mgure oul bow 1o respond.
It 15 a but [ike when vou turn the compuier on;
you oeed to wait Jor il to "boot up” befare
typing. It is sagy [or adelts 10 jump in and make
& request again Of give the studenl belp without
waTllog to give him the time he nexds 10 respond.
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* Count tolive or leo or twealy {ta yoursell}
when you ask a guestion or make 8 requesi.
Observe bow loog 0 wkes the child ©
reapotid, Don't be surpnsed if five or ten
seconds fewls like an cteroity. 1t will when you
are waltiog.

Wail expectantly. Thal means ook as il you

are  walieg.  The minvte you  become
distraceed by  other  things, you  bave
diminished your oppefunily.

¥ By engaged wilh the child while you anc
waillpg. Susiam your eye coolact. what

you need 1o do o kesp the child aueedipg
T Iyuu duripg 1his waiting time. For some
children thiz cap be very difficult. Tt may be
necossary 10 move soméethiog for the siodent
0 stay engaged. Yoo might have to move
your budy 1w gel back mto bis visual field.
You might n«nm:i to bold an ohject o point 1o a
pEcture to suslain bis avcolioo.

* Try having the child repest the request or
direction. This 15 not a strategy to be used all
the ime, bowever, somelimes 1he sepelition can
help a child process  the imformation o
begin an aclion or response,

* Ixclermine when to repeal a request. Ooe of
the most commeon questions is, “How do you
know how loag to wan™ Your obestreatioos
will need 4o tefl you. [ & child looks az il be
15 allending, processing of Cthinking it seems
reasumable 1o wail 8 bt longer. I he s
beginoiog to Jook distracted or begins a
response thet 15 obviousiy imocomrect, (heo it is
lime to repeal

D, Gukde o prowmpt the child o cespond iF
Aeeded

Affer wou wail, you may decide be peeds some
prompling W belp bim respeod. I is a bit hike
Jjump zlarting lthe battery io a car. Once the
bakiery geis hat chargi:: or electricity i will run
fine. i jusl may oot have encugh eoecgy Io
staried in the hngmmng That Jr. what children
can scetn like Guides or prompis cen be simple
#nd aubtle hike the Tollowing:

* Physical guides:
*move an chject (e, when you tell him
to it downo, push the chaira it 1o kis

direction)

Tpoiat 1o the place be oeads W loak
*fum hiz head a b

*touch bz badd or arm o geotly move
it m the diectiom of ibe acuon he

oecds Lo Lake
*hand him a piclure or object 1o belp
bim 1o get stared
* Prompis [0 improve 1lhe child's allity 1o
respond verballyr
arove  your mouh o the  zame

movement e stodept Leeds to do

*vocahize the hegipnipg sound of 1be
answr $he child nocds to pive

*hepin a sentence add vhen leave a
HMank [or ihe ::hl.ld Nl in (ke hlank
(1.€., you say, "I want
aod (ben pause Jor Bim (o say ke
resl)

*show ao object of pictume or a choce
of severs] to belp the sivdent retricve
Lhe word e is trviog 10 use

The challenge is to warr fraf, 50 you do not guide
of prompl oo much or 1o soop. There is &
delicate balapce berweeo helpiag eoouph 3o ibe
child can paniicipete sueeessfully and holdiog
back coough so e can perform &5 indopendently
as poasie.

H. Stny with the interaciion cntil you reach s
Jdesired response

We live in such a Tast paced stylc thal it 15
common o move guickly Trom ope Zctivily o
apber,  Microwaves, drive-lbro restaurands,
remale controls and fast computers reduge our
wilecadee for aoyibing that does aot bappen
quickly.  LEectively  iolcractiog  with  our
communtcation challenged children requires a
change lrom our speedy approach 1o the rest of
life. Moving oo oo quickly will eliminate maoy
ieachable moments. 1t 15 &asy (o 1gH00C IRCONTCEL
responscs. help children too quickly, or oot allow
cnough time for tbe whole commuwsication
exchange to occur.  Pause.  Coosider each
communicalion inferaciion a polential lteaching
opporiunity. Then, whes you eocounler &
d:fﬁzult situation, be ready 1 slow e pace a bt
50 yoU can implement some procedores that can
make a dillcrence,

- |E -



Immediately correct errors by taking the tume
to show or tell the child his error.

Modily your communication as nceded.

Enlist the visual supporis you need to help the
child be successful

CGiive “closure”™ o the interaction so both you
and the child will know it has cnded
successfully. A smile, a gesture, or verhal
encouragement can help a child realize his
EUCCOES,

Modifying our own communication style is not
casy. Observe what works with a child. Onee
vou identify gome techniques that help a child
become a better participator, remember to use
them. You will not peed to use all these strategies
all the ime. As vou learn o integrate these
techniques into your own communication style,
you will develop a more effective connection. He
warmned. Those things on this list that are most
difficult for you to do arc probably the strategies
that will help your child the most.

THE MORNING NEWS September 1997:
A Celebration of Shared Experience, Creativity, and Talent

\

The Seplember 1997 issue of THE MORNING
NEWS displayed the work of many talented
adults  wil aulistic  spectrum  disorders.
Beginning with an exceptional cover ttled
Elijalr, by Sharon  Loree (lefl), the issec
included the art of Gavin Sim (below, left
and center)and the stained glass of Michael
Ferman (below nght). The issue also included
wonderful articles by Jerry Mewport, Jean-Paul
Bovee, John Dnple, Mare Segar, and David
Miedzianik. The msue sold out faster than any
issue of THE MORNING NEWS (o date. It was
followed by & sccond issue containing the work
of children with autistic spectrum disorders (soc
page 12 of this issue).
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The Links Between Social Stories, Comic Strip

Conversations and the Cognitive Models of Aufism
Reprinted from THE MORNING WEWSE, Spring 1998

=[¥. Tooy Alwood, Chieical Psychologist bSc., Ph.D., MAPS., AFBPsS.

Editer's note: Dr. Tony Attwoed i g Clinjcal

Fryehalogiss who has specialised ta the urea of
awfisre for aver 20 yedrs, Thit experience covers

e full runpe of expression along the aulistic

cumtinuum from these whe are profoundly
disabled to amivarsily prafessors, iz original
posipraduate research war condecled with Dr.

LUre Fritfh and examined the sociqd skitls of
childran with aulizsr.  He hos swhreguently
conducted regearch  on  diagnoris  and
challenging behavigur and has published several

papers, chapters, ond iwo books in this area. He

hat atways been g full time pracifcing clinician

wilh a spaciof inferest fn early diagrosis, sevare

chaffenging  hekavrour and Atperger’s
Svadrome,  Dr. Attwood recenlly completed o

practicad book Niled, Arperger's S?ndfume: A

Guide for Parenls and Professionals {Jeszica

Kingsley Publishers, London and Phifadelphia,

{1998). He har been iavited fe be The keynole

speaker abl inigragitonal conferences and
CHFFERIY worKs iR privale praclice il Brishane,

Alesiroiic,

Zocial Stones apd Comic Stop Cooversattoos are
ao 1ogenidus lechoique for helpin le with
a.IJli.EI'.IE'.I. They are !'.:;Ilid];r h-ncmﬁingﬁp iltcant
compoocol of the school nunicuﬁum or such
children, hui do the thecretical madels used
cxplain aulism, also explain why Lhey are
gugcessful?  Ar with many innovalive and
praclical ideas, they oripinated from working
directly apd collabormbively with children rather
thao Jrom 1otelleciwal considerslion and
subsequent application of an academic (heory of
autism. However, when one examioes the cument
tkeoncs exapiaining why childreno with aulism are
dilferent, coe can recogmisc how the stralegies
are consistenl wilth these models. Research om the
cagmtive abilities of peopla with awlism has
produced liree distinct theoretical models. Each
modet will be briefly explasoed with guotations
from sutobiographies 1 lustrate specilic pownts
and an explanalion of how aspecis of Social
Stories apd Comic Sunp Conversalions are
consistent with cach model.

Throry of Miod

Ooe af the most sigoilicant advapces jo our
upnderstanding of awtism bas ocowred from 1he
research of Utz Frith, Simon Baron-Cohes and
Fransesca Happe' which suppons the bypotbesis
Ihat children with awtism heve ao impsicmezat 1o
the Tuadamental ability 1o “miod rcad”™ {Barpgn-
Coben 1995),  From the age of apound lowr
years, children wnderstand Lhat other prople have
tboughts, knowledge, beliefs and desires thal
infMuence aond explain their behaviowur. In
conirast, children with autism beve considerable
difTiculty coaceplualising and appreciating the
thoughts and Ceelings of anociher person  In
other words, they lack the ability to think about
thoughis.

This ability is esseatial in order 10 undersiand the
bebaviour of others. For example, if you saw
someone opening & refngeratar door you might
assume (be person wag fungr}' and logking far
somethivg 1o eat.  If they thee foued am
unlabeted comlainer. wsted the contents and made
the facial expression we rocogoise  as
disgust, you would thiok they did oot like the
contents. I they tben placed Lhe conlaioer with
the parbage oae would assume lhey had a
personal dislike for ke contents or i€ was bad.

Gunilla Gerland bas bigh Mueclioning aulism aod
recently bad her sutohiography lrasslated from
Swedish 1o English {Gerland 199G). $he wnites:

The basic emotianal stares, servow ard joy, did
of course exist in me, but §dide'T ke e out
it the world and glue them on to ofher people,
50 f couldn’? recognise those comples emoiions
showe by athers. (page 112}

Mipd blipdness alst means the person has
difficulty in distinguishing whether someocoe’s
actiops are iotcotiwonal or accideotal  For
example, the author abstrved & child with
Asperger's Syodrome who was sifing on the
clasgroom [oor with the other children in Bis
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class and liswoing b the teacher read a siory.
‘T'he adjacent boy slarted o 1ease him by poking
his fingers 10 his back while the eacher wasn't
locking.  The child hecame increasiogly
annoyed azwd eventually hit the boy to maks him
alop. The teacher was |opking at the children al
thig peind (bul Jid ot know the preceding
evenls) aod reprimanded the chald for heing
DEETEELI VD, ther children would have
prsclaimed they werd provoked and tecognise
that if the leacher koew wbe circumstances, the
consequences would be less severe apd more
equitable. Yet he remained sileot The wacher
continued with ber siory and a few moments later
anather child teturned to the classcoom from
going 10 the wilet, As he carefally moved past
Lhe child with Aspecger’s Syndrome, he
accidentally towched him but 1he <hild was nil
aware [hat in this situaton, the aclion was
accidental. He kit him in the same way as the
child who was lormcnung him.

Hucial Bienes provide anformation and luition on
what both parlics in a3 given intcraction or
situation may be hinking. In parbiczlar, the
perrzpeclive sentences specilically desonbe a
perzan’s Lhooghis and feslings in a2 given
silnation and explasn the consequences of zochions
on the thowghts of ofhers Comie Sirip
Comversations include thowght bubbles and the
use of different colouss w visually illustrale a
pecson’s thoughts and fechngs. It is interesting
that teecni rescarch haz conlamed the vajue of
comerele representation in helping osderstand
meodal states. A stedy by Joho Sweltenham and
colleagues found thal coneciving the mind as &
camera helped children with actism develop an
alicrnalive theewy of mind  (Swenenham ol al
[BnGy,

Cur cawdes of social canduct are based an the
knewledge of how gor bebavioor alfects the
thowghts, wpinons and leclings of athers.  We
strive aot w olfeod. I a child doess ol
concepiualise Lhe thoughts of others then they
will appear rude and inconsiderate, descriphons
ulflen made by strangers when mecting 2 child
wilh autism. Such children appesr (o belony to a
dilfcrent social cubtore. Soctal Stories provide a
“wisliots” puide to owr social cullure, by
explaining social coaventions, their miomale and
what is expected [or (hose eiplonng "unlsmiliar
Lerrilory

A new amed of research currenily heing explored
by Ula Frith is whether mind ®indness also

applies wr the ¢hild's oweo mind. Does the chld
have the ability te reflect oo theic ¢wn
cupeniences, thoughts and Teclings?  Can ibey
relate theer anet thoughts o those of others?

One aspect of Comic Stwip Conversaticns is that
the child can draw themselves wilth 3 thought
buobble aod use colour 10 represent their wwn
thoughts and reflections. The aulbar has found
that children with Asperger's Syadromeg anc
aften ¢onfused how o accurately deline and
porirey Iheir owo thoophts and [eclings. They
also oftep assume  all  parlicipants  are
expenencing the same feelings.

Theory of Weak Ceniral Cohrrenct

Ura Erith and Iranscses Happe' (1994) have
developed anotbes theoretical modef described
by the icrm "Weak Cemiral Coherence™  This
model is independent of the abality to mand mead
aod deseribes a ceduced abalivy o draw topether
diverse ioformation 1o coostroct a higher level
meamng. [0 atber words. the child with aufism
ovedy focuses oo detal and Tails o grasp the
“whale picture™. The model 13 primarnly bascd
on Lhree rescarch designs. The Dest examimes Lhe
ability to tdentily a hidden lgure ar shape withen
& larger drawing, c.g a riangle embedded within
a picture of 3 clock. Ciildren wilh aubhsm arc
copspicunusly quick and competent at this Lask.
Their thinking is not distracied by the overnll
therne. The second design exomines Lhe chibd's

tiormance on the Block Design sub-test of the
Weehsler Intelligence Scale. The clald has w
copy At ebsicact patlern using colowrcd cuhbes
with a time limit.  Children with sulism ane
remarkably pood al breakigg & lacge peomelric
paltern inlo small segmeats. The third design
mvalves reading aloud a seatence thal includes a
ward that can he pronpunced in bwo ways
according ta the contexl. For example, "Then:
was a wear in her eve,” might ke read aloud such
that the  word  “wear”  sowods ke  the
pronungiation used o0, “There was & 1car i her
dress.”  Another example, “The dog was og 2
loag lead”™ could be poosouncisd as the wornd
“lead” which describes the heawy metal. Such
errors ant race wilth ocdinary children but
significaolly more common for those who bave
aulesm.

Thus childmo with aolism s poond at Lasks than
requite dltealion by detad] but pour at decipheoop
e overll meanmg.  They cao  immediately

- 19 -



identily small, obscupe jlems or ootice minule
chianges 1o the posilion of objecws in a room.
Their imeresls are oflen confined to aspects of
lile bers copsider of limited relevapce such as
callecting tlotbes pegs or differcal types of spack
plugs. Thiz wavwsnsl perceplion of the world
can zlso affect the child's  drawings. The
conventional stralegy is to slan with the general
culline and theo Ml in the details.  Awtistic
children ofien start by drwing isolated detail. In
the tound of the child with autism, detail is
pacamount and if this is changed, the whole
“puchure” changes.

Having week ceotral coberence means baving
considerable dillicolty ideatilfving which details
are 1mportant and how (hey conoect w0 lorm a
consistent pattere or “geswalt™. For vs, tbe whole
is grealer than the sum of the parts, but the child
with aglism mey nol know whick pans are
relevanl and how Lhey arc related. The
autobiographies l'r:qunnti‘:.f teler W 8 problem
wnderstanding the meaning behind simple
cveryday evenws.  This s jllustratcd by the
following yuolation of Thepese Folliffe (Jolliffz
el al. 1992%. She is ap adult with autism who is
curreolly conducting researeh in this area.

Reality 1o an auwiistic person s a confuiing,
iAteracling murss of events, people, places, :ﬂuﬂjj
and szights. There scems to be no cfear
boundaries, arder or medning lo anylhing. A
targe part af my .I'Jg’a i spfal futl Irping {0 work
ow! the patiarn Bedind everyiheng. Sel rautines,
rimey @l piteals el help o ger order inlo an
unhearably chastic lfe. (page 16)

The person with aulism gecs the world gz
congisting of woconnecled (mgments and is oflen
desperate 1o creale grder gul of apparent chaos.
Thiz can lead 1o falsc assumpiions as to why
specific evenls occur.  For examgle Guoilla
descrbes how:

£ very muck wanred to wndersiand and thal led
w2 1o iRk Up sometfeiag, o decry aboul how
fRings worked, tul always appifed fo whatever |
Saw. Every lime my molfier came {ip callect her
from schoel), ore thing was always the game!
she afways came imto fhe fall.  What if trar
mart! { fad o be i The hall for her to come al
all?  That's whal it was,  Fhat must be i, f
fhowehi. IF she come in and T wasa't in the hall,
if sfte didn't see me, wonld she then go fome
pguen’  And perhaps if alto meant that if 1
wuriled e go Arme, Ien she would appear if f

wenl guf frig Jha Ratl, FoRad aotualfy Rever séér
mry mather fr amy offer r0om excep? the il g0 F
associaled her appearance with dhe oelwal room,
as &f she fjust malerizlised in the doorway, Every
thing had te hang fagether in some logical woy
and mow [ pod prodably found i ar long ag f
WIS N TRe Rall, the raomt fo whtich my metker
afways came, thern ske would come. ff on lfr
ether fard [ was ia the wrong reom, in any af
fHe resimes tafo which she never came, fher she

wowldrn I come. (page T}

How do Sccial Stones help? They use a wrillen
medium 1o iWentify which details 1o attend to and
whal they mesn. They provide the code to
decipher what is relevant 1o the siluetion and
explain the “thread”™ or theme thal links specilic
events, They also correcl R1se assumptions. In
olher words they provide the lopical coonections
and eoable the child tv “'see™ 1he big picture.
The acquisiien of 1his koowledge 15 recopnised
by the child as fer more imparaot than other
aspecis af the school curricolom.  Cupilla
descnibes hiow:

Whar war an aoffer #f school war =o totafly
arimteresiime. ! needed fo learn shilfs, nol abguw
hgw many sloemechks o cow Rad or wha e
Jarmers af Sweden proguced, Erewfedpe of thot
Eind said nodfing fo me amd had netfing o de
with my world, [ needed o feied Aow you found
your way arourd school, which lavalorier to go
Mo, whal pou &id whap you phoyved and how my
body worked, (page 1269

Comic Sthp Conversations use a visual mediom
to identify the salieoce and pattero behiod
everyday events. They also use colour to porray
feelings, a iechntque already discovered by some
childres with auusm. hiz 15 explaioed by
Cunilla as:

Sowgtimes i was afll so incomprehensible, f
eotidn't even find an end in Hre fanple to pulf ol
Thea [ would furn in on myself, kmgwing neicher
the guestion nor ihe arpwer: and [ cowldn’t relf
artvore, Ay plale war jusl colonr inside my.s:}f. f
Wi the ondy ane who Bad colours: f Aad an
interna! rodour system which beeome a way af
conmecting infermalion abour different worlds,
about the nursery world and e garden werld.
Frarything fecame g calpur fnside re- people,
H'.:}.I'E fealings, atvapipheres. Net undersiandin

war fminlly arangs, o pale pramge with sunlight
comimg threagh 5. Tiredness, whal I kadn 't the
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gnargy to iry fo undersiund, came ard foid @
dark preen on top of he orange fight und pul 1
our, (page 21

Thtory of Impalred Executive Funsiion

This theory was developed by Sally CronofT aod
Bruce Peonmgton (19917 and James Busscl {in
press). They applied our koowledge of the
fuacteon of specific struclurcs within the bran
and the profile of cognilive abilities associated
with aubism, w parhicwlar, probloms  with
planning, ocrganisalion, shifting auention,
working memory, impulse conteol, ilidtion and
peTSEYECALLON. This pallero suggesis &
dysfunction of a specilic area of the braiog, the

pre frootal cortex. There s increasing
pcoralogical and  psycheological research
cvidence o supporl this theory.  These

characienislics account for similar and different
aspects of autism Lhan are explained by the
Theary of pind and Weak Ceniral Cobercoce.
However, Jocial Stores are specifically designed
Lo 2gsist (Be individual in severs] of these arcas.
They provide a senpl of acticns and dislogec
that reduce (he elfects of problems with plashing
and orpavisation, aod stratcgics and cues (o assist
wilh initiation and impuise conirol. Peaple with
aulisin also describe how they can remember and
read iext in their mind more cfficiently Than
iccnlllng cpoken instenctions.  Guoilia relers o
W

{ had an almpst pholographic semary for a
rertain Ivpe gf texto_ . and coufd feaf thraugh o
T page in omy head for gay prragraph T oaeedad.
{n some wirys, §aian’t prally renmenper wial wag
there fut T Agd o kind af copy fo e page in my
head, which [ was then able lo read off. (page
[3%]

Comis 3tnp Conversabions also use the person's
relative sirengths 1o execolive Tuncliops, for
example, Gunilla desenbes the fallowiog:

But tatk ahoul things § cowldn’t visualize never
stuck fn omy head - 0 owould just fly oway and
settle somewhers elie. The words possibdy shuck,
B only a5 words, inferesling in thely Sraciure or
flaver,  They might hawve cxcilnp cofaurs or
contain pleasani sownds, but If [ codldn’
viswalize Hhemt ey Meant apthing. {page 24)

The author would add that one of Ihe
ooderstapdable charactenstics of autism is 10
become very emotiopal wheo conlused i
circumslances 1hat requite social reasoning. The
specilic emolicns cag be apxicly, sadoess and
aoger. These emotivns inhibit rational thought, a
process associated with the froolal lobes. Social
Siogies and Comic Stip Conversalions are written
or drawn when the child is calm aod seascoable.
It 15 in this frame of mind Lhat the child 15 rwre
able to recognise the thoughts of others. the
conpeclions between cvents and L plao what o
do.
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THE MORNING NEWS
PEN PAL REGISTRY

welcomes all new pen pals

FHE MORNING NEWS PEN PAL REGISTRY provides an opportunity [or siudents with
aunsm, Asperper's Symdrome, and odber pervasive developmental disorders 1o wnite 1o others who
have the same interests and expenences, Placing inleraclions in wnting provides each person wilh
2 chance 1o leok an whal has been cxpressed, 1n addition, ideas expressed in wriling “stay put” =2
they can be relered 1o when formulating a response. Using this type of lormal may make il easicr
lor many ¢hildren and adults with autistic spectrum disorders to establish and maintain a
(mendship, and having a pen pal registey makes if casier to lind a now (Hend in the first place.

In the winler 1995 issue of THE MORNING NEWSE, we published our irst pen pad regisiry as a
rip-cul section, [ contained 33 pen pls Trom across the United Stales and abroad. On the
(ollowing pages are our newest pen pals. With each issue of THE MORNING NEWS, we will
pnnt information Mrom new pen pals thal we reeeive. There is porcorer ™ Ived in registering as a
pen pel, altholph a subsenpion to THE MORNING NEWS - 1.& Students who would
Like W parttcipate may complele the Pen Pal Regie i ﬂp" " and scod 1) - along
with a photu o desired (exchange-size sche-' "'G}EE ;n‘iﬂ' 30 th

ar gt W dfﬂ" “ﬁﬂ
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We'd like 1o belicve the -utl 8till provides a2 method of communication, and that wriling a
lciter tsn't & lost art. Siill, we recogmze some pen pals have computers, and may preler 1o wnile
via ¢-mail. In this case, lisiing an address on the Fea Pal Registralion Fortm 15 00l DCCCssary.
Etther way, please consider whether vou Know a person who might like o register as o potential
preent pel, and sncotrage therm o sepd in the enckosed regrsiatoon form.

We have been happy to hear aboul new pen pal Mrerdships thal have lormed as a resull of THE
MORNING NEWS Pen Pal Registry!  Please Teel fres to wnite 1o us anylme o share your
cxpenences with the pen pal regisiry.
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